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Agenda & 
Call to Action

 

• Center equity in classroom PBIS

• Support & respond to ALL students’ SEB needs with 
positive, proactive, evidence-based, & culturally-
relevant practices

• Create a robust and differentiated foundation (Tier 1) of 
support

• Layer on targeted (Tier 2) and individualized (Tier 3) 
support

• Invest in systems to support educators

• Use data to guide decisions



Handout

Click!



EQUITY

Prioritize equity. MTSS is 
for all students, families, 
and educators. All means 
all; in other words, MTSS 
supports individuals from 
all ability, race/ethnicity, 
gender, LGBTQIA+, social, 
economic, language, etc. 
backgrounds. 
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Thanks to the team who 
lead the development of 
this guide: 

• Milaney Leverson,

• Kent Smith, 

• Kent McIntosh

• Jennifer Rose, 

• Sarah Pinkleman, & 

• Equity workgroup

Leverson, M., Smith, K., McIntosh, K., 
Rose, J., & Pinkelman, S. (March, 2021). 
PBIS Cultural Responsiveness Field 
Guide: Resources for Trainers and 
Coaches. Center on PBIS, University of 
Oregon. www.pbis.org.

Center Equity in 
Classroom

Positive Behavioral 
Interventions & 
Supports (PBIS)



Center on Positive Behavioral 
Interventions and Supports (July 2021). 
Discussing Race, Racism, and Important 
Current Events with Students: A Guide 
with Lesson Plans and Resources. 
University of Oregon. www.pbis.org

Center Equity in 
Classroom

Positive Behavioral 
Interventions & 
Supports (PBIS)

Thanks to the team who 
lead the development of 
this guide: 

• Naomi Brahim,
• Sarah Fairbanks 

Falcon,
• Tamika La Salle, 
• Milaney Leverson, 
• Stephanie Martinez, 
• Sara McDaniel, 
• Kent McIntosh, 
• Ruth Payno-Simmons, 
• Alexandria Robers, 
• Therese Sandomierski, 
• Maria Reina Santiago-

Rosario, 
• Kent Smith, & 

Kimberly Yanek

https://www.pbis.org/resource/discussing-race-racism-and-important-current-events-with-students-a-guide-with-lesson-plans-and-resources


EQUITY

Prioritize equity. MTSS is 
for all students, families, 
and educators. All means 
all; in other words, MTSS 
supports individuals from 
all ability, race/ethnicity, 
gender, LGBTQIA+, social, 
economic, language, etc. 
backgrounds. 

PRACTICES

Emphasize practices that 
address identified needs, 
have supporting evidence, 
and match the local 
culture and context. 
Integrate, align, and
connect practices within 
domains.

OUTCOMES

Make student growth and
benefit central to all 
decisions. Student 
outcomes that reflect 
equitable learning 
opportunities must be the 
ultimate criteria for all 
decision
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 h   ente     i   E uit  
within    B S     ew    

It works!

https://www.pbis.org/resource/why-prioritize-behavior-support
https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say


It works!

One example 
of how…

2 national data sets: 
• PBIS Fidelity
• Civil Rights Data 

Collection (OCR)

2-part path analysis

Yes! Fewer students with disabilities were suspended 
in schools that implemented PBIS with fidelity.



Create a robust and 
differentiated 

foundation (Tier 1) 
of support

It works!

To Support ALL Learners…

https://www.pbis.org/resource/why-prioritize-behavior-support
https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say


Center on PBIS. (2022). Supporting and 
Responding to Student’s Social, 
Emotional, and Behavioral Needs: 
Evidence-Based Practices for Educators 
(Version 2). Center on PBIS, University 
of Oregon. www.pbis.org.

Create a robust and 
differentiated 

foundation (Tier 1) 
of support

Thanks to the team 
who lead the 
development of this 
revised guide: 

• Brandi Simonsen, 
• Jenifer Freeman, 
• Maria Reina 

Santiago-Rosario, 
• Karen Robbie, 
• Heather George, 
• Steve Goodman, 
• Laura Kern, 
• Barbara Mitchell, 
• Robert Putnam, & 
• Kim Yanek 

https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers


Steps to Support & Respond to Students’ SEB Needs

1.Create positive 
teaching & learning 
environments 

1.1 Design a Safe 
Environment

1.3 Develop 
Predictable Routines

1.4 Define & Teach
Positive Expectations

1.5 Plan Relevant 
Instruction

1.2 Establish Positive 
Connections

2.Actively promote 
SEB growth

2.1 Engage Students in 
Relevant Learning

2.3 Prompt & Supervise 
SEB & Academic Skills

2.4 Provide Specific 
Feedback (>5:1 Ratio)

2.5 Consider Other 
Response Strategies

2.2 Foster Positive 
Relationships

3.Monitor fidelity & 
use data to guide 
implementation

3.1 Monitor Educator 
Implementation

3.2 Access Training, 
Coaching, & Feedback

If implementation 
challenges…

4.Monitor student 
outcomes & use data 
to guide response

4.1 Monitor Student 
Outcomes

4.2 Enhance Tier 1 (Steps 
1 & 2)

4.3 Enhance Tier 1; 
Consider Tiers 2 & 3

If many students make 
ongoing SEB errors …

If few students make 
ongoing SEB errors …

Click!



1.2 Establish Positive 
Connections



Simonsen, B., Putnam, R., Yaneck, K., 
Evanovich, L., Shaw, S. Shuttleton, C. 
Morris, K., & Mitchell, B. (February, 
2020). Supporting Students with 
Disabilities within a PBIS Framework. 
Center on PBIS, University of Oregon. 
www.pbis.org.

Create a robust and 
differentiated 

foundation (Tier 1) 
of support

Thanks to the team 
who lead the 
development of this 
guide: 

• Brandi Simonsen, 
• Robert Putnam,  
• Kim Yanek 
• Lauren Evanovich,
• Sacha K. G. Shaw
• Cynthia Shuttleton,
• Kelsey Morris, & 
• Barbara Mitchell 

https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework


Intervention Strategies
“Top Ten List”

1. Design & adapt the physical environment

2. Develop & explicitly teach routines

3. Post, define, & teach 3-5 positive expectations

4. Promote active engagement

5. Provide prompts

6. Actively supervise

7. Use behavior-specific praise & other strategies to 
acknowledge

8. Use error correction & other strategies to respond

9. Use more positives than correctives (5:1 ratio )

10. Collect & use data

Create a robust and 
differentiated 

foundation (Tier 1) 
of support

Core 
Features:

•Invest in 
prevention

•Integrate 
classroom 
practices

•Tier 1 is for all

•All means all

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 
teaching & learning 
environments 

1.1 Design a Safe 
Environment

1.3 Develop 
Predictable Routines

1.4 Define & Teach
Positive Expectations

1.5 Plan Relevant 
Instruction

1.2 Establish Positive 
Connections

2.Actively promote 
SEB growth

2.1 Engage Students in 
Relevant Learning

2.3 Prompt & Supervise 
SEB & Academic Skills

2.4 Provide Specific 
Feedback (>5:1 Ratio)

2.5 Consider Other 
Response Strategies

2.2 Foster Positive 
Relationships

3.Monitor fidelity & 
use data to guide 
implementation

3.1 Monitor Educator 
Implementation

3.2 Access Training, 
Coaching, & Feedback

4.Monitor student 
outcomes & use data 
to guide response

4.1 Monitor Student 
Outcomes

4.2 Enhance Tier 1 (Steps 
1 & 2)

4.3 Enhance Tier 1; 
Consider Tiers 2 & 3

If implementation 
challenges…

If many students make 
ongoing SEB errors …

If few students make 
ongoing SEB errors …

Do any of those sound familiar?These are the SAME practices!!!



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• Arrange furniture to 
allow easy traffic flow

• Ensure adequate 
supervision of all areas

• Designate staff & 
student areas

• Seating arrangements 
(groups, carpet, etc.)



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• Educator routines 
▪ Administration time
▪ Personal time
▪ Family connections

• Student routines

▪ Student directed 
activities

▪ Whole group activities

▪ Independent activities

• Make smooth, rapid 
transitions



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• A small number of positively stated  
expectations



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• A small number of positively stated  
expectations

• Teaching matrix 

Entering 
Classroom

Seat Work
Small Group 

Activity
Leaving 

Classroom

Respect

• Kindly 
greet your 
teacher & 
peers

• …

• …

• …

• …

• …

• …

• …

• …

• …

Responsibility

• Check the 
board & 
start your 
“do now”

• …

• …

• …

• …

• …

• …

• …

• …

• …

Safety

• Put 
materials 
away

• Walk 

• …

• …

• …

• …

• …

• …

• …

• …

• …

Routines

Expectations

2-3 Positively Stated 
Examples

Expectations: Critical Features



ABA

Entering 
Classroom

Seat Work
Small Group 

Activity
Leaving 

Classroom

Respect

• Kindly 
greet your 
teacher & 
peers

• …

• …

• …

• …

• …

• …

• …

• …

• …

Responsibility

• Check the 
board & 
start your 
“do now”

• …

• …

• …

• …

• …

• …

• …

• …

• …

Safety

• Put 
materials 
away

• Walk 

• …

• …

• …

• …

• …

• …

• …

• …

• …

Routines

Expectations

2-3 Positively Stated 
Examples

Expectations: Critical Features

What 
behavioral 

principles & 
procedures 
are at play?

Stimulus Control

General Case Programming



Now, you’ve earned CEUs

Entering 
Classroom

Seat Work
Small Group 

Activity
Leaving 

Classroom

Respect

• Kindly 
greet your 
teacher & 
peers

• …

• …

• …

• …

• …

• …

• …

• …

• …

Responsibility

• Check the 
board & 
start your 
“do now”

• …

• …

• …

• …

• …

• …

• …

• …

• …

Safety

• Put 
materials 
away

• Walk 

• …

• …

• …

• …

• …

• …

• …

• …

• …

Routines

Expectations

2-3 Positively Stated 
Examples

Expectations: Critical Features



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• A small number of positively stated  
expectations

• Teaching matrix 

Entering 
Classroom

Seat Work
Small Group 

Activity
Leaving 

Classroom

Respect

• Kindly 
greet your 
teacher & 
peers

• …

• …

• …

• …

• …

• …

• …

• …

• …

Responsibility

• Check the 
board & 
start your 
“do now”

• …

• …

• …

• …

• …

• …

• …

• …

• …

Safety

• Put 
materials 
away

• Walk 

• …

• …

• …

• …

• …

• …

• …

• …

• …

Routines

Expectations

2-3 Positively Stated 
Examples

Expectations: Critical Features



https://www.pbis.org/resource/creating-
a-classroom-teaching-matrix

https://www.pbis.org/resource/pbis-
cultural-responsiveness-field-guide-
resources-for-trainers-and-coaches

Appendix D

Appendix G

https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches
https://www.pbis.org/resource/creating-a-classroom-teaching-matrix


• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)Page 2



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)https://www.pbis.org/resource/examples

-of-engaging-instruction-to-increase-

equity-in-education

https://www.pbis.org/resource/effectiv

e-instruction-as-a-protective-factor 



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

“Remember to 
mute unless its 

your turn” 



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

• Specific Praise
• “Ni e h nd   ise.” 
• “  e   p  nun i ti n.”
• “He ping   u  f iend w s  ind.”

• Specific Error Corrections or 
Redirections
• “ nste d  f t   ing  ut, p e se   ise 

  u  h nd.” 
• “Th t s und is /ā/.  What sound?  Yes, 

/ā/. ”
• “  the  th n   ughing, p e se he p   u  

f iend   e n up the  ess.”

5:1



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)



What do 

you think?

https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-not-a-pbis-practice-and-what-to-do-instead



By Alisha Ebrahimji, CNN

Updated 9:00 AM ET, Fri February 26, 2021

A middle schooler was insecure about his haircut. 

After talking with the student’s mom, the principal 

fixed it instead of disciplining “hat wearing.”

Stonybrook Intermediate and Middle School 
Indianapolis, Indiana 

Jason Smith, Principal
(emphasis added) 

"All behavior is communication and when a 
student is struggling, we need to ask ourselves 
what happened to this child instead of what's 
w  ng with the  hi d.”

“ h t need is the  hi d t  ing t  get  et...”

https://www.cnn.com/profiles/alisha-ebrahimji


Simonsen, B., Robbie, K., Meyer, K., 
Freeman, J., Everett, S., & Feinberg A. 
(November, 2021). Multi-Tiered System 
of Supports (MTSS) in the Classroom. 
Center on PBIS, University of Oregon. 
www.pbis.org.

Layer on targeted 
(Tier 2) and 

individualized (Tier 
3) support

Thanks to the team 
who lead the 
development of this 
revised guide: 

• Brandi Simonsen, 

• Karen Robbie, 

• Katherine Meyer,

• Jenifer Freeman, 

• Susannah Everett, &

• Adam Feinberg

https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom


Target 
Support

Individualize

Support

Provide Robust Foundation of Universal Support

Decide

• Monitor fidelity 
• Monitor student 

outcomes
• Make data-based 

decisions to 
maintain or modify 
support

Prevent Teach Respond

Ti
er

 3
 

(I
n

d
iv

id
u

a
liz

ed
) • Individualize physical design

• Individualize routines
• Intensify connections
• Intensify & individualize 

prompts for SEB skills
• Implement individualized 

antecedent manipulations

• Individualize & intensify 
explicit instruction in SEB 
skills

• Individualize & intensify  
academic instruction

• Align individualized SEB skills 
with classroom and school 
norms or expectations 

• Intensify and individualize 
specific positive and 
supportive feedback

• Intensify and individualize 
recognition strategies

• Enhance strategies to 
decrease future SEB 
challenges

Ti
er

 2
 

(T
a

rg
et

ed
) • Increase structure

• Re-teach routines
• Increase connections
• Target prompts & supervision
• Implement targeted 

antecedent manipulations

• Explicitly teach targeted SEB 
skills

• Connect targeted instruction 
to tier 1 norms or 
expectations

• Increase specific positive & 
supportive feedback

• Enhance continuum of 
recognition strategies

• Enhance strategies to 
decrease SEB challenges

Ti
er

 1
 

(U
n

iv
er

sa
l)

• Effectively design space
• Develop & teach predictable 

routines
• Connect with students
• Select & define classroom 

norms and critical SEB skills
• Prompt expected SEB skills
• Actively supervise
• Engage in effective 

instruction

• Explicitly teach positively- 
stated classroom norms

• Explicitly teach SEB skills

• Provide specific positive 
feedback on SEB skills

• Provide supportive corrective 
feedback to address SEB 
errors

• Maintain a high ratio of 
positive to corrective 
feedback



EQUITY

Prioritize equity. MTSS is 
for all students, families, 
and educators. All means 
all; in other words, MTSS 
supports individuals from 
all ability, race/ethnicity, 
gender, LGBTQIA+, social, 
economic, language, etc. 
backgrounds. 

SYSTEMS

Invest in systems to 
support high-fidelity 
implementation across 
time. Consider efficient
and effective means to 
support educators’ 
professional learning and 
wellness.

PRACTICES

Emphasize practices that 
address identified needs, 
have supporting evidence, 
and match the local 
culture and context. 
Integrate, align, and
connect practices within 
domains.

OUTCOMES

Make student growth and
benefit central to all 
decisions. Student 
outcomes that reflect 
equitable learning 
opportunities must be the 
ultimate criteria for all 
decision

OUTCOMES

D
A
TA

P
R

A
C

T
IC

E
S

SYSTEMS

EQUITY

DATA

Use data to inform 
decisions related to 
screening, fidelity, 
progress monitoring, and  
equitable outcomes.



Thanks to the team who 
lead the development of 
this guide: 

• Jenifer Freeman, 

• Brandi Simonsen, 

• Karen Robbie, 

• Maria Reina Santiago- 
Rosario, 

• Steve Goodman, 

• Sarah Wilkinson, 

• Kimberly Yanek, 

• Sarah Sinnot, 

• Sarah Rosati, 

• Mara Power, & 

• Katie Meyer 

Suppor n  and Respond n  
to Edu ators    assroom 

 B S  mp ementa on 
Needs   u de to   assroom 

Systems and  ata

                   

Leverson, M., Smith, K., McIntosh, K., 
Rose, J., & Pinkelman, S. (March, 2021). 
PBIS Cultural Responsiveness Field 
Guide: Resources for Trainers and 
Coaches. Center on PBIS, University of 
Oregon. www.pbis.org.

Invest in Systems to 
Support Staff 

&
Use Data to

Guide Decisions



Steps to Support and Respond to Edu ators’  mp ementat on Needs 

1.Establish 
foundations to 
support 
classroom PBIS 
implementation

1.1 Collaboratively 
establish priority

1.3 Align & integrate 
with other 
approaches

1.2 Secure resources

2.Explicitly train & 
coach

3.Monitor systems 
implementation 
& use continuous 
improvement 
process

1.4 Promote culture 
of wellness

4.Monitor 
educator 
implementation 
& use continuous 
improvement 
process

If system 
implementation 
 h   enges…

5.Monitor 
equitable 
student benefit & 
use continuous 
improvement 
process

2.1 Communicate 
clear expectations

2.3 Coach & provide 
supportive 
feedback

2.2 Explicitly train

2.4 Celebrate 
successes!

3.1 Monitor team 
implementation of 
steps 1 & 2

3.2, 4.2, 5.2 Use continuous improvement process

3.3 Revisit & enhance 
systems (steps 1 & 
2)

If educator 
implementation 
 h   enges…

4.1 Monitor educator 
implementation & 
acceptability

4.3 Differentiate 
training, coaching, 
& feedback

If students do not 
benefit e uit b  …

5.1 Monitor valued 
student outcomes 
& acceptability

5.3 Enhance SEB 
support & modify 
training & coaching



Habits of Effective Practice

Do a few things and do them well!



Check Out Our Practice Brief & Webinar on 

Habits of Effective Classroom Practice

https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/video/building-habits-of-effective-practice-webinar 

https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/video/building-habits-of-effective-practice-webinar
https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/video/building-habits-of-effective-practice-webinar


A
Antecedent

B
Behavior

C
Consequence

“ ue”“Response”“Reward”

Habit Development
Building Blocks of Behavior



Habit Development
Professional Support or Self-Management

A
Antecedent

B
Behavior

C
Consequence

• Redesign 
environment
• promote desired 

behavior &
• prevent undesired 

behavior 

• Add prompts

• Teach & practice 
desired behaviors to 
fluency

 

• Monitor 
implementation

• Provide specific 
feedback 

• Celebrate success 
(reinforce progress & 
desired behavior)

• Do not reinforce 
undesired behavior



Train & Coach

Monitor Fidelity & Outcomes

Prompt & Remind

Greet 
Students!

Provide Resources to Support Celebrate Progress & Successes!

SR+

Performance Feedback

Habit Development
Investing in Systems to Promote Habits of Effective Practice

A
Antecedent

B
Behavior

C
Consequence



Review & Homework

Plan to go back to basics for a strong start to the school year!!



EQUITY

Prioritize equity. MTSS is 
for all students, families, 
and educators. All means 
all; in other words, MTSS 
supports individuals from 
all ability, race/ethnicity, 
gender, LGBTQIA+, social, 
economic, language, etc. 
backgrounds. 

SYSTEMS

Invest in systems to 
support high-fidelity 
implementation across 
time. Consider efficient
and effective means to 
support educators’ 
professional learning and 
wellness.

PRACTICES

Emphasize practices that 
address identified needs, 
have supporting evidence, 
and match the local 
culture and context. 
Integrate, align, and
connect practices within 
domains.

DATA

Use data to inform 
decisions related to 
screening, fidelity, 
progress monitoring, and  
equitable outcomes.

OUTCOMES

Make student growth and
benefit central to all 
decisions. Student 
outcomes that reflect 
equitable learning 
opportunities must be the 
ultimate criteria for all 
decision

OUTCOMES

D
A
TA

P
R

A
C

T
IC

E
S

SYSTEMS

EQUITY



• Safe environment

• Predictable Routines

• Positive expectations

• Explicit instruction in expectations 
within routines and other SEB skills

• Engaging and culturally relevant 
instruction

• Prompts for desired SEB skills

• Specific feedback (>5:1 ratio of 
positive to corrective feedback)

Complete for 
“Homework”

for your classroom 
(or a classroom 

you support)



Thank You!!
Brandi Simonsen, Ph.D.

CEUs
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