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We will be using “polleverywhere” throughout 
this presentation.
On your phone, download the "polleverywhere"
app from your Appstore. Put in after
" pollev.com" the following username
" RobertPutnam289” Click "Join." 

On your computer, go to pollev.com/register in your browser. Enter 
"RobertPutnam289" and tap Search. On the confirmation screen, select 
Register.

• If you are having problems 
• “Phone a friend” or “Ask three before me”
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Access Conference Program
and Session Materials 

at NEPBIS.org
NEPBIS 
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P FORUM
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Connection of the Presentation Topic to TFI 3.0 Item(s): 

CLASSROOM IMPLIMENTATION OF PBIS 

1.9 Schoolwide Practices used in Classrooms: 
Educators implement foundational Tier 1 practices (explicitly teach, prompt, 
and review schoolwide expectations as described in 1.4; implement schoolwide 
acknowledgements as described in 1.5; and respond to challenging behavior as 
described in 1.7) across all classroom locations and routines and integrate these 
supports within all academic and SEB instruction in a culturally responsive 
manner.

1.10 Classroom Practices: 
Educators consistently and equitably implement positive and proactive 
classroom practices--including building relationships with students; developing 
a safe environment; prompting predictable routines and expected behavior; 
actively providing OTRs, active supervision, and specific feedback (i.e., specific 
praise and supportive corrections); and ensuring a high ratio (≥ 5:1) of positive to 
corrective feedback.

This is a revised TFI 3.0 item:

This is a new TFI 3.0 item:
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Who’s here?

Classroom 
educators 
(including 

paraeducators 
and 

humanities)

Support 
Personnel 

(Counselor, 
psychologist, 
social worker, 
SLP, OT, BCBA) 

PBIS School-
based Coach

Building level 
Administrators

District/State 
Level 

Leadership

5

Training Construct

Increased 
Student 

Academic 
Outcomes

Change in 
Student Behavior

Change in Adult 
Behavior

This session has been designed to support early 
implementers. We’ll provide an introduction and specific 
action steps to for you to take back to your school!

6
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Topic Outcome

PBIS in the Classroom Describe critical features of PBIS and how they translate to class 
wide implementation.

Creating Positive Learning 
Environments

Increase understanding of evidence-based practices that support 
positive classroom environments.

Monitoring & Strengthening 
Educator Fidelity and 
Student Outcomes

Increase understanding and action plan ways to strengthen 
educator use of practices and engage in data-based decision 
making. 

Session Agenda & Outcomes
Driving Question:
What are high levered PBIS classroom practices and how do we increase the 
likelihood that they are used in classrooms?

7

Critical Features of PBIS in 
the Classroom
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Classroom Example:
Regardless of individual or cultural characteristics, every student in the classroom has an opportunity to engage in classroom discussions 
and learning activities. The educator accepts multiple ways for students to respond to a question, monitors that all students are 
participating, and adjusts supports as needed for individual students.

9

Classroom Example:

The educator strives for all students to be active participants in the classroom because 
there is evidence linking classroom participation with academic and social competence.

10



5/23/24

6

Classroom Example:

The educator asks a colleague to come in to do a weekly observation for 20 minutes during 
a direct instruction time. The colleague is given a list of student names and tallies each 
time a student participates in the instruction. If a colleague is not available, the educator 
records the lesson and self-monitors.

Use data to inform decision 
about which students, families, 
and educators need which 
supports, as well as whether 
supports should be continued, 
adjusted, or faded. Data should 
be used to ensure that all 
recipients experience benefit and 
that supports are implemented 
with fidelity 

11

Classroom Example:

After reviewing the observational data, the educator realizes that 50% of students never 
volunteer to participate in discussions. The educator explores ways to add group 
opportunities to respond and embeds those strategies into future lessons.

Prioritize the most efficient and 
effective practices. Do a few 
important and relevant practices 
well. Emphasize practices that 
are supported by evidence, 
match the local context, and 
promote high-quality 
implementation across time. 
Integrate, align, and connect 
practices. 

12
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Classroom Example:

The educator collaborates with their teaching team to set up a routine of supportive 
weekly  peer observations including data collection on student participation and sets time 
in their weekly PLC meeting agenda to discuss/reflect what is learned.

Continue to invest in systems to 
support high-fidelity 
implementation over time. 
Leverage existing leadership 
teams to guide planning and 
implementation, and consider 
effective means to support 
educators’ professional learning 
and wellness given current 
resources, experience, and 
expertise.
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Contextualizing the Problem (Simplified!)
Reactionary response to challenging 
behavior (including removal from the 
learning environment)
(Noltemeyer & Mcloughlin, 2010)

Use a preventative approach

Educators have not been prepared to 
respond to students’ SEB needs in the 
classroom
(Cooper et al., 2018; Freeman et al., 2014; Oliver & Reschly, 2007)

Provide direct instruction in (a few) 
evidence-based practices

Educators have difficulty employing 
practices without support. 
(Gable et al., 2012; Gage et al., 2017) 

Simplify the teacher actions and 
provide feedback and support when 
implementing

14
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Creating Positive Learning 
Environments with EBPs 

15
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mayinstitue.org 

19

Classroom PBIS: 
Improving Efficiency 

and Effectiveness

20
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Four Main 
Goals of Our 
Classroom 
Work 

•Do all your classrooms in 
your school have high rates of 
on-task behavior/academic 
engagement (> 80% of 
intervals)? 

•Are instructional staff well 
supported and enjoying 
wellness? 

21

Four Main 
Goals of Our 
Classroom 
Work 

• Can mental health/behavior support staff 
effectively support staff and students and 
provide meaningful instruction in the area 
of  social/emotional/behavior, with 
reduced responding to discipline 
incidents? 
• Are administrators able to support their 

staff in meaningful instruction in 
academic and social/emotional/behavior 
with reduced responding to discipline 
incidents?    

22
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Desired 
Outcomes 

•To improve teacher wellness by having 
students follow directions and be on task 
better. 
• If students are better engaged, for teachers it 
improves

– teacher wellness as well as 
– teacher efficacy which leads to 
– less teacher burnout and 
– thus less teacher turnover
– In turn, this helps support really good 

teachers from potentially deciding to leave 
the field altogether

•For students, it improves

– on task behavior
– academic engagement
– academic Success 

27

Efficient & 
Effective  

• Efficient - performing or functioning in 
the best possible manner with the least 
waste of time, effort or resources; having 
and using requisite knowledge and skills.

 
• Effective - successful in producing a 

desired or intended result.

Dictionary.com

28
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Challenges Instructional 
Staff Have

29

What 
profession 
makes the 
most minute 
by minute 
decisions?

• According to busyteacher.org, teachers make 
at least 1,500 educational decisions each 
school day, which is about four decisions per 
minute during a six-hour day.
• This means that teachers make more 

minute-by-minute decisions than any other 
profession, including brain surgeons.
• Many of these decisions are made in front of 

30 pairs of eyes, and teachers are 
bombarded with questions, asking about 
300–400 per day and as many as 120 per 
hour.

30
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Research to 
Practice 
• Existing teacher training programs 

often leave teachers ill-equipped 
to effectively manage classroom 
dynamics. 

        (Begeny & Martens, 2006; 
Chesley & Jordan, 2012)

• For decades, teachers have 
reported classroom management 
as their highest-needed area for 
professional development. (Rollin, 
Subotnik, Bassford, & Smulson, 
2008) 

32
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Alternatives – Effective 
Support of Teachers  

When teachers receive training 
and performance feedback in 
this area, this may increase 
their preparedness, 
confidence, knowledge, and 
competence in implementing 
classroom management 
procedures. 
(O’Niell & Stephenson, 2012; 
Piwowar, Thiel, & Ophart, 2013)

33

Guiding Principles 
for Providing 
Support to 
Teachers

34
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Use the K.I.S.S. 
Principle 

Keep 
  It 
      
   Simple
      
     Stupid 

35

Guiding Principle 

• Select Interventions and 
Processes that are Resource-
Efficient and Produce the 
Largest Outcomes that are 
Sustainable

“Do the simplest thing that will 
result in the biggest 
outcomes” 

-Rob Horner 

36
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Systems ChangeMove From Acting in Reactive 
“Fire Fighter” Mode ToMode

Being More Proactive, Preventative and Inclusionary 
with Ongoing Data-based Decision-making Mode

37

So, What Do We Do? 

38
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Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students with At-
Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students with High-Risk 

Behavior

~80% of Students

~15% 

~5% 

ALL

SOME

FEW

Effective School-wide 
Positive Behavior Supports 

includes Effective Classroom 
Supports

39

Classroom Positive Behavior Interventions 
and Supports (PBIS) is Centered on Equity 

40
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PBIS implemented with Fidelity at Tier 1 

41

https://assets-global.website-files.com/5d3725188825e071f1670246/60108a57b3fa685215c10927_SWPBIS%20Tiered%20Fidelity%20Inventory%20(TFI).pdf

42
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So, What Do We 
Do? 

• Select Evidenced-Based 
Interventions and 
Processes that Maximize 
• Students Being 
–In Class
–Academically Engaged, 

and 
–Emotionally Connected 

to School 
• Teacher Wellness

43

What are the simplest, 
time efficient, and 
effective high leveraged 
teacher practices to 
improve academic 
engagement and teacher 
wellness? 

44
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Upon introduction of 
teacher greeting, 

duration of on-task 
behavior increased 

across subjects

46
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Upon introduction of 
teacher greeting and 

brief review of the 
expectation, the 

latency to on-task 
behavior decreased 

across subjects

48
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Teacher Behavior Predicts Student 
Behavior

– Teachers using the least amount of these practices 
have students that are 27% more likely to be off 
task and 67% more likely to be disruptive.   

– The degree to which teachers provide:
• Time spent teaching (instructional time)
–Teacher drives the lesson examples and activities to meet 

learning target 
• Opportunities to respond (OTR)
–Teacher provides students with opportunities to be 

engaged with content 
• Positive feedback 
–Teacher provides frequent positive acknowledgement for 

student success 
(Gage, Scott, Hirn & MacSuga-Gage, 2018)  

50
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Upon 
increase of 
praise to 
behavior 

correction to 
a 1:1 ratio, 
problem 
behavior 

decreased

52



5/23/24

27

• Teacher  
Behaviors
• Praise
• Reprimands

• Student  
Behaviors
• Engagement
• Disruptions

• Student 
Disability
• EBD (Target)
• Peer 

Comparison

(Downs et al., 
2019)

Use brief, specific 
error correction & 

other strategies

53

(Downs et al., 2019, p. 
142)

Lower 
Reprimand

Higher 
Reprimand

Students with 
risk of EBD

Peer
s

En
ga

ge
m

en
t

Students with 
risk of EBD

Peer
s

There was an inverse 
relationship between 
teachers’ reprimands 
and engagement for 
students with risk of 

EBD that was not found 
for peers without EBD.

Lower Praise Higher Praise

Higher praise was 
associated with higher 

engagement for 
students at risk of EBD.  

Praise was not 
associated with 

engagement for peers.

Use brief, specific 
error correction & 

other strategies

54
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Higher reprimands 
were associated with 

higher rates of 
disruptions, 

especially students at 
risk of  EBD.

Lower 
Reprimand

Higher 
Reprimand

Students at risk of  
EBD

Peer
s

D
is

ru
pt

io
ns

Use brief, specific 
error correction & 

other strategies

(Downs et al., 2019, p. 
143)55
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For students 
with at risk for 
EBD the praise 
to reprimand 
ratio (PRR) 

needs to be 9:1 
to produce the 
same levels of 
engagement as 

neurotypical 
peers.

57

Assessment  

58
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• Classroom assessment 
should inform 
intervention with the 
goal of having more 
students
•  in class
•  academically 

engaged and 
•  emotionally 

connected to school. 

59

Assessment 

•Classroom Management Assessment (Simonsen et. 
al. 2008)
•Office Discipline Referrals 
•Classroom Routines (Simonsen & Fairbanks, 2015) 
•Classroom Schedule (Putnam, 2010)
•Classroom Observation Form (Handler & Putnam, 
2021)

60
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Classroom Management 
Assessment  

61

62
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Office Discipline Referrals

63

Assessment

• Use School-wide data to identify teachers in need of 
additional supports
•Office Discipline Referral (ODR) data à identify 

teachers with highest referral rates

64
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Assessment

• General data decision rules to support classroom support (SWIS 
Manual, 2018)

• More than 60% of referrals 
   come from the classroom 
   (School-wide support) 
• More than 50% of the referrals 
   come from less than 10% 
   of the classrooms 
   (Individual classroom support) 

65

Assessment

66
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Assessment

67

Assessment

• Use ODRs to identify specific teacher referral patterns
• Examine patterns by:
• Time
• Problem Behavior
• Location

• Use patterns to develop the intervention plan

68
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Assessment
Referrals by Time of Day (teacher level data)

69

AssessmentReferrals by Problem Behavior (teacher level data)

70
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Assessment 
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Students by ODRs
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Assessment
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Classroom Daily Schedule

73
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Subject  Time

Before 
School 

_______  
N/A

MATH 
8:30 

READING
Lg Group  

9:30 
Small Grp  

10:30  
_______  
_______ 

SPECIAL  
11:30  

Hallway  
12:45

LUNCH   
_______  

12:10 

RECESS   
_______  

12:30 

Most Difficult    6 X

5

4 X

3 X

2 X X X

Least Difficult      1 X

Classroom 
Daily Schedule 

Example

Classroom Daily Schedule

75

Classroom Observations 
with Performance Feedback

76
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Assessment
• Conduct Classroom Observations

• Identify baseline levels of teacher and student behaviors
• Classroom Observation System (Handler & Putnam, 2021)

• Student Behaviors 
• On-Task
• Off-Task

• Teacher Behaviors 
• Instructional Activities
• Opportunities to Response
• Reinforcement
• Behavior Correction

77
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Case Study

79

Gardner Public Schools    

• Student enrollment: 2400
•    4 Schools:
•  Elementary PreK-4 (1K+)
•  Middle School 5-7
•  High School 8-12
•  Alternative School 9-12        

80
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Gardner Public School Demographics 

Select Populations Race/Ethnicity

81

Thanks to Gardner Public Schools 

• Mark Pellegrino, Superintendent 

• Joyce West, Director of Pupil Personnel

• Amber Casavant, District Coordinator (MTSS/PBIS/CPI), District BCBA

• And the Gardner Public School staff work every day to improve the lives of 
the students they work and their families.

82
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It starts from the top

• Superintendent Mark Pellegrino, Gardner Public Schools – 
email signature 

• Positive Relationships and Rigor for Every 
Child, in Every Classroom, Every Day...

83

With Implementation of 
the Classroom Support 

System  

84
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o Improvements in
acknowledgments,
praise to error 
corrections, 
academic engagement 

85

Improvements in acknowledgement 
system Implementation - Tier 1

2022-2023

86
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Brief Training & Performance Feedback
Classroom #2

87

Classroom Support System 
Classsroom Level Success

3rd Grade 
(w/SWD) 

1st Grade 
(w/SWD) Gr. 

Kindergarten 
(w/SWD)

88
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Classroom ClClassroom Support System
 SUCCESS Fall 2022/Spring 2023 Comparison

Grade 1 Classroom Fall and Spring CSS

Grade 3 Classroom Fall and Spring CSS

Praise to Error Correction  
Fall 1:2.5 
Spring 4:1 

On-task behavior 
improved to 90%

89

Classroom Support System
Used as Screener - Example of HLCBS by 
Grade

90
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Over 4 hours of time responding Only 10 minutes of time on 3/13 
responding – no ODRS after that  

91

Distribution of ODR’s
With a Student 
Population of 
about 450 -
This means 
about 40 
students to 
about 9 
***Current data  
is  

40 - 9 
Students

92
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Time Gained from Decrease in ODR’s

93

Social Validity 

• “How are you supporting our teachers in managing challenging 
behaviors and getting these problem kids out of our schools used 
to be the number one agenda item on the union’s list.  No even on 

the list anymore” 

• “This is the best school I have ever seen” 

94



5/23/24

48

Equity Brief 
Coming Soon 

https://www.mayinstitute.org/services-for-schools/pbis-briefs.html

95

Implementation Steps
Practices Data Systems Resources

Educators Choose one or two 
practices you want to 
increase (e.g., positive 
greeting at the door; 
increase praise to 
correction ratio)
 

Choose a time of day to 
implement
 
Choose a feasible data 
collection system (e.g., 
class list, tally on a sticky 
note)

How will I prompt myself 
to try this new skill?
 
What supports (e.g., 
Community of Practice, 
buddy teacher) do I need 
to develop and sustain 
this skill? 

Supporting and 
Responding to 
Students' Social, 
Emotional, and 
Behavioral Needs
 
Classroom PBIS
 
NEPBIS Classroom 
PBIS

Leadership Choose one or two 
practices you’d like to see 
increase in classrooms 
(think about bang for your 
buck) 

Explore the TFI Classroom 
Walkthrough Tool or the 
CMOT to collect baseline 
and follow up data 
Plan on sharing data with 
staff

Leadership team to 
schedule and design PD 
to support new skills
 
Leverage coaching 
systems to support 
educators 

NEPBIS Classroom 
PBIS Educator Support

96

https://www.mayinstitute.org/services-for-schools/pbis-briefs.html
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Ftopics%2Fclassroom-pbis&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=eXI%2FycBZmUvRci7tA%2FPyDjMaNoaimxLIGLYMiP5Crgc%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=uYWjeksHEsDGnlxpCULAIvbtJVROnjoC0I1dRSQM61w%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=uYWjeksHEsDGnlxpCULAIvbtJVROnjoC0I1dRSQM61w%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2Feducator-support%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=dH6jDEamNMVSetpZHcA%2BrkJkvnMi%2BmL3FXKE0LlGFfw%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2Feducator-support%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=dH6jDEamNMVSetpZHcA%2BrkJkvnMi%2BmL3FXKE0LlGFfw%3D&reserved=0
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What additional information 
do you need to take your next 

steps?
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Your feedback is critical to future planning of this event. 
PLEASE take a moment to share your valuable insight!

THANK YOU!

Session Evaluation

bit.ly/NEPBISEval2024

Bob Putnam
bputnam@mayinstitute.org

Nicole Peterson
Nicole.Peterson@uconn.edu 
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