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• Self-monitor

• Are you participating?

• Engaged as a learner?

• Stretch, break, stand as 
needed​

• If you have questions 
or comments:

• Raise hand

Self

• Listen while others are 
speaking​

• Room for every voice

• Reinforce 
participation

• Complete evaluation

Others

• Keep necessary 
materials at hand

• Slide deck

• notes

• water/snacks

• Minimize distractions if 
possible​

Environment

EXPECTATIONS



Who are we? 

Erik Maki, PhD, LP, NCSP, BCBA
• Clinical Consultant for the May Institute
• PBIS Facilitator
• emaki@mayinstitute.org 

Mariangela Perrella, PhD, NCSP
• Postdoctoral Fellow
• School Consultant
• mperrella@mayinstitute.org 

mailto:emaki@mayinstitute.org
mailto:emaki@mayinstitute.org
mailto:Mperrella@mayinstitute.org
mailto:Mperrella@mayinstitute.org


Introduction Poll
Show of hands…

• How many of you have a 
basic understanding of PBIS?

• How many of you think you’re 
implementing some aspects of PBIS?

• Who is here today?  
  Admin, teachers, specialists?



Cross-Disciplinary Practice 
and SW-PBIS

Although school-based BCBAs engage 
in high-level collaborative practices, 
there has been a call for additional, 
high-quality training in collaboration 

to meet Ethics Code requirements 
(Light-Shriner et al., 2023). 

Although school psychologists are 
extensively trained in assessment, 

intervention, and consultation, consistent 
high-quality training in ABA is warranted 

to meet school's behavioral needs 
(Fischer et al., 2021).



pbis.org 



PBIS is an organizational approach for…

Improving classroom 
& school climate

Decreasing reactive 
management

Maximizing 
academic 
achievement

Improving support 
for students with 
EBD

Integrating academic 
and behavior 
initiatives



Why PBIS?

“Get Tough” doesn’t work

Environment matters

PBIS works



“The Breakfast Club”  *Note Adult Language



“Get Tough” Doesn’t Work

Student Acts 
Out

Teacher says no 
and gives initial 
consequence

Student 
becomes 

disrespectful

Teacher sends 
student to 

office

Student escapes 
class



Problems with Reactive Strategies

Punishment alone will not lead to durable change in behavior.  
(Braaten, 1994)

Reactive strategies that rely primarily on punishment assume that 
individuals know what is expected, how to do it, and are properly 
motivated. Unfortunately, it fails to teach the expected behavior. 
(Horner & Sugai 1999)

Some forms of punishment may actually be rewarding and maintain 
problem behaviors.  (Gresham, 1991; March & Horner, 2002) 



Why PBIS?

“Get Tough” doesn’t work

Environment matters

PBIS works



SW-PBIS Logic!

Successful individual 
student behavior support is 
linked to host 
environments or school  
climates that are effective, 
efficient, relevant, & 
durable

 (Zins & Ponti, 1990)



Why PBIS?

“Get Tough” doesn’t work

Environment matters

PBIS works



U.S. Schools Using PBIS
August 2024

27,759

25 Years of PBIS Implementation 



Fidelity Matters! U.S. Schools Reporting PBIS Fidelity
August 2023

13,484



Improved Student 
Outcomes

academic achievement 
(Angus & Nelson, 2021; Horner et al., 2009; Lassen et al., 2006; Nelson et al., 2002)

prosocial behavior
(Metzler et al., 2001; Nelson et al., 2002)

attendance
(Flannery et al., 2020*; Freeman et al., 2015*)

emotional regulation
(Bradshaw, Waasdorp, & Leaf, 2012)

reduced bullying behaviors 
(Ross & Horner, 2009; Waasdorp, Bradshaw, & Leaf, 2012)

decreased rates of drug/alcohol use
(Bastable et al., 2015*; Bradshaw et al., 2012)

social & academic outcomes for SWDs
(Lewis, 2017; Tobin, Horner, Vincent, & Swain-Bradway, 2012)

Reduced 
Exclusionary 

Discipline
office discipline referrals

(Bradshaw, Mitchell, & Leaf, 2010; Bradshaw et al., 2012; Bradshaw et al., 2021*
Elrod et al., 2022*; Flannery et al., 2014*; Freeman et al., 2015*; Horner et al., 2005; 

Horner et al., 2009; Lee & Gage, 2020; Metzler et al., 2001; Nelson et al., 2002; 
Solomon et al., 2012)

suspensions
(Bradshaw, Mitchell, & Leaf, 2010*; Freeman et al., 2015; *Gage et al., 2018; Gage 

et al., 2019; Nelson, 1996; Nelson et al., 2002; Solomon et al., 2012)

restraint and seclusion
(Reynolds et al., 2016; Simonsen, Britton, & Young, 2010) 

racial inequities
(Fox et al., 2021; Gion et al., 2022; McIntosh et al., 2018; McIntosh et al., 2021a; 
McIntosh et al., 2021b; Muldrew & Miller, 2021; Payno-Simmons, 2021; Swain-

Bradway et al., 2019)

Improved Teacher 
Outcomes

teacher efficacy & well-being
(Kelm & McIntosh, 2012; Ross & Horner, 2006; Ross, Romer, & Horner, 2012)

teacher-student relationships
(Condliffe et al., 2022)

student engagement & instructional 
time

(Algozzine & Algozzine, 2007; Condliffe et al., 2022; Flannery et al., 2020*)

school culture & organizational health 
(Bradshaw et al., 2008; Bradshaw et al., 2009; McIntosh et al., 2021; Meng et al., 2016)

climate & safety
(Elrod et al., 2022*; Horner et al., 2009; McIntosh et al., 2021)

When Implementing Positive Behavior Interventions and Supports (PBIS) with Fidelity

When Implementing Positive Behavior 
Interventions and Supports (PBIS) with 
Fidelity (TITLE HIDDEN, for Accessibility 
purposes)



Statistically Significant Outcomes of PBIS 
in High Schools

Reduced
Use of exclusionary discipline

 (Bradshaw et al., 2021; Elrod et al., 2022; Flannery et 
al., 2014; Freeman et al., 2015a)

Alcohol and other drug use
  (Bastable et al., 2015)

Improved
Attendance

 (Flannery et al., 2020; Freeman et al., 2015b)

Student engagement
 (Flannery et al., 2020)

School climate
 (Elrod et al., 2022)



What is PBIS? 



SWPBS aka MTSS, SWPBIS, MTSS-B, MTBF, RTI-B…

Framework 

Continuum

Academically

All



Continuum of
Positive Behavior Support

Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students with 
At-Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students with 

High-Risk Behavior

~80% of Students

~15% 

~5% 





Focusing On Tier 1 



6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-Wide Behavior Support



Core Values / Expectations



Parent’s Guide to involve families



6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-wide Behavior Support



Expectations Everywhere



Establishing 
Expected 
Behaviors



Behavior Matrix



Create Clear Signage

Make your expectations visible to all in important locations!



6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-wide Behavior Support



Teaching Expected Behaviors



Developing 
a System for 
Teaching 
Appropriate 
Behavior

Once you have developed school-wide 
expectations, it is not enough to just 
post the words on the walls…

   YOU MUST TEACH (and RETEACH) 
THEM!

Effective teachers spend ____% of 
their time the first days/weeks of each 
school year teaching expectations & 
reviewing expectations throughout the 
year.
(Cotton, 1995)





Teaching Academics & Behaviors

Define 
Simply

Model

Practice in 
Setting

Monitor & 
Acknowledge 
Continuously

Adjust for 
Efficiency



Example Teaching Video

https://youtu.be/Ddk0B_-LirY?t=130 

Involve students in 
modeling expectations by 
creating materials and 
videos

https://youtu.be/Ddk0B_-LirY?t=130
https://youtu.be/Ddk0B_-LirY?t=130
https://youtu.be/Ddk0B_-LirY?t=130


BEHAVIORAL REFRESHERS

Jeopardy 

Peer Leaders 

Word 
Searches 

School-wide Kick 
off/Pep Rally

Create rap 
song/video 

Themed 
Months/Weeks 



Practicing 
Expected 

Behaviors is 
the key to 

helping 
students get it 

“right”!



Why 
Spend 
time on
teaching 
and 
practicing 
behavior?

• Behaviors are prerequisites for academics 
(hand raising, tracking speaker, turning in 
work, getting supplies)

• Procedures and routines create structure  
(students thrive on structure)

• Repetition is key to learning new skills:

• For a child to learn something new, it 
needs to be repeated on average of ___ 
times 

• Adults average ____ - Joyce and 
Showers, 2006

• For a child to unlearn an old behavior 
and replace with a new behavior, the 
new behavior must be repeated on 
average ___ times (Harry Wong)

8

25

28



Once we teach, 
we want to 
“Prompt” (or pre-
correct the 
students of the 
rule) before they 
make a mistake

Provide students with verbal reminders

Provide students with visual prompts 
(e.g., posters, illustrations, etc).

https://youtu.be/tojmbRJ9FNc?t=21 https://youtu.be/d28r-VBU1Ws 

https://youtu.be/tojmbRJ9FNc?t=21
https://youtu.be/d28r-VBU1Ws
https://youtu.be/d28r-VBU1Ws
https://youtu.be/d28r-VBU1Ws


6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-wide Behavior Support



Acknowledging 
Expected 
Behaviors



Reinforcements Everywhere



All Behavior Serves a Function: 
To get something or avoid something

Positive Reinforcement Negative Reinforcement

Remember:  Negative Reinforcement makes behavior stronger too.  

We REMOVE or escape from things we don’t like.



The quickest way to change 
behavior….in anyone

Research indicates that you 
can improve behavior 

by 80% just by pointing out 
what someone is doing 

correctly

Laura Riffel, OSEP



Receive Frequent 
Recognition

Failure

(punishment)
Success

(acknowledgement)

(Scott, 2008)



By reinforcing expected behavior we 
encourage students to repeat that 

behavior 



Extrinsic Reinforcement in School

VERBAL 
PRAISE

NON-VERBAL 
PRAISE

GRADES TICKETS / 
DOJO POINTS

STAR / STICKER / 
√+ 

ATTENDANCE 
REWARD

HONOR ROLL



6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-wide Behavior Support



Discouraging 
Inappropriate 

Behaviors



Clear Definitions for Problem Behavior

54

Minor Offense Major Offense

Teacher handled, no documentation required, teacher discretion for 
consequences and personal documentation

Referral form completed. Administrator assigns consequence (with 
teacher input). Administrator communicates to teacher about 

situation.

Defiance

Student engages in brief or low-intensity failure to follow directions or 

talks back.

Student engages in repeated refusal to follow directions or talks back.

Disrespect

Student delivers low-intensity, socially rude or dismissive messages to 

adults or students.

Student delivers repeated socially rude or dismissive messages to 

adults or students.

Disruption

Student engages in low-intensity, but inappropriate disruption.

(tapping, huffing, banging materials)

Student engages in behavior causing an interruption in a class or 

activity. Disruption includes sustained loud talk, yelling, or screaming; 

noise with materials; horseplay or roughhousing; and/or sustained out-

of-seat behavior.

Inappropriate Language

Student engages in low-intensity instance of inappropriate language. Student delivers repeated verbal messages that include swearing, 

name calling, or use of words in an inappropriate way.

Fighting/Physical Altercation

Pre-fight aggressive posturing, wrestling, bumping into others, innocent 

but unacceptable horseplay

Hitting or kicking; encouraging another to fight; retaliating, physically 

harming another person.

Threat (to staff, to student, verbal, written)

A statement of intention to damage something belonging to others A statement of intention to inflict hostile action on someone. (injury)

Vandalism ( personal, school)

Thoughtlessly or “accidentally” damaging property. (ex. While 

storming around a classroom student bumps into an easel and knocks it 

over and it breaks)

Purposefully damaging or defacing the school or others property.



Discourage Inappropriate Behavior

55



Office Discipline Referrals



6. Procedures for record keeping and decision making 

5. Continuum of procedures for discouraging problem behavior

4. Continuum of procedures for encouraging expected behavior

3. Procedures for teaching expected behavior

2. Clearly defined expected behavior

1. Statement of Purpose (common approach discipline)

6 Components of School-wide Behavior Support



Outcomes Fidelity

Types of Data



Outcome Data

Discipline Data Academic Data
State Testing

Attendance Data

Other Data
• Nurse visits
• Counselor visits
• Climate surveys



Filling out
ODR Forms 
correctly 
helps us to 
make data 
informed 
decisions
pbisapps.org 



Fidelity Data and Action Planning





Distribution of ODR’s



Instructional Minutes Gained 
             From Jan 2021-Feb 2021

355,870 Instructional 

Minutes Gained 



Increase in Teacher Satisfaction
Percentage of Teachers who Reported the School Discipline 

Plan as Ineffective

PBS 

implemented



Improved Teacher Retention



To Review: PBIS Creates Consistency 
Throughout the Building

Clear school-wide 
expectations taught, 

prompted, and 
monitored by ALL 

adults

Consistent structure 
and routines in 

classrooms.

Strong acknowledgement 
system to encourage 

expected behaviors in 
class and non-class areas

Clear procedures for 
correcting inappropriate 
behavior and reporting 

or requesting help

Ongoing, consistent use 
of data to determine “hot 

spots”

Strong team with admin support 
to create solutions for problems 

throughout building.



PBIS is… not a quick fix, 

it is …systems change!

3-5 years for full implementation

If you do what you have always done…

you will get what you’ve always gotten!



What do we need?



What do You Need to Implement PBIS to Build 
Capacity with Fidelity and Sustainability – 
  Systems Change  

• School and administrative readiness 
• Administrative buy-in
• Representative leadership team that meets 

monthly to review data and action plan 
• Coaching to build internal capacity
• Data system to both allow the school to progress 

monitor their meaningful outcomes, and 
disaggregate their data

• Technical assistance to build the Tier 1 plan and 
to progress monitor fidelity 



Interested 
and need 
support? 

Technical Assistance from the 
May Institute

Contact:

Christine Downs, M.Ed.
Director of PBIS 
cdowns@mayinstitute.org

mailto:cdowns@mayinstitute.org


pbis.org

apbs.org

Resources



PBIS 101: An Introduction to SW-PBIS

Please complete 
this SESSION 
EVALUATION:

This is NOT for 
CEs! 

For CE’s Please 
use the QR 

Code at near the 
door.

https://www.surveymonkey.com/r/PBISIntro101 

FOUNDATIONS

Erik Maki & Mariangela Perrella

https://www.surveymonkey.com/r/PBISIntro101
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