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Behavior Student Behavior Academic
Outcomes

This session has been designed to support early implementers.
We’ll provide an introduction and specific action steps to for
you to take back to your school!



Session Agenda & Outcomes

Driving Question:
What does classwide PBIS look like and what steps should educator take to
increase the quality of implementation?

Topic Outcome

PBIS in the Classroom Describe critical features of PBIS and how they translate to classwide
implementation

Creating Positive Learning Increase understanding of evidence-based practices that support
Environments positive classroom environments and make a plan for implementation
Strategies to Actively Describe specific strategies to prompt, supervise, and reinforce social,
Promote SEB Growth emotional, and behavioral growth and make a plan for implementation.

Monitoring & Strengthening Increase understanding and action plan ways to strengthen educator
Educator Fidelity and Student | use of practices and engage in data-based decision making.
Outcomes
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PBIS is...

Framework for enhancing adoption &
implementation of

2

Continuum of evidence-based
interventions to achieve

Academically & behaviorally important
outcomes for

All students ]




Critical Features of PBIS

b

Outcomes




Prioritize equity. MTSS is for all students, families,

and educators. Use the MTSS framework to
differentiate supports for students and monitor to

ensure equitable outcomes are observed.

Classroom Example:

Regardless of individual or cultural characteristics, every student in the classroom has an opportunity to engage in

classroom discussions and learning activities. The educator accepts multiple ways for students to respond to a
qguestion, monitors that all students are participating, and adjusts supports as needed for individual students.




Make student growth and benefit central to all
decisions. Student outcomes that reflect
equitable learning opportunities must be the
ultimate criteria for all decisions.

Classroom Example:

The educator strives for all students to be active participants in the classroom because there is
evidence linking classroom participation with academic and social competence.




Use data to inform decision
about which students,
families, and educators need
which supports, as well as
whether supports should be
continued, adjusted, or faded.
Data should be used to ensure
that all recipients experience
benefit and that supports are
implemented with fidelity

Classroom Example:

The educator asks a colleague to come in to do a weekly observation for 20 minutes during a direct

instruction time. The colleague is given a list of student names and tallies each time a student
participates in the instruction. If a colleague is not available, the educator records the lesson and
self-monitors.




Prioritize the most efficient
and effective practices. Do a
few important and relevant
practices well. Emphasize
practices that are supported
by evidence, match the local
context, and promote high-
quality implementation across
time. Integrate, align, and
connect practices.

Classroom Example:

After reviewing the observational data, the educator realizes that 50% of students never volunteer

to participate in discussions. The educator explores ways to add group opportunities to respond
and embeds those strategies into future lessons.




We use practices that are

« Evidence-based

« Connected to the school climate and behavior priorities of
the school

+ Informed by students, family, and staff input

+ Inclusive of language, images, messages, etc. across
cultural groups and school contexts

» Monitored continuously for implementation fidelity and
student benefit

« Focused on prevention and a continuum of timely support

« Documented as effective and/or adaptable with varied
contextual and cultural learning histories




Continue to invest in systems
to support high-fidelity
implementation over time.
Leverage existing leadership
teams to guide planning and
implementation, and consider
effective means to support
educators’ professional
learning and wellness given
current resources,
experience, and expertise.

Classroom Example:

The educator collaborates with their teaching team to set up a routine of supportive weekly peer

observations including data collection on student participation and sets time in their weekly PLC
meeting agenda to discuss/reflect what is learned.




Continuum of School-Wide Instructional -

& Positive Behavior Support

What do we do for

S the FEW needing

What do we do intensive support?
for ALL? ‘

What do we do for
the SOME needing
more support?

&3

When we have a strong foundation in Tier 1, fewer students
will experience behavior challenges so our resources can
focus on those that need additional support!




Responding to Student’s SEB Needs
in the Classroom

Create Positive Actively Promote | Monitor Fidelity Monitor Student
Teaching and SEB Growth and Use Data to | Outcomes and Use

Learning Guide Data to Guide
Environments Implementation Response

Designing a safe environment

Establishing positive connections
Developing predictable routines

Defining and teaching positive expectations

) Planning relevant instruction

= ohHE

o1



Establish Positive Connections: What

Learn about your students and establish positive connections among
students, families, and educators

Communicate and engage . m
with students & families ( *ty | a o
purposely and regularly &= A -t

Learn about your students’
backgrounds, preferences,
and experiences formally
and informally

Validate and affirm
students’ & families’
personal and cultural
learning histories




Ways to Establish Positive Connections

\/ Introduce yourself and the classroom to students and families at
the start of the year (e.g., brief video, letter, opportunity to visit)

\/ Survey students and families before the start of school to learn
more about preferences

\/ Engage students in activities to help them learn more about
themselves and each other

\/ Maintain regular communication with families, and ensure that

families have opportunities to share information and feedback, receive
positive news, and proactively problem solve challenges

\/ Communicate interest and warmth when interacting with students



Video: Making Connections With Greetings at the Door (Edutopia)

. One more: Greetings at the Door
> I



http://www.youtube.com/watch?v=GVAKBnXIGxA

ACTIVITY: Positive Connections self-
assessment

Ask Yourself:

e What ways do I establish positive connections with my
students and families?
Do my students feel welcomed when they come to school
everyday?
How strong are my relationships with my students who
patterns of challenging behavior?

Action Plan:
What do I need to do to increase my use of positive connections
for my students as a group?

How can I increase my positive connections with specific
students?



Develop Predictable Routines




Develop Predictable Routines

Develop and teach predictable classroom routines to promote

SEB and academic skill growth

What:

Establish a predictable schedule and
clear procedures for each activity and
transitions

Post steps for specific routines to
promote independence

Teach routines and procedures explicitly
Practice regularly, re-teach, and provide
specific feedback

Support self-management and
independence

Why:

Makes expectations clear and
consistent

Reduces stress about the
unknown

Increases time on task by
eliminating questions



Develop Predictable Routines

Consider routines for:

Arrival and dismissal

Transitions between activities
Accessing help

Distributing materials

How to turn in work

What to do after work is completed
Technology use
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Non-verbal ways to ask for help

v/

1’5 Ll 1

Silent Signal Name on Board Physical Object
Students use a pre-taught hand . : .
signal to demonstrate their Students write the_zlr name Stud(_ants m_anlpulate a
need on the board/list to physical object to
' identify a need. indicate need



ACTIVITY: Predictable routines self-assessment

Ask Yourself:
e What routines are already in place in your classroom?
e How well are your students using these routines?
e What routines are needed in my classroom?

Action Plan:
What routines do I need to establish and/or re-teach?

What resources/materials do I need to implement these routines?



Classwide Expectations: Why

Not all students Some sch09l rules Directs adult
implicitly may be “hidden” behavior to
understand within cultural establish, teach, and

school rules norms. reinforce




The Teaching Cycle



The Goal: Classroom Behavior Matrix

We are Safe

We are

Responsible

We are Kind

Setting/Routine
Entering & Small Group Whole Group Independent When | am
Leaving the Instruction Instruction Work Upset
Classroom
Walk Use materials Stay in your area Stay in your area Put materials

Go directly to
your destination

safely

Stay in your
designated area

Follow the noise
level

Use materials
safely

down and walk
away

Take a safe break

Use a quiet voice

Walk to the right

Stay on task

Clean up
materials before
you leave

Be engaged with
the speaker

Have materials
ready

Follow the voice
level

Be engaged with
the activity

Ask for help

Label your
emotion

Maintain physical
space

Use a silent hello

Share materials

Include others

Raise your hand
to share

Allow others to
learn

Share materials

Return materials
when finished

Ask for space

Listen to other’s
ideas

—




Classroom Behavior Matrix

A teaching tool that supports teachers to clearly define, prompt, and
supervise student behavior in the classroom.
Guidelines:

\/ Operational definitions of what expectations look like
across classroom routines and settings.

\/ Tailored to meet the context of the classroom.

\/ 3-5 positively stated expectations for each routine that
support behavioral and academic outcomes.

\/ Most impactful when created with student input and
consideration.



Defining Expectations: Headers

Setting/Routine

Your core
values that
you've
established

We are Safe

We are

Responsible

We are Kind

Entering & Small Group
Leaving the Instruction
Classroom

Whole Group
Instruction

Independent
Work

When | am
Upset

The settings and/or routines that are specific to your classroom




!C ° 4 °
The Goal;: Classroom Behavior Matrix

- .
() o ()

We are Safe

We are

Responsible

We are Kind

Setting/Routine
Entering & Small Group = Whole Group Independent When | am
Leaving the Instruction Instruction Work Upset
Classroom
Walk

Go directly to
your destination

Within each cell, list the behaviors that would

demonstrate each core value.

Use a quiet voice

Walk to the right

Ask: How do I want my student to show (value)

when they are (setting/routine)?

Maintain physical
space

Use a silent hello




Your Matrix Will be Strengthen By...

...Student involvement!

Personal Matrix

e Consider ways to involve Activity
StUdentS In the rHIP!"-:II.:;“?JI. 1.!llHI:-lIP«!I: "With my FRIENDS PBIS CULTURAL

development of your S fiooks e ek ke A

matric I : j Resouces or T

e Engage in activities that ' : :
compare expectations

across settings




Behavior Matrix Sample

Entering Class Lecture/ Work Time Electronics Leaving
Presentation Class
Be Enter calmly. Listen attentively. Work quietly. Keep off until Stay in your
Respbectful Be seated before the | Wait for your turn. | Do your share in needed. seat.

P bell rings. Have a positive group projects. Turn off volume. Clean up
Keep hands off other | attitude. Be cooperative. Use gently and around your
people’s property. Keep feet on the Keep area clean. carefully. desk.

Leave desks and floor. Download large Push chairs in.
chairs in place. files after school.
Be Have books and Take notes. Follow directions. | Stay on task. Return
Resnonsible materials out and Meet deadlines. Get help when Text/call people supplies.
P ready to go. Focus on your needed. only during Report
learning. Do your own allowed times. accidents
work. promptly.
Be Safe Walk Be thoughtful and Let others do Model digital Leave calmly
considerate of their work. citizenship. when
others. dismissed.
Be Bring all materials. Remain in your Use time wisely. Have computer Know
Prepared seat. charged and ready | expectations

to use,

for next class.




Behavior Matrix Sample

Classroom Procedures/Routines

Cooperative

—

Class-Wide Arrival Learning fm"v’;ﬂ‘ Whole Group
EXPECTATIONS Groups
. Identify Attention Signal....... Teach, Practice, Reinforce
o X * gl
I "0 7+ | LUstentoothers #  Enterfexit Listentoothers [ Use quietvoice @ Eyes/ears on
- } "\ 3 7 * Use inside voice classroom Accept differences [ Follow directions speaker
s Use kind words prepared Use kind words Use the FOCUS - Raisekhand to
e Ask permission * Useinside voice strategy spea
Be Respectful d Encourage others . Contribute to
learning

g~
|=
E —

Be prepared

Place materials in

Use time wisely

Use the FOCUS

Follow directions

Be Safe

Organize yourself
Walk

Use your personal
power to support
self/athers

Use your personal
power to support
self/others

Keep hands, feet,
and objects to self

* Follow directions correct area Contribute strategy * Take notes
= Beaproblem solverp Begin warm-up Complete your part Be a TASK master p  Use the FOCUS
Be Responsible | Make choices that promptly * Use your neighbor strategy
support your goals * Meet your goals
Keep hands, feet, » walk Use materials = MNotice your = Stay at seat
and objects to self |, carefully neighbor e Keep hands, feet,

and objects to self
Motice your
neighbor




Behavior Matrix Sample

Teaching Matrix

Expectations

Be
Respectful

Use inside voice.
Raise hand to
answer/ talk.

Maorning
Meeting

Eyes on speaker.
Give brief
ANEWErS.

Routines/Settings

Do own worke | Use inside voice.

Turn in before
lesson

Keep hands to
self.

“l nead
assistance”

Raise hand or
shaww
“Assistance
Card”. Wait 2
minutes & try
again

Eyes on speaker.
Keep hands to
self.

Use inside voica.

Keep hands to
salf.

Stop, Step Back,
Think, Act

Be
Responsible

Recycle paper.
Put writing
tools inside

desk.

Put
announcements
in desk.
Keep feet on
floor.

Put homework
neathy in booe
Touch your work

anlky.

Put/get
materials first.
Keep hands to

self.

Hawe materials
ready.

Use materials as
intended.

Use materials as
intended.
Return with
dane.

Stop, Step Back,
Think, Act

Be a
Good
Citizen

Put check by my
anmouncements.

Turn in lesson on
tirme.
Do homewaork
night,/ day
before.

Hawe plan.
Go directly.

Hawve plan.
Ask if unclear.

Uze time as
planned.
Ask.

Stop, Step Back,
Think, Act




Teaching Expectations

Teach expectations directly.

\/ Define rule in operational terms—tell students what the rule

looks like within routine.
\a o \/ Provide students with examples and non-examples of rule-
@ @ following within routine.

* \ Actively involve students in lesson.

a v game, role-play, etc.

\/ check for their understanding.

Provide opportunities to practice rule following behavior
in the natural setting.




Using Modeling as an Instructional Strategy



http://www.youtube.com/watch?v=UD9m5n-ZpB0

ACTIVITY: Classroom Behavior Matrix

Ask Yourself:

e What settings/routines are in place in my classroom?
e What behaviors are barriers to academic progress?

Have the expectations for each routine/setting been made
lear through explicit teaching?

Action Plan:

Begin building (or revisit) your classroom behavior matrix using
your school-wide expectations and classroom routines.

Make a plan for explicitly teaching your classroom expectations.



Responding to Student’s SEB Needs
in the Classroom

Create Positive Actively Promote | Monitor Fidelity Monitor Student
Teaching and SEB Growth and Use Data to | Outcomes and Use

Learning Guide Data to Guide
Environments Implementation Response

Engage students in Relevant Learning
Foster positive relationships

Prompt & Supervise SEB & Academic skills
Provide specific feedback with ratio
Consider other strategies

Sl o= (B9 =



Considering Student Engagement

Think:

What does it look like when my students
are fully engaged in instruction?

How are your students feeling when this
Is happening?




Considering Student Engagement

Focused on the task; working together; experiencing
success; enduring through hard tasks; problem-solving...

Think:

What does it look like when my students
are fully engaged in instruction?

How are your students feeling when this
Is happening?

Empowered; capable; smart; accomplished; excited




Increase Engagement with OTR

Opportunities to respond (OTR) is when a teacher poses a
question, comment, or direction that elicits a verbal or
non-verbal response from a student.

Academic OTRs Behavioral OTRs

What is the sum of 14 and 7? Show me how we stand in line.

Name the ocean that surrounds Australia. | Take out your math materials.

Describe the life cycle of a butterfly. Show me you are ready by sitting quietly

Raise your hand if this statement if true. with your eyes on me.




Increase Engagement with OTR

Increase instructional

Decrease opportunities to
engagement

engage in problematic
behavior

*Effective OTRs are developmentally appropriate,
intentional, and delivered at a consistent rate



> |

OTR in Action

HLP #7: OTR Science small group- CEC High Leverage Practices

2 HLPs for
§ ial Education

ﬁilih L~ -“ .



http://www.youtube.com/watch?v=F-y48KAijbE

Group OTR in Action

Video Title: Active Participation Choral Consider ways to increase how many
Response students can respond to your OTR



http://www.youtube.com/watch?v=Em-VRAqZTck

ACTIVITY: Increasing Engagement

Ask Yourself:
e How engaged are my students when I use my current
instructional techniques?
e Are there groups of students who tend to be more engaged
than others?
Does engagement happen consistently across subjects?
at is my current use of academic and behavioral OTRs?

Action Plan:
Identify at least two specific teaching instances where increased
OTRs would increase student engagement.

Increase use of OTRs during these identified times.



Prompting & Supervise SEB Skills

Prompt or remind students of the expectation.

. Use pre-corrections, which include “verbal reminders,

behavioral rehearsals, or demonstrations of rule-

a
following or socially appropriate behaviors that are
presented in or before settings where problem

L .
p behavior is likely”
- Colvin, Sugali, Good, & Lee (1997)



Prompting Expectations

Prompting and precorrection happens before the
opportunities for errors begins.

4 H Classrosm Expectations - ---'“\
If you need help during e ilmd | deetia 4 \
Be Safe o Follow waches directions o Follow eacher directions

this wnrk; * Kecphundsfct md mutcich o Keep husds, o, snd matrishs .
. *  Walk is the classroon *  Walk i the chnsroom Befﬂre Sendlng
raISE ?Gur hand *  Hand ssaresials to others o Haed marerials w others
' Be Ropectful *  Use positive argeage o Use positive laaguage Stude nts Off tﬂ
. *  Ralse hand 9 ask questions *  Rakse hand 0 a5k questions
*  Respect each other’s personal ®  Respect acher’s personal spece

. i
R oo SR . work in small

*  Give your bout effort *  Givo your best effort

groups, provide a
quick reminder
about the
expectations

Be Respomsible




Prompting Expectations (add’l ex.)

“Before we line up, remember walk
in a straight line, quiet voices with
hands to self”

“Before we break into group
work, if you need help --
remember you can ask a peerin
your work group quietly for help,

As students enter the classroom,
the teacher points to a visual
schedule that prompts students to
pick up their folders, go straight to
their desk, and to get started
quietly on the warm-up activity on
the board, while saying, “Make sure
to follow the schedule”.

and if they don’t know the Teacher raises hand above head
answer, go on to the next . ) »
problem, and you can ask me at as a visual prompt, saying, “If you
the break.” know the answer to this

question, raise your hand.” E—




Monitor Expectations

Use active supervision to monitor behaviorina
natural context and provide feedback.

Scan

Interact




Provide Behavior Specific feedback for

Skill Demonstrations

Behavior Specific Praise Should be:

\/ A description of desired behavior
(social or academic)

\/ Specific to the student or class

\/ A positive praise statement

Examples of BSP

Non-examples of BSP

Thank you for keeping your hands to
yourself, Anal

Don't touch him!

Good Job!

Great job being quiet, Joachim!

Jaime, | like that you are sharing your :
materials with Mohammed. Way to go!
Great job taking turns in group Stop that!

discussions, class!

Laura, excellent use of our new
vocabulary word!

That's not nice! We don't behave that
way in our classroom.




Positive to Corrective Ratio

Positive Interactions =
Provide more e Behaviorally specific feedback delivered when a
student meets a behavior expectation 1
acknowledge.ment e Specifically identifies what tﬁe student did right Strive to
for appropriate maintain
behaviors
than corrections Error Corrections = at least
. . e Specific feedback when a student makes a
for lnappr-oprlate behavioral error 5to1l
behaviors e A concise description of the expectation, the ratio
error made, and a prompt for what to do next

time.




Prompt, Monitor, Feedback in Action

Video Title: A Snapshot of the PBIS 4:1 Ratio In a Middle School
Classroom (San Bernardino City Schools)

correcTive 74

T

g: ’\')c,va



http://www.youtube.com/watch?v=0dcQuyK5Pqg
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ACTIVITY: Prompting and Reinforcing Classroom
Expectations

Ask Yourself:

e During what instructional times are disruptive behaviors
most likely to occur?

e How often are you delivering behavior-specific praise during

those instructional times?

Action Plan:

Draft out what prompts (pre corrections) could be delivered
before you begin an instructional time when behaviors are likely to
occur.

As you teach, monitor you ratio of behavior-specific praise and
error correction (consider using video!)



Responding to Student’s SEB Needs
in the Classroom

Create Positive Actively Promote | Monitor Fidelity Monitor Student
Teaching and SEB Growth and Use Datato | Outcomes and Use

Learning Guide Data to Guide
Environments Implementation Response




PBIS Critical Feature: Data

Outcome Data

Did we implement
the systems and
practices we agreed
upon?

‘f Fidelity
Data

Is the plan resulting in
progress towards our
goals (desired
outcomes)




Data collection Tools: Classroom
Management Observation Tool (CMOT)

CMOT Checklist

Periodically, check for evidence of the following effective classroom management practices.

Check for Evidence of Classroom Structure and Expectations

1. The educator posted schedule for the day and/or class activity. O Yes O No
2.The educator posted 3-5 positively stated behavioral expectations in the classroom. O Yes O No
3.The physical arrangement of the room was appropriate for the activity.d O Yes O No
4.The educator developed routines for the day and/or class activity.® O Yes L No
5.The educator taught! and prompteds 3-5 positively stated behavioral expectations. O Yes O No
6.The educator selected and implemented additional consequence strategies, if

. . O Yes O No

appropriate, to support student behavior. "

dPhysical arrangement (seating assignments, furniture arrangement, etc.) is designed to maximize structure and minimize distraction.

=Students demonstrate fluency with routines, educator provides lesson plans, and/or educator references previously taught routines.

#Students demonstrate fluency with expectations, educator provides lesson plans, and for educator references previously taught expectations.

& Effective prompts are delivered before a behavior is expected and make it more likely for students to engage in appropriate behavior for the
given activity/environment.

" Additional consequence strategies may include classroom systems to acknowledge appropriate behavior or consequences to respond to
inappropriate behavior; effective implementation is consistent, systematic, and accompanied by behavior-specific feedback.



Data collection Tools: CMOT

CMOT Observation Items
Assess implementation of positive and proactive classroom management practices.

Positive and Proactive Classroom Management Practices 1= 2= 3=

Please complete this portion of the CMA after observing an Disagree  Disagree Agree
educator for a minimum of 15 minutes of instruction. strongly Somewhat Somewhat
1.The educator effectively engaged in active supervision of
students in the classroom (i.e., moving, scanning, 1 2 3
interacting).2

2.The educator effectively provided most/all students with

opportunities to respond and participate during 1 2 3
instruction.b

3.The educator effectively provided specific praise to
acknowledge appropriate student academic and social 1 2 3
behavior.-

4.The educator provided more frequent acknowledgement
for appropriate behaviors than inappropriate behaviors (+

* Effective active supervision includes systematic scanning, unpredictable movement, and interactions spread across students.
b Effective OTRs provide opportunities to various numbers of students using various opportunity and response modalities.)
< Effective specific praise names the behavior and is contingent, genuine, and contextually/culturally appropriate.




TF1 2.1 Walkthrough Tool

1.4 Teaching Expectations:
Expected academic and social
behaviors are taught directly to
all students in classrooms and
across other campus
settings/locations.

Staff Questions
(Interview 10% or at least 5 staff mermbers)

What are the Have you taught the | Have you given out

{school rules)? | school rules/ behavior any

Record the # of expectations to since ______ 7
rules knowr students this year? (2 mos.)
Y N Y N

Z|2 |2 |2
e e |
Zl|lz |22

L {
L {
Y
L {

1.8 Classroom Procedures:

Tier 1 features (school-

wide expectations, routines, acknowledgements, in-class
continuum of consequences) are implemented within
classrooms and consistent with school-wide systems.

e Staff handbook; Informal walkthroughs; Progress
monitoring; Individual classroom data

Student Questions
(at least 10 students)

What are the Have you

(school rules)? received a
Record the # of —_____since

rules knowr ?

Y N

e e |
Zl|lz |22




TFI 3.0 Classroom Walkthrough Tool

1.10 Classroom Practices: Educators consistently and equitably implement positive
and proactive classroom practices--including building relationships with students;
developing a safe environment; prompting predictable routines and expected
behavior; actively providing OTRs, active supervision, and specific feedback (i.e.,
specific praise and supportive corrections); and ensuring a high ratio (= 5:1) of
gjositive to corrective feedback.

WFI Classroom Data Summary Worksheet (Appendix B)

Updates to:
e Staff questions (linked to EBPS)
e Student questions (linked to expectations within matrix)
e New observation tool (linked to EBPs)



Cue Yourself with Prompts

X 4 AP L LN g 3 2 .
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\/ Notes to self on the board
\/ Post-it notes
\/ Written in lesson plans

/' Laminated cards hung in visible places
throughout the classroom

\/ Connect it to routines/set a timer

LESSON PLAN

\/ Involve a student
[ omncrves | mm




Responding to Student’s SEB Needs
in the Classroom

Create Positive Actively Promote | Monitor Fidelity Monitor Student
Teaching and SEB Growth and Use Datato | Outcomes and Use

Learning Guide Data to Guide
Environments Implementation Response




Review outcome data to determine whether students are (a) engaging in
SEB and academic skills and contextually appropriate behavior and/ or (b)
showing on-going SEB needs and contextually inappropriate behaviors

Enhance implementation of Tier 1

If MANY continue to 1 Enhance cultural responsiveness of implementation
demonstrate on-going
SEB needs | Implement neutralizing routines to respond instructionally and
equitably to SEB errors
Review your | Further differentiate implementation to meet the needs of all learners,
student including students with disabilities
outcome data | Implement strategies to enhance Tier 1 and develop student skills so
they can better access and benefit from Tier 1 support
If FEW continue to
demonstrate on-going H Use data to guide further adjustments to student support
SEB needs

a Access Tier 2 and Tier 3 supports as needed

— —




Disaggregate data by subgroup (race/ ethnicity, gender, language
. status, disability status) to monitor equitable outcomes

When Reviewing Class Data, Ask:

Are all students in your class
experiencing similar outcomes
regardless of personal/cultural
characteristics?



Implementation Steps

Practices Data Systems Resources
Educators Choose one or two practices | Choose a time of day to How will | prompt myself to | Supporting and
you want to increase (e.g., implement try this new skill? Responding to Students'
positive greeting at the Social, Emotional, and
door; increase praise to Choose a feasible data What supports (e.g., Behavioral Needs
correction ratio) collection system (e.g., class Community of Practice,
list, tally on a sticky note) buddy teacher) do | need to | Classroom PBIS
develop and sustain this
skill? NEPBIS Classroom PBIS
Leadership Choose one or two practices | Explore the TFI Classroom Leadership team to NEPBIS Classroom PBIS

you’d like to see increase in
classrooms (think about
bang for your buck)

Walkthrough Tool or the
CMOT to collect baseline and
follow up data

Plan on sharing data with staff

schedule and design PD to
support new skills

Leverage coaching systems
to support educators

Educator Support



https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Fresource%2Fsupporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=EqzkJUzW2Lcx1yLwVRbCaVp5zen6wSdbAq1v%2FsnWN5A%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.pbis.org%2Ftopics%2Fclassroom-pbis&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=eXI%2FycBZmUvRci7tA%2FPyDjMaNoaimxLIGLYMiP5Crgc%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=uYWjeksHEsDGnlxpCULAIvbtJVROnjoC0I1dRSQM61w%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2Feducator-support%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=dH6jDEamNMVSetpZHcA%2BrkJkvnMi%2BmL3FXKE0LlGFfw%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnepbis.org%2Fclassroom-pbis%2Feducator-support%2F&data=05%7C01%7Cnicole.peterson%40uconn.edu%7C2bdbccce822d46d9f49308dbdf228b2c%7C17f1a87e2a254eaab9df9d439034b080%7C0%7C0%7C638349111698527359%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=dH6jDEamNMVSetpZHcA%2BrkJkvnMi%2BmL3FXKE0LlGFfw%3D&reserved=0
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What additional information
do you need to take your
next steps?




Thank you!

Nicole Peterson
nicole.peterson@uconn.edu
Susannah Everett
susannah.everett@uconn.edu



mailto:nicole.peterson@uconn.edu
mailto:susannah.everett@uconn.edu
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