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* Center equity in classroom PBIS

* Support & respond to ALL students’ SEB needs with
Agenda & positive, proactive, evidence-based, & culturally-

Call to Action

relevant practices

* Create a robust and differentiated foundation (Tier 1) of
support

e Layer on targeted (Tier 2) and individualized (Tier 3)
support

* Invest in systems to support educators

e Use data to guide decisions
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1. Center equity in classroom PBIS

Prioritize equity. MTSS is for all students, families, and
educators. All means all; in other words, MTSS supports
individuals from all ability, race/ethnicity, gender, LGBTQIA+,
social, economic, language, etc. backgrounds.

Make student growth and benefit central to all decisions.
Student outcomes that reflect equitable learning opportunities

must be the ultimate criteria for all decision _ T —

rt students’ SEB growth
o  Safe environment
Predictable routines

Positive expectations

2. Support & respond to ALL students’ SEB needs with positive, proactive, evidence-based, o e
) 1 Explicit instruction in
& cu“ura“‘f‘releva nt practices . - expectations & other SEB skills
Emphasize practices that address identified needs, have supporting evidence, and match the local culture T —
and context. Integrate, align, and connect practices within domains. relivgntg R ¥

s Why? Prompts for desired SEB skills

Specific feedbakc (>5:1 ratio of
positive to corrective feedback)

Handout | - —

LCreate positive L L rp—
teaching & learning use data to guide outcomes & use dat
environments | entation o guide response

1.1 Dessign & Sife (

rvcocrant v L Ry

1.2 Btabish Posive oo SUPFORTING

covnectans i i Proide Robust Feundationof Usivasl Support

3. Invest in systems to support educators & 4. Use data to guide decisions.
e | = . Invest in systems to support high-fidelity implementation
1.5 P Rleant

Corser Ot 4 4 5 k
oo o s . across time. Consider efficient and effective means to
support educators’ professional learning and wellness.

2ty tainds | [3ontcr e | [ 4woneor

Use data to inform decisions related to screening, fidelity,
progress monitoring, and equitable outcomes.

e Systems and Data Guide coming soon to
https://www.pbis.org/topics/classroom-pbis

e Habit development: Building blocks of behavior

®
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Prioritize equity. MTSS is
for all students, families,
and educators. All means
all; in other words, MTSS
supports individuals from
all ability, race/ethnicity,
gender, LGBTQIA+, social,

economic, language, etc.
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DISCUSSING RACE,
RACISM, AND IMPORTANT
CURRENT EVENTS

WITH STUDENTS:

A Guide with Lesson Plans
and Resources

Center on Positive Behavioral
Interventions and Supports (July 2021).
Discussing Race, Racism, and Important
Current Events with Students: A Guide
with Lesson Plans and Resources.
University of Oregon. www.pbis.org

July 2021


https://www.pbis.org/resource/discussing-race-racism-and-important-current-events-with-students-a-guide-with-lesson-plans-and-resources
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/ PRACTICES \

Emphasize practices that
address identified needs,
have supporting evidence,
and match the local
culture and context.
Integrate, align, and
connect practices within

\domains. /

/ OUTCOMES \

Make student growth and
benefit central to all
decisions. Student
outcomes that reflect
equitable learning
opportunities must be the
ultimate criteria for all

\decision /
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hy Prioritize Behavior Support?

] coneR on
In this context,

N Positive Behavioral
answer is yes! PBI Interventions & Supports

, v Center Racial Equity
hin a PBIS Framework?

centeR on
Positive Behavioral

hy implement Tier 1 PBIS for students
with disabilities? What does research say?

included articles that (a) explicitly stated that their sample included students with disabilities (as defined by
services documented on an Individualized Education Plan or 504 plan) and (b) reported findings specifically
for students with disabilities (e.g. results reported exclusively for students with disabilities, overall results
disaggregated to examine effects by disability status). We are currently conducting a systematic review of
the research literature, so check for future summary updates with additional research findings.

Key Findings from Research

In general, when schaols implement PBIS with fidelity, students 5 experience: (a) improved
SEB outcomes and [b] recuced exclusionary discipline (L., office discipline referrals, suspensions, restraint,
seclusion). In this section, we briefly summarize key findings from research examining the effects of Tier 1
PBIS for students with disabilities. We also indicate the types of research that support these findings.

Improved SEB Outcomes
Preliminary research indicates students with disabilities experience improved SEB cutcomes in altepriative,
special education, and inclusive settings in schools that implement Tier 1 PBIS with fidelity.
®  When schools implement Tier 1 PBIS with fidelity, students, including thase with disabllities,
increase prosocial behavior and emotional regulation, as demonstrated in group experimental (e.g.
Bradshaw et al, 2012) and descriptive case study (&8, Farkas et al, 2012) research;
I addition, students with disabilities experience fewer SEB challenges when schools implement Tier
1 PBIS with fidelity (e.g., decreased clinical symptoms, internalizing and externalizing behavier,
concentration problems), as demonstrated in group experimental (Bradshaw et al. 2012).
i sing ign { et al., 2018); quasi-experimental (pretest-posttest) design
(Benner et al, 2010}, and descriptive case study (Simonsen et al., 2010) research.



https://www.pbis.org/resource/why-prioritize-behavior-support
https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say

2 national data sets:

PBIS Jre oo ports o PBI S Fi d eli ty

e Civil Rights Data
Collection (OCR)

Figure 2. Relationship Between PBIS Fidelity and the Proportion of Students with Disabilities Suspended 2 o
-part path analysis

| 4%

12% — | Not at Fidelity
o % %k

One example
of how...

It works!

10%
8%
6%
4%
2%
0%

* K K

At Fidelity

Proportion of Students

In-School Suspensions Out-of-School Suspensions

wmp < 001

Yes! Fewer students with disabilities were suspended
in schools that implemented PBIS with fidelity.
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To Support ALL Learners...| Create a robust and
differentiated
foundation (Tier 1)
of support

Educational leaders support students and educators in a umber of complementary ways, including (a)
promoting physical health and safety; (b) prioritizing high-leverage instructional practices to enhance
student learning; (c) emphasizing social (*how we interact’), emotional (*how we feel"), and behavioral
("how we act”)! practices to support mental health and well-being; and (d) investing in a multi-tiered

implementation)
. cenTeR on

In this context, . 2

n this context, PBIs Positive Behavioral

answer is yes! Interventions & Supports

experience nega

educators creatg

Create a Po

Given the preva
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PBIS Positive Behavioral
Interventions & Supports October 18, 2022

Positive Behavioral Int
www.pbis.org

The Office of Special Education Programs has continuously funded the National Technical Assistance Center
on PBIS since 1998, During that time, the Center an PBIS has supparted all U.S. states and territories to
build their capacity to implement evidence-based practices within a PBIS framework, Although the Center
recommends and supports the implementation of a full continuum (Tiers 1, 2, and 3) of social, emotional,
and behavioral (SEB) support, many schools focus only on school-wide Tier 1 implementation. For example,
more schools measure and report fidelity of Tier 1 than Tiers 2 and 3 combined. Tier 1 should provide a
strong foundation of positive ar

This brief summarizes empirical

CENTER 08

PB' Positive Behavioral
Interventions & Supports November 2021

the research literature, so checld

Key Findings from Re{

In general, when schaals imple
SEB outcomes and (1) reduced

seclusion}. In this section, we br]

PBIS for students with disabilitq

Thi evaluston brief explores the eltionship between s schoolsimplementaton o Tier 1 furiversal
Improved SEB Outcomes suppart withn a positive behavioral interventi upports hoar proparilon o
Preliminary research indicates s{ ;Bl;llr‘rli::olememanm and exclusionary d‘\ssﬂ:fme amang students ‘with disabilties (Simonsen et al., 2021).
special education, and inclusive

* When schools pleme
increase a
Bradshaw et 2012)

Students with Disabilities Experience High Rates of Exclusionary Discipline

Relative to peers without disabilities, students with disabilities are more likely to experience exclusionary
In addition, students discipline. Specifically, students with disabilities experience disproportionate levels of restraint, seclusion,
1 PBIS with fidelity (eg out-of-schaol suspension, expulsion, and contacts with law enforcement (U.S. Department of Education’s
concentration problemy Office of Civil Rights, 2018). Further, after controlling for race (Black/African American) and gender
experimental single cas identity (male)—demographic characteristics known to predict higher rates of exclusionary discipline—
(Benner et al., 2010), a scholars have documented that the effects of disability persist (e.g, Sullivan et al, 2014). To reduce
exclusionary discipline and imprave student outcomes, many (>25,000) schools in the U.S. implement a
continuum of social, emotional, and behavioral (SEB) support within a PBIS framework.

Promise of PBIS for Students with Disabilities

ve Behavioral Intervent Although teams strive to implement 2 full continuum of support, more schools implement Tier 1 and
erhanke



https://www.pbis.org/resource/why-prioritize-behavior-support
https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say
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Positive Behavioral
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Create a robust and
differentiated
foundation (Tier 1)
of support

SUPPORTING AND
RESPONDING TO
STUDENTS' SOCIAL,
EMOTIONAL, AND
BEHAVIORAL NEEDS:
Evidence-Based Practices

for Educators Center on PBIS. (2022). Supporting and
Responding to Student’s Social,
Emotional, and Behavioral Needs:
Evidence-Based Practices for Educators
January 2022 (Version 2). Center on PBIS, University

of Oregon. www.pbis.org.

CENTER ON PBIS


https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers

Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use datg
to guide response

1.Create positive
teaching & learning
environments

2.Actively promote
SEB growth

3.Monitor fidelity &
use data to guide
implementation

1.1 Design a Safe 2.1 Engage Students in 3.1 Monitor Educator 4.1 Monitor Student
Environment Relevant Learning Implementation Outcomes

1.2 Establish Positive - >r Positive : :
Connections DS If implementation If many students make
challenges... ongoing SEB errors ...

1.3 Develop ~ Ppt & Supervise 3.2 Access Training, 4.2 Enhance Tier 1 (Steps
Predictable Routines SEB & Academic Skills Coaching, & Feedback 1&2)
1.4 Define & Teach 2.4 Provide Specific

Positive Expectations Feedback (>5:1 Ratio) Ic];r]:g\é)vir?éugégtsemil;e

1.5 Plan Relevant 2.5 Consider Other
Instruction Response Strategies

4.3 Enhance Tier 1;

Consider Tiers 2 & 3




1.2 ESTABLISH POSITIVE CONNECTIONS

Learn about your students and establish positive connections among students, families, and educators’

Critical Features
What does this practice look like in
a classroom?

Elementary Examples
How can | use this practice in my
elementary classroom?

Secondary Examples
How can | use this practice in my
secondary classroom?

Non-Examples
What should | avoid when
implementing this practice?

Resources
Where can | find additional
resources?

« Establish positive connections

with students, families,
and other members of
the classroom community
through purposeful
communication

« Build in regular opportunities

for positive connection
throughout the year (e.g.,
positive family postcards,
email, brief check-ins,
scheduled meetings)

e Use formal and informal
approaches to learn about

students and understand their
learning history, cultural identity,

and preferences for learning,
receiving feedback, etc.

* Authentically engage families
as partners in learning

« Validate and affirmt students’

and families’ personal and
cultural learning histories

+ Introduce yourself and the
classroom to students and
families at the start of the
year (e.g., brief video, letter,
opportunity to visit)

« Survey families before the
start of school to learn more
about students

¢ Engage students in activities
to continue to learn about
each member of the
classroom community,
and ask questions about
preferences (e.g., praise
preference assessment)

¢ Maintain regular
communication with families,
and ensure that families
have opportunities to share
information and feedback,
receive positive news, and
proactively problem solve
challenges

* Introduce yourself to
students and families at the
start of the year (e.g., brief
video, email, letter)

* Survey students and families
before the start of school to
learn more about preferences
(e.g., praise preference
assessment) and what
supports they need to be
successful

« Engage students in activities to
help them learn more about
themselves and each other

« Maintain open lines of
communication with
students and families outside
of class (e.g., email, learning
management system) to
share information and
feedback, positive news, and
communicate challenges

Do not...

e Miss an opportunity to
create a positive experience
welcoming students and
families

e Assume students and
families will contact you with
questions

 Use a one-size-fits all
approach to interacting with
students and families

¢ Contact families only when
there are concerns (or have
these types of contact be the
most frequent communication
families experience)

« Engage exclusively in
1-directional communication
(e.g., only sharing information
via newsletters)

Publications

¢ Enhancing family-school
collaborations with diverse
families®

Videos/Podcasts

e Establishing Relationships in
the Classroom’

¢ Validating, affirming, building,

. . 10
and bridging
e Praise preference assessment

part 1" and part 2%
Other

e Supportive Environments
Create Classroom

Community ©

1.2 Establish Positive

Connections

* Barger et al,, 2013; Garbacz et al., 2020; Lee et al., 2015; MclLeskey et al,, 2019; Smith et al., 2020
T Hollie et al., 2011
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Create a robust and
differentiated
foundation (Tier 1)
of support

SUPPORTING
STUDENTS WITH
DISABILITIES IN
THE CLASSROOM
WITHIN A PBIS
FRAMEWORK

Simonsen, B., Putnam, R., Yaneck, K.,
Evanovich, L., Shaw, S. Shuttleton, C.
seETE TN o Morris, K., & Mitchell, B. (February,
RENLEVANOVICH  BARBARA S MITCH 2020). Supporting Students with
Disabilities within a PBIS Framework.

September 2020 Center on PBIS, University of Oregon.
www.pbis.org.


https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework

Intervention Strategies
“Top Ten List”

Create a robust and

Core Design & adapt the physical environment differentiated
Features: Develop & explicitly teach routines foundation (Tier 1)
eInvest in Post, define, & teach 3-5 positive expectations of support
prevention Promote active engagement

eIntegrate Provide prompts

;lfasstzzggn Actively supervise These are the SAME practices!!!

*Tier 1 is for all acknowledge

1.Create positive 2.Actively promote 3.Monitor fidelity &
teaching & learning SEB growth use data to guide
environments implementation

Use error correction & other strategies to resg
*All means all

If implementation

Use more positives than correctives (5:1 ratio | m— T

3.2 Access Training,
Coaching, & Feedback

([0l Collect & use data

Use behaVIOr_SpeCIfIC praise & Other Strategles o Steps to Support & Respond to Students’ SEB Needs

4.Monitor student
outcomes & use dat3
to guide response

If many students make
ongoing SEB errors ...

4.2 Enhance Tier 1 (Steps
18&2)

If few students make
ongoing SEB errors ...




Positive Classroom Behavior Support Plan

Safe environment

Temchier- - ~
Directed S5mall Group  Independent

Transrtions
A i [ |
in N Activities St Work

Predictable Routines

& Lizz wihok % Sharz your  |* Do your bast | Efir;'.-.t'al: "
_ pody listering]|  ideas Ackfor ¥ u nesd ko
L Kind to seif L B * Askforheipir) o
¥ wou nesd it b ity fOF
winat's nest

» Calm body B | Listen to your |« Calm body B |« Cuiet woice |« P - H
2 Kind to others i =t i m frisps guist wpice e Eaap s spece OS It Ive expectat l o n S

' bubibie
% Taks careof | = Toks care of |» Toke care of |« Leswve your =

3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
emdronment [ Tatenals makenials than you

Explicit instruction in expectations

[t o Plaes it copliily S b cxprstatimin cochomine. | within routines and other SEB skills
Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

.8t thee beginning of each actiity “While I'm resding, pou @n be land by kesping your body

i i aie woos o oe Engaging and culturally relevant
—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be g g g y

kinud t0 your space by pukting your materisls way, checdng ° °

WO Space, and keaving it better than yvou fiound it~ I n St ru ct I O n
—oedpre each bransiton “Aermermiber, Bs we walk, we will be kind by Eeepine our
voioes guiet and a bubble of space arourd owr bodies. =

..For desired befwvior [proise| “Wowe | ke how you ane being kind oy heiping you friend

T s s Prompts for desired SEB skills

lemm_this is poing o be & fun and important lesson.”
| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
to your ares and shosw that youoan leave the space even

better than you found it o o °

] sms that mok seeryores has hed & chanos to participete in SpECIfIC fEEdbaCk (>5.1 ratlo Of
thez proup activity. Please be sure you ane kird to your friends —_— e

and Eive sveryone & chancs to shans their ideas.”

e gositive to corrective feedback
https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template




Positive Classroom Behavior Support Plan

Safe environment

T,.Ea:hﬂ- Smalll Grou Independent . -
Dl T SeotWor TR - Arrange furniture to

¥ Uos wiyods * Shar= lr:lur + 0o .,\;u'tﬂl; ] E,rin;-,.mat a I |OW easy traffic fI OW

:n:ld-,lli..—.erinE jci=as * Askforhelpif| you nesd o
younesd it e reacdy for
wihat's nesd

® Listen to your ll:a!wanTE s Qe woiDs Ensure adequate
frimrs quiet woice  |* Ke=p s space e
: b supervision of all areas
= Taks care of |« Take care of |= L=a-.'='|-n-ur
3. Kimd to yourspece £ | your space & | space better
ErTrormeEnt rakenals kel khan you

. : rounait Designate staff &

student areas

:
...rlﬁ-jau:tltﬁ'l.fry I'nr:u-:l"g.-.-:u N b land bry kesping your body Seatlng arrangements

mlm, woice quiet, and syes on me. -~
—prior to end of each Bctity “In1 miinute, were 5:I-r5t:lc:lcu'nu'..nct'.-'r.'r Flenss b (grou pSI Ca rpetl etc')
kinud t0 your space by pukting your materisls way, checdng
your space, and lesving it better than you found it™
—oedpre each bransiton "H:enen:_tr, s e wmll, wee will be Eind by EEEDinE cur
voiices Quiet and a bublie of spece sround our bodies. ®

..For desired befwvior [proise| “Wowe | ke how you ane being kind oy heiping you friend
with her mat=rials =

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oormection| *1 sez mkenals that are not put seey. Group 1, plesse retum
I:-:-'rl:rur ares A shioes 'J'at'l.'nl. an l=ane the Space even
better than you found it~

] sms that mok seeryores has hed & chanos to participete in
the= proup activity. Flesse be sure you are kind to your friends
and Eive sveryone & chancs to shans their ideas.”

Corsider ndditional strategies to admowlesdge or respond to shudent behmsior.

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |




Positive Classroom Behavior Support Plan
e Ll Ferind: Add b= Updabed: Aod

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temcher-
Drecied
Inestruction

® sz wihole

Smasll Group
Artivities

= Shar= your

Independent
Sent Wiork

gl I::u:.'l:u'l:-ul:

ransitions

gl Erin;'.hha't
you ne=d ko

Predictable Routines

:lud:,-li..—.erinﬁ ideas * Askfor haipif
¥ you nesd i

_ Kimd to s=if e sor

wihat's nesd
* Calm bochy & |= Listen to your|* Calm body & |+ Cuset woice
2 Kind to others [T AT frimrs quiet woice  |* Ke=p s space

Educator routines
: : e =  Administration time
e R e = Personal time
' : — Family connections
 Student routines

- ™ . - [ |
=  Student directed
activities

Whole group activities
=  |ndependent activities

.8t thee beginning of each actiity :"'.'.'hlbelmr:u-:lfg,fmcﬁbeb:ﬁdb’fkupn._,lmuzm
o5lm, woice quiet, and syes on me.
—prior to end of each Bctity
* Make smooth, rapid
transitions

& inl mirmute, weTe: soing o co our next ncr.'.lr.'ll Fleese be
KRl to your space :l'||'|'.|l.1.1‘.l'E :.'-:-l.'rr'att'ln:.am'll.dml:l-:"g
YO space, End lesving it better than you found it~

o “Rermermiber, 55 we walk, we will be king by :Eu:ufﬁuu ||
voioe=s quiet and a bubbie of space around our bodies. =

..For desired befwvior [proise| & “Wowe. | ke how pou are I:u:i"gl-:"-d oy helping you friend
with her mat=rials =

1 IS, you Bre being kind to yourseiwes by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
I:-:--lll:rur ares A shioes :I'ﬂt'lrnl. an l=ane the Space even
better than you found it~

@ "1 s thet mot E.l'tl'\'ﬂl’tl‘ﬂs had & charos to participate in
the groun mctivity. Plesse be sure you ane kind ko your friends
and Eive sveryone & chancs to shans their ideas.”

Corsider ndditional strategies to admowlesdge or respond to shudent behmsior.

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |




Positive Classroom Behavior Support Plan
acie Level Feriod: Adg Dmibe Updabed: Asd

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temcher-
Drecied
eaglimaly

5mall Group  Independent

R _ ransitions
Activities St Work

Jsewdole (= Shareypour | Dhoypour best * Ering what
N o [ I ST cieets
sTerenen e, o °
2 K o cther: AR Pl Rl oot Positive expectations
_ fake careof | = Take care of :Tan:mrz-:-" lLb:vj:'rn-ur '
RECE | | | R | e * A small number of positively stated

expectations

thast ewplicithy tesch ench expectation in each routine.

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

Prompt Expecied Behensor__ Prompt Examples-

.8t thee beginning of each actiity 1 “Whilke I'm resding, you @n be kind by ke=ping your body
mlm, woice quiet, and syes on me. -~

ld &
C./:LO'OLwi,C[e

—prior to end of each Bctity +In 1 mirmute, weTe: soing o co our next ncr.'.-r.'r Flepss b
kinud t0 your space by pukting your materisls way, checdng
your space, and lesving it better than you found it™

—oedpre each bransiton ) "H:enen:_tr, s e wmll, wee will be Eind by EEEDinE cur
voiices Quiet and a bublie of spece sround our bodies. ®

..For desired befwvior [proise| 1 "W | ke how you are being kind by helping you friend
with her mat=rials =

1 IS, you Bre being kind to yourseiwes by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
I:-:-'rl:rur ares A shioes 'J'at'l.'nl. an l=ane the Space even
better than you found it

 *1 see that rot sveryore bas had = charce to perticioete in
the groun mctivity. Plesse be sure you o kired to yoeur friends
and Eive sveryone & chancs to shans their ideas.”

Corsider ndditional strategies to admowlesdge or respond to shudent behmsior.

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |




Positive Classroom Behavior Support Plan

S5mall Group  Independent
Artivities Sent Wiork

% Share your |+ Do your best El'ir';'.-.t'al:
_ ; :-D-d-.'li.:erir'E jci=as s Ackfor helpif| you nesd to
e " vou nessd i e ity
wihat's next .. ® .
* Calm body & | Listen to your|s Calm booy & [+ Cusetvoice [ POS t e e ectat ons
2 Kind to others [ RS- frimpis guist woice  |# Esapos space I Iv xp l
" ' o kil

% Taks careof | = Toks care of |» Toke care of |« Leswve your =

3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
emdronment [ matenals ek erials khan you

" . found it

* A small number of positively stated
expectations

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

Prompt Expecied Behensor__ Prompt Examples-
.8t thee beginning of each actiity “While I'm resding, pou @n be land by kesping your body
mlm, woice quiet, and syes on me. -~
—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be
kinud t0 your space by pukting your materisls way, checdng
o spa0e, and leavirg it better than you fiound it~
—oedpre each bransiton “Aermermiber, Bs we walk, we will be kind by Eeepine our
voioe=s quiet and a bubbie of space around our bodies. =
..For desired befwvior [proise| “Wowe | ke how you ane being kind oy heiping you friend
with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”
| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
to your ares and shosw that youoan leave the space even
better than you fiound it~
“| see that not everyone has had & chance to participete in

H'EET:IJ:I mctivity. Plesse e ELrE'Ir'I:'. s Kired b your friends
and :i'.'t EWETONE 2 charos o shane their idess.”

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

* Teaching matrix

Routines ; ;
Entering Seat Work Small Group Leaving

. Classroom Activity Classroom
Expectations

Kindly
greet your
teacher &
peers

Respect

Check the
board &

start your
“do now”

Put " 2-3 Positively Stated

materials
away . Examples

Walk ’

Responsibility




What

ABA
POP Quizt

Routines nterin Small Group
Stimulus Control

behavioral
principles &
procedures
are at play?

. Activity
Expectations

Respect

" 2-3 Positively Stated ..

away . Examples
. Walk |+ - |+ -

General Case Programming




ow, you've earned CEUs

Routines ; ;
Entering Seat Work Small Group Leaving

. Classroom Activity Classroom
Expectatlons

Kindly .
greet your
teacher & |
peers

Respect

Check the
board &

start your
“do now”

Responsibility

Put " 2-3 Positively Stated

materials
away ) Examples

Walk |




Positive Classroom Behavior Support Plan

S5mall Group  Independent
Artivities Sent Wiork

% Share your |+ Do your best El'ir';'.-.t'al:
_ ; :-D-d-.'li.:erir'E jci=as s Ackfor helpif| you nesd to
e " vou nessd i e ity
wihat's next .. ® .
* Calm body & | Listen to your|s Calm booy & [+ Cusetvoice [ POS t e e ectat ons
2 Kind to others [ RS- frimpis guist woice  |# Esapos space I Iv xp l
" ' o kil

% Taks careof | = Toks care of |» Toke care of |« Leswve your =

3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
emdronment [ matenals ek erials khan you

" . found it

* A small number of positively stated
expectations

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

Prompt Expecied Behensor__ Prompt Examples-
.8t thee beginning of each actiity “While I'm resding, pou @n be land by kesping your body
mlm, woice quiet, and syes on me. -~
—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be
kinud t0 your space by pukting your materisls way, checdng
o spa0e, and leavirg it better than you fiound it~
—oedpre each bransiton “Aermermiber, Bs we walk, we will be kind by Eeepine our
voioe=s quiet and a bubbie of space around our bodies. =
..For desired befwvior [proise| “Wowe | ke how you ane being kind oy heiping you friend
with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”
| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
to your ares and shosw that youoan leave the space even
better than you fiound it~
“| see that not everyone has had & chance to participete in

H'EET:IJ:I mctivity. Plesse e ELrE'Ir'I:'. s Kired b your friends
and :i'.'t EWETONE 2 charos o shane their idess.”

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

* Teaching matrix

Routines ; ;
Entering Seat Work Small Group Leaving

. Classroom Activity Classroom
Expectations

Kindly
greet your
teacher &
peers

Respect

Check the
board &

start your
“do now”

Put " 2-3 Positively Stated

materials
away . Examples

Walk ’

Responsibility




Appendix D: School-wide Expectations and Matrix Examination Activity

In SWPBIS, a core feature is to define and teach a set of positively stated expectations for all students across the

; CENTER OV e ol various settings in the school. Creating a clear set of expectations provides language to create consistency and PBI Positive Behavioral
i ositive Bel . . A X : : s B
PBI Whtervention: make explicit the hidden ¢ win 1 im £~ imnamand accrinntinae ahoeet v cbedents should behave). Interventions & Supports

This activity is intended fc . =xpectations and matrix for their
alignment with critical fea p p e n I X 1d staff (Note: if schools have no

existing expectations or m

CENTER ON

Step 1: Identify Any Existing Expectations or Matrices

Find expectations, matrices, or rules for the school. These may be posted around the school or in classrooms,
included in the staff or student handbook, or sent home to parents. They may include the district or school code
of conduct. Students can play a role in this step through the Rules Gallery Walk activity described in Step 2. If
none can be found, skip to Step 4.

Step 2: Assess Existing Expectations Based on Fit with Values and Needs of
Students, Families, and the Community (Revise As Needed)

Get input from students, families and community members on what they think of the existing expectations and
matrix or what they think they should be. It is important not to get input only from easily-reached groups (e.g.,
student council, parent-teacher organization). Students and families from marginalized groups, community agency
leaders and Elders are important groups to seek out. Examples of activities include focus groups, surveys, or

activities, such as: PB IS CULTURAL

RESPONSIVENESS
CREATING A CLASSROOM w . » FIELD GUIDE:

TEACHING MATRIX e . - Resou oot T aine s

Appendix G = i Conct

MILANEY LEVERSON, KENT SMITH, KENT MCINTOSH,
JENNIFER ROSE, SARAH PINKELMAN

School-wide At SCHOOL At HOME With my FRIENDS

‘ s u g u st 2 O 2 2 Expectation it looks like... it looks like... it looks like...

Be sate it there s a
o = Don't tak back

https://www.pbis.org/resource/pbis-
cultural-responsiveness-field-guide-
resources-for-trainers-and-coaches

https://www.pbis.org/resource/creating-
a-classroom-teaching-matrix

Be Responsible h | tohes

+ Check in about what fo do



https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches
https://www.pbis.org/resource/creating-a-classroom-teaching-matrix

Positive Classroom Behavior Support Plan
Ll Period: Ao

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temcher-
Diresched

‘_fnnl.l 1..1r.|:-up |r|_|:||:|:|-:-n-:|-|:r|t Transitions
Activities St Work
® L= '.'.-'_1|:|}=_ L] ja'.harz your |+ Doyour best |= Erin;'.-.hal:
:-D-d-.'IL:erlnE [[v . 1] ] ,:.;p_r:.-nﬂF f| youmnesdtio
" younesd i ez inesachy for
wihat's nest
* Calm bochy & |= Listen to your|* Calm body & |+ Cuset woice
2 Kind to others [ RS- friens guiet wvoice Keep & space
" . bubibie
® Taks careof | = Taks careof |» Toke oare of Lizgmys wour
3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
smdaronment L matenals kel than o
» found it

1 Kind to s=if

Explicit instruction in expectations
within routines and other SEB skills

Atech Lescon Plans thet eplicithy tesch each expectetion in esch routine.

— e —

Prompt Expecied Behensor__ Prompt Examples-

.8t thee beginning of each actiity

“While I'm resding, pou @n be land by kesping your body

mlm, woice quiet, and syes on me. -~

—prior to end of each Bctity

“In 1 minute, wene zoing bo S0 our next activity. Flesss be
kinud t0 your space by pukting your materisls way, checdng
your spane, mnd lesvicg it betber than you found it”

—p=fors ench bransiton

“Aermermiber, Bs we walk, we will be kind by Eeepine our
voioe=s quiet and a bubbie of space around our bodies. =

..For desired befwvior [proise|

Give Specific Feadback ... Praize/Correction Examphes:

“Wowe | ke how you ane being kind oy heiping you friend
with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oormection|

1 5o makenals that are not put awey. Group 1, plesse rebunn
to your ares and shosw that youoan leave the space even
betier than you found it~

] sms that mok seeryores has hed & chanos to participete in
thez proun mctivity. Plesse b SUE 'O Bre: KR ko yoeur friends
and Eive sveryone & chancs to shans their ideas.”

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

Sample Lesson Plan Template to Teach Expected Behavior (Social Skills)
Lesson Focus:
| Demonstrating (expectation) in the (=effing).

Teaching Objective:
Following instruction, students will demonstrate (expectation) in the

(zetting) by (dezcribe behaviors) across
outof _ sampled opportunities (criferia).

Teaching Examples:
Positive Exampl

Lesson Materials:

Lesson Activities:
Model:

Lead:

Page 2

Follow-up Activities:
Strategies to prompi:

Procedures to reinforce:




Positive Classroom Behavior Support Plan
Ll Period: Ao wte Updabed: Ao

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temcher-
Diresched
Inestruction

S5mall Group  Independent

R _ Transitions
Activities St Work

® L= '.'.-'_1|:|}=_ L] ja'.harz your |+ Doyour best |= Erin;'.-.hal:
L Kind to self :-D-d-.'IL:erlnE [[v . 1] ] ,:.;p_r:.-nﬂF f| youmnesdtio
" you nesd i e iy for
wihat's nest
* Calm bocly & | = Listen to your (= Calm body & |+ Cuetwoice |
2 Kind to others [ RS- friepids quiet woice  |* Ke=p s space
" . bushibie
% Taks careof | = Toks care of |» Toke care of |« Leswve your =
3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
smdaronment L matenals kel tl'l!n"l'lr'I:Il.
¥ . fiound it
L ]

]

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.
“While I'm resding, pou @n be land by kesping your body
mlm, woice quiet, and syes on me. -~

—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be
kinud t0 your space by pukting your materisls way, checdng
your spane, mnd lesvicg it betber than you found it”

..mt e :EEIM-I;I._EIH'EEI'I mcitivity

—oedpre each bransiton “Aermermiber, Bs we walk, we will be kind by Eeepine our
voioe=s quiet and a bubbie of space around our bodies. =

Give Spedific Feedbads ... PraiseComection Examples:

..For desired befwvior [proise| “Wowe | ke how you ane being kind oy heiping you friend

with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum
to your ares and shosw that youoan leave the space even
better than you foundit.™

*] see that not everyores has had & chancs ko participste in
thez proun activity. Plesse be sure you ane kird to your friends
Bnd mive everyone & chance ko shane their idess.”

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

Engaging and culturally relevant
instruction

CENTER ON

September 2015 PBI .’L‘ii‘ﬁi!iﬁfﬁf“&‘°§i'ppms
E les of E ing Instructi
During the COVID-19 pandemic, educational and mental health leaders have expressed growing concern
Xamples ol tngaging instrucuon .

the public health crisis and social isolation on

to Increase Equity in Education social,emoional, and behavioral(E8) welness.

The most supportive approach to addressing
these concems recognizes the reciprocal

Erin A. Chaparro, Rhonda N. T. Nese, & Kent McIntosh relationship between effective instructional
: ! o ‘ practices and SEB supports, as illustrated by the figure to the right.

Effective Social,
Emotional, &
Behavioral (SEB)

Effective
Instructional

https://www.pbis.org/resource/examples https://www.pbis.org/resource/effectiv
-of-engaging-instruction-to-increase- e-instruction-as-a-protective-factor
equity-in-education



Positive Classroom Behavior Support Plan
Ll Period: Ao wte Updabed: Ao

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

S5mall Group  Independent

® L= '.'.-'_1:I=_ L] ja'.t'arz your  |= Do your best El'ir';'.-.t'al:
J‘:nd-.'llIEFIFE [[v . 1] s Azkfor helpif| younesdtio
" younesd ik e ey For
wihat's next
* Calm bochy & |= Listen to your|* Calm body & |+ Cuset woice
2 Kind to others [ RS- friens guiet wvoice KEEn A space
" ' bbbl
® Taks careof | = Taks careof |» Toke oare of L PO
3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
emdronment rekEnals mekenalks than you
fizund it

Prompt Expecied Behensor__ Prompt Examples-

.8t thee beginning of each actiity “While I'm resding, pou @n be land by kesping your body
omlm, woice quiet, and Epes on me. ~

—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be
kinud t0 your space by pukting your materisls way, checdng
your space, and leaving it better than you found it
“Aermermiber, Bs we walk, we will be kind by Eeepine our
voioes guiet and a bubble of space arourd owr bodies. =

1 Kind to s=if

..For desired befwvior [prise “Wowe | ke how you ane being kind oy heiping you friend
with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oomection|) | o 1 see metenals thak are not put seey. Group 1, please rebum !
to your ares and shosw that youoan leave the space even = B

better than you fiound iL™ " b

*] = that rot everyors has had & chance to participete in 5 Remem er to
the= proup activity. Flesse be sure you are kind to your friends :

and give everyone a chance ko share their idess.” ‘ ' A : m ute u n |ESS itS
> ‘ A your turn”

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |




Positive Classroom Behavior Support Plan
g el Period: Agg wte Updabed: Ao

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temchier- - ~
Direched _'f':h::.i_:pr.l:lup Ir:dq:-:-ll:zut Transitions
In — Actnaties - |

ol (= ja'.t'arz your |+ Doyour best |= El'ir';'.-.t'al:
:-D-d-.'IL:erlr'E [[v . 1] s Azkfor helpif| younesdtio
" younesd i b nesacty o
wihat's neEsd
* Calm bochy & |= Listen to your|* Calm body & |+ Cuset woice
2 Kind to others [ RS- friens guiet woice |+ Keep s space
" . bubible
® Taks careof | = Taks care of |» Toke cars of |+ Lasnes your
3. Kimd to oL SpacE your spece & | your spmcs & | spaoe better
emdironment [ mekenals mekenalks khan you
» . found it

1 Kind to s=if

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

.8t thee beginning of each actiity “While I'm resding, pou @n be land by kesping your body
omlm, woice quiet, and Epes on me. ~

—prior to end of each Bctity “In 1 minute, were soing to oo cur next activity. Fleass be
kind to your space by pukting your materisls awey, checkding

your space, and leaving it better than you found it
—oedpre each bransiton “Aermemiber, Bs we walk, we will be kind by I'EE:ii"ls oo

I .

fior desired befevior [praise| “Wowe | ke how you ane being kind oy heiping you friend
with her maberialks

*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

for undesred behavior [comection) | o 1 se= matenals that are not put seey. Group 1, plesse retum
to your ares and shosw that youoan leave the space even
better than you foundit.™

*] see that not everyores has had & chancs ko participste in

thie groun sctivity. Plesss ba SUrE o are kind to yoeur friends
A Fee musrunne s Chance Eo shiaTe Hheir idees ©

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

Specific Praise

* “Nice hand raise.”

e “Clear pronunciation.”
 “Helping your friend was kind.”

Specific Error Corrections or
Redirections

* “Instead of talking out, please raise
your hand.”

“That sound is /a/. What sound? Yes,
/al.”

“Rather than laughing, please help your
friend clean up the mess.”

Specific feedback (>5:1 ratio of
positive to corrective feedback)




Positive Classroom Behavior Support Plan

Ll Period: Ao b= pdated: Ao

Positive Cssoroom Expedations Look Like, Soumd Like, Feel L= in__

Temcher-
Drecied
Inestruaciion

® sz wihole
Doy Ii..—.erinE
L )

1 Kind to s=if

Smasll Group
Artivities

Independent -
Transrtions
St Work o

= Shar= your
ideas

= Do your best
* fsktor help
younesd i

* Ering what
you ne=d ko
e nesaciy for

wihat's nesd

» Caim body &
2 Kind to others [ RS-
L

® Listen to your
Frenids

* Calm body & |+ Cpset woice
quiet woice  |* Ke=p s space
# e el

® Taks care of
OUr SDBCE
¥

3. Kimd to
ErMATOrImEnTt

= Taks care of
YOUr sOBCE &
mtenals

L ]

= Toke care of |« L=a-.'='|-nur
your spemoe & | space better
mratenals than you

fiound it

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

Prompt Expecied Behensor__
.8t thee beginning of each actiity

Prompt Examples-

“While I'm resding, pou @n be land by kesping your body
mlm, woice quiet, and syes on me. -~

—prior to end of each Bctity

“In 1 minute, wene zoing bo S0 our next activity. Flesss be
kinud t0 your space by pukting your materisls way, checdng
your space, and lesving it better than you found it™

—p=fors ench bransiton

“Rerrerminer, &5 we walk, we will be king by EEEDinE cur
voioe=s quiet and a bubbie of space around our bodies. =

Give Spedific Feedbads ...
..For desired befwvior [proise|

PraiseComection Examples:
“Wowe | ke how you ane being kind oy heiping you friend
with her maberialks
*Dlass, you are being kind to ypourssives by being resdy to
lemm_this is poing o be & fun and important lesson.”

| fior undesired behavior [oormection|

1 se= makenals that are "rDI:Fl.t . Gnoun :I..chn:.:retr"u
I:-:-'rl:lur ares A shioes 'J'at'l.'nl. an l=ane the Space even
better than you fiound ™

“] sms that rot everyore bas had = charce to perticioete in
thez pronin mctivity. Plesse b sure you are lord to yoeur friends
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DITCH THE CLIP!

Why Clip Charts Are
Not a PBIS Practice
and What to Do Instead

KENT MONTOSH CEORCE SUCAL & BRAND! SMONEEN

February 2020




A middle schooler was insecure about his haircut.
After talking with the student’s mom, the principal

fixed it instead of disciplining “hat wearing.”

"All behavior is communication and when a
student is struggling, we need to ask ourselves
" what happened to this child instead of what's
- A wrong with the child.”

“What need is the child trying to get met..”

Jason Smith, Principal
(emphasis added)

Stonybrook Intermediate and Middle School
Updated 9:00 AM ET, Fri February 26, 2021 Indianapolis, Indiana

By Alisha Ebrahimji, CNN



https://www.cnn.com/profiles/alisha-ebrahimji

Positive Behavioral

Thanks to the team ) FBio Intervertion & Supports

who lead the N Layer on targeted
development of this (Tier 2) and
revised guide: individualized (Tier

3) support

 Brandi Simonsen,

e Karen Robbie,

* Katherine Meyer,

e Jenifer Freeman,

* Susannah Everett, & MULTI-TIERED SYSTEM

« Adam Feinberg OF SUPPORTS (MTSS) IN
THE CLASSROOM

Simonsen, B., Robbie, K., Meyer, K.,
: ' R Freeman, J., Everett, S., & Feinberg A.
N A SN BT S RPN S (November, 2021). Multi-Tiered System
of Supports (MTSS) in the Classroom.
November 2021 Center on PBIS, University of Oregon.
www.pbis.org.


https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom

Prevent Teach Respond

:c\ * Individualize physical design * Individualize & intensify * Intensify and individualize
ndividualize a‘J * Individualize routines explicit instruction in SEB specific positive and
Support o § * Intensify connections skills supportive feedback
L 3 ° Intensify & individualize * Individualize & intensify * Intensify and individualize
-E 'E prompts for SEB skills academic instruction recognition strategies
Decide .2 + Implement individualized * Align individualized SEB skills ¢ Enhance strategies to
.g antecedent manipulations with classroom and school decrease future SEB
* Monitor fidelity < norms or expectations challenges

* Monitor student

outcomes ~° Increase structure * Explicitly teach targeted SEB ¢ Increase specific positive &
* Make data-based I+ Re-teach routines skills supportive feedback
decisions to ': -IE * Increase connections * Connect targeted instruction  * Enhance continuum of
maintain or modify Y & * Target prompts & supervision to tier 1 norms or recognition strategies
support ~ ’S * Implement targeted expectations * Enhance strategies to
l:.. antecedent manipulations decrease SEB challenges

* Effectively design space * Explicitly teach positively- * Provide specific positive

* Develop & teach predictable stated classroom norms feedback on SEB skills
= routines * Explicitly teach SEB skills * Provide supportive corrective
- g * Connect with students feedback to address SEB
“ E * Select & define classroom errors
L .2 norms and critical SEB skills * Maintain a high ratio of
~ . Prompt expected SEB skills positive to corrective
\:_ * Actively supervise feedback
* Engage in effective

instruction

Provide Robust Foundation of Universal Support



/ EQUITY \

Prioritize equity. MTSS is
for all students, families,

and educators. All means
all; in other words, MTSS
supports individuals from
all ability, race/ethnicity,

gender, LGBTQIA+, social,

economic, language, etc.
\@ckgrounds.

DATA

~

Posit
Intervi

EEEEEEEE

Use data to inform
decisions related to
screening, fidelity,
progress monitoring, and
equitable outcomes.

SYSTEMS

Invest in systems to
support high-fidelity
implementation across
time. Consider efficient
and effective means to
support educators’
professional learning and
wellness.

SYSTEMS

OUTCOMES

Y,

/ PRACTICES \

Emphasize practices that
address identified needs,
have supporting evidence,
and match the local
culture and context.
Integrate, align, and
connect practices within

/

-

OUTCOMES

\domains.

Make student growth and
benefit central to all
decisions. Student
outcomes that reflect
equitable learning
opportunities must be the

ultimate criteria for all
\decision /




Thanks to the team who
lead the development of

this guide: . B
Jenifer Freeman, uPpogr‘t ta
Brandi Simonsen,

Use Data to

Invest in Systems to

Karen Robbie,

Guide Decisions
Maria Reina Santiago-

Rosario,

Steve Goodman, Supporting and Responding
Sarah Wilkinson, to Educators’ Classroom
Kimberly Yanek, PBIS Implementation
Sarah Sinnot, Needs: Guide to Classroom
Sarah Rosati, Systems and Data

Leverson, M., Smith, K., MclIntosh, K.,
Mara POWEF, & Rose, J., & Pinkelman, S. (March, 2021).

Katie M PBIS Cultural Responsiveness Field
datle eyer . . A, :
Yy Coming Soon in 2022 Guide: Resources for Tralner§ anq
Coaches. Center on PBIS, University of

Oregon. www.pbis.org.




Steps to Support and Respond to Educators’ Implementation Needs

1.Establish
foundations to
support
classroom PBIS
implementation

1.1 Collaboratively
establish priority

1.2 Secure resources

1.3 Align & integrate
with other
approaches

1.4 Promote culture
of wellness

2 .Explicitly train &
coach

2.1 Communicate
clear expectations

2.2 Explicitly train

2.3 Coach & provide
supportive
feedback

2.4 Celebrate
successes!

3.Monitor systems
implementation
& use continuous
improvement
process

3.1 Monitor team
implementation of
steps 1 & 2

4.Monitor
educator
implementation
& use continuous
improvement
process

4.1 Monitor educator
implementation &
acceptability

3.2,4.2,5.2 Use continuous improvement process

If system
implementation
challenges...

3.3 Revisit & enhance
systems (steps 1 &
2)

If educator
implementation
challenges...

4.3 Differentiate

training, coaching,
& feedback

5.Monitor
equitable
student benefit &
use continuous
improvement
process

5.1 Monitor valued
student outcomes
& acceptability

If students do not
benefit equitably...

5.3 Enhance SEB
support & modify
training & coaching



Habits of Effective Practice

Do a few things and do them well!



CEWTLH DA

Check Out Our Practice Brief & Webinar on QD PBIS i eSim

Habits of Effective Classroom Practice i e s o e T o f - Ot
“Thank ¥ou® [response) when someons holds the door (oue), and we may hear “you’re welcome® or see a
smile in return (reward). We read or hear words (resporses] based on unique combinations of ketbers or
mrﬁ(ﬂﬂﬂrmimmmdllnuﬁﬂm“mmhmﬁm

https://www.pbis.org/resource/habits-of-effective-classroom-practice antcedent befiadon, and consequencesihe ARC: of behador. Candiler the following samples

https://www.pbis.org/video/building-habits-of-effective-practice-webinar "'I“"'::* e
" _safe distance postive attertion
e Py e [

w";"""'! Ii:lh:n: Parent gives chid candy Child stops sereaming

In each example, the behavior becomes a habit through repeated practice of the ABC sequence. Habits
are maintaired because they work (e, nesultin cocasional reinforcement). In this brief, we discuss how we
(2] develop habits of effective classroom practice and (b} expand effective habits in our schools, districts,
and states.

How can we develop habits of effective classroom practice?

Although we can develop habits acoidentally (e.q, give child candy to escape screaming], we n also use:
our knowledge to develop effective habits intentionally. For example, consider the parent in Example 3.
Instead of continuirg to give their child candy to avoid a tantrum in line, the parent may change the
antecedent, engage in a different bebarvion, and experence a different consequence (see example below),

Amtecedent == Behavior == Consequence

!I Parent chiooses candy-free | Parent engages child in “line | Parent avoids soreaming
chieck-cat line at shore: game” while waiting and enjoys child's attention

Like the parent in this revised exarmple, we can modify ourown ABCs to develop habits of effective
practice in our classrocms. We do that by startiing with simiple practices, setting ourselves up for sucoess,
building effective habits, celebrating accomplishments, and sharing with others.

Poshfve Befasdoral Inbervenions & Supporis [FEIS]
WWANLDDHE o



https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/video/building-habits-of-effective-practice-webinar
https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/video/building-habits-of-effective-practice-webinar

Habit Development
Building Blocks of Behavior

A B C

Antecedent Behavior Consequence




Habit Development
Professional Support or Self-Management

A

Antecedent

Redesign

environment

e promote desired
behavior &

e prevent undesired
behavior

Add prompts

B

Behavior

* Teach & practice
desired behaviors to
fluency

* Monitor
implementation

C

Consequence

* Provide specific
feedback

* Celebrate success
(reinforce progress &
desired behavior)

* Do not reinforce
undesired behavior




Habit Development

Investing in Systems to Promote Habits of Effective Practice

C

Consequence

A

B

Behavior

Antecedent

Greet L4

Students! -4

B P
~l ““j

rain & Coach # Performance Feedbac‘:k/‘%v x

Provide Resources to Support Monitor Fidelity & Outcomes Celebrate Progress & Successes!

Prompt & Remind




Review & Homework

Plan to go back to basics for a strong start to the school year!!



/ EQUITY \

Prioritize equity. MTSS is
for all students, families,

and educators. All means
all; in other words, MTSS
supports individuals from
all ability, race/ethnicity,

gender, LGBTQIA+, social,

economic, language, etc.
\@ckgrounds.

DATA

~

EEEEEEEE

Use data to inform
decisions related to
screening, fidelity,
progress monitoring, and
equitable outcomes.

Posithe Behavioral
IntervéNtions & Supports

SYSTEMS

Invest in systems to
support high-fidelity
implementation across
time. Consider efficient
and effective means to
support educators’
professional learning and
wellness.

SYSTEMS

OUTCOMES

Y,

/ PRACTICES \

Emphasize practices that
address identified needs,
have supporting evidence,
and match the local
culture and context.
Integrate, align, and
connect practices within

/

-

OUTCOMES

\domains.

Make student growth and
benefit central to all
decisions. Student
outcomes that reflect
equitable learning
opportunities must be the

ultimate criteria for all
\decision /




Positive Classroom Behavior Support Plan

Ll Period: Ao

by I':erir'E

Shane wour Ering what

icieas Esktor helpit| younesd to
you nesd it b sy O
winat's nexd

Cairm bodty &
2 Kind to others [ RS-

Listen to your |+ Calm body £ |« Cuiet woice
frimpis it woice aan B Spens
o kil

Take care of
3. Kimd to oL SpEcE
ErMATOrImEnTt

Taks care of Thke care of L PO
yourspece & | your space & | space better
rekEnals mekenalks than you
fizund it

Plan high rate/ quality of opportunites to respond [sctive engagement] for students.

.8t thee beginning of each actiity

£ your body
omlm, woice quiet, and Epes on me. ~

—prior to end of each Bctity

“In 1 minube, we'ne ;:-r: ta do o niext !l:t'r.Tr Flemse b
Kimid b0 your spaoe Iy pukt FE oL materis L CheCiamne
your space, And leaving it bether than you fiound it

—p=fors ench bransiton

“Aermermiber, Bs we walk, we will be kind by Eeepine our
. N =
wioes guiet ard a bubbie of space arownd ouwr bodies.

Give Spedific Feedbads ...
..For desired befwvior [proise|

PraiseComection Examples:
“Wowe | ke how you ane being kind oy heiping you friend
with her mat=rials =
"Cless, \you ane being kind to yourssives by being ready to
lemm_this is poing tn: be & fun and important lesson.”

for undesired behavior [comection)

1 5o makenals that are not put awey. Group 1, plesse rebunn
to your ares and shosw that youoan leave the space even
better than you found it

*] se== that not sveryores has had = dhancs to partidosts in
thez pronin sctivity. Plesss b= sure you ane lord ko yo ur friends
and Five sveryone & chancs bo shans their ideas

Corsider ndditional strategies to admowlesdge or respond to shudent behmsior.

{Plezsa complate tables with your own information. Delete/replace light bive exampla tavt. |

Complete for
“Homework”
for your classroom
(or a classroom
you support)




Thank You!!

Brandi Simonsen Ph.D.

UGCONN

UNIVERSITY OF CONNECTICUT

CENTER ON
‘ B’:\ R Aons ! PBI Positive Behavioral
1y Researc Interventions & Supports

Promoting Academic and Behavior Supports
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