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PRESENTATION OUTLINE

1. Introduction and context

2. Process and tools for CICO

3. Process and tools for SAIG

4. Conclusion
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OUR INITIATIVES

1. How these initiatives were developed

2. Collaboration between TÉLUQ University 

and Boscoville
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School Based Tier 2 
Interventions 

•Check-In Check-Out (CICO) = Programme
d’encadrement positif (PEP)

• Translation and adaptation of the Check-In Check-Out 
(CICO) intervention into French language.

• Behavior Education Plan BEP, (Crone, Hawken & Horner, 2010)

• Adapted for Elementary and High School systems

• Developed training material:
• Facilitator’s guide

• Training material for schools and facilitators (including 
PowerPoints, guides for school teams, training activities, etc.)



School Based Tier 2 
Interventions 

•Social Skills program for elementary school 
students.

• Sources:
• Skillstreaming the Elementary School Child, E. McGinnis & A. P. 

Goldstein, 2005

• Pratiquons ensemble nos compétences, (PEC), M. Gendron, É. 
Royer & C. Morand, 2005

• The Tough Kid Social Skills Book, S. M. Sheridan, 2010

• Developing training materials by translating and 
adapting existing material:

• Facilitator’s guide

• Training material for schools and facilitators (including 
PowerPoints, guides for school teams, lesson plans, etc.



PROGRAM

1. CICO

a) Introduction

b) Student identification system

c) Orientation system

d) Daily cycle and DPR

e) Reinforcement system

f) Collecting and sharing performance and 

fidelity data

g) Collecting and sharing social validity data
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~80%

~15% 

~5% 

Universal interventions

•Targets all students

•Whole school approach

•Preventative and proactive 

Targeted group interventions

•Few at risk students

•Efficient intervention

•Quick reaction time

Individualized and intensive 

interventions

•Focused on one student

•Based on functional evaluation

•Multisystemic intervention

Check-In, Check-Out

PBIS AND CHECK-IN CHECK-OUT

Adapted from Midwest PBIS Network, 2018



CICO GOALS

1. Help students build positive

relationship with adults in the school by

increasing the frequency of positive

interactions.

2. Decrease problem behaviors. 

3. Increase academic engagement time.
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Adapted from Crone, Hawken & Horner, 2010



Home 

Check-In

10

Modify/

intensify
Fade

Twice Monthly 
CICO meeting

Student Identification 

system

CICO interventions

Morning 

Check-In
Regular 

Teacher 

Feedback

Afternoon 

Check-

Out

Orientation system

Continue

CHECK-IN, CHECK-OUT
CRONE, HAWKEN & HORNER 2010
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CICO

TYPICAL IMPLEMENTATION TIMELINE

Adapted from Crone, Hawken & Horner, 2010 and Everett, Sugai, Fallon, 

Simonsen & O’Keefe, 2011



CICO

STUDENT IDENTIFICATION 

PROCESS
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STUDENT IDENTIFICATION 

PROCESS

Two ways to identify student:

1. Existing school data:
✓ ODR

✓ absence

✓ tardy

✓ academic performance

2. Teacher nomination  

✓ teacher nomination form

13

Adapted from Missouri School-Wide Positive Behavior Support, 2019



EXISTING SCHOOL DATA
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EXISTING SCHOOL DATA
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TEACHER NOMINATION FORM

16
Good Candidates

Externalized behavioral manifestation

Internalized behavioral manifestation

Behavior maintained by adult attention

Learning difficulties, low academic engagement



TEACHER NOMINATION FORM

Student identification

Identify student’s main challenges

What types of intervention were used to 

address student’s behavioral difficulties ?

What strategies were used to address 

student’s learning difficulties ? 

Name possible functions supporting 

problematic behaviors



CICO

ORIENTATION PROCESS 18



ORIENTATION SYSTEM

Students Parents Teachers / 

intervention staff

• Meet with 

student to 

explain and offer 

program as well 

as get informed 

consent.

• Contact parents 

to explain and 

offer program as 

well as getting 

informed 

consent.

• Inform teachers 

of program start 

date for students.

Adapted from Crone, Hawken & Horner, 2010



STUDENT ORIENTATION PLAN

20

CICO goals

Length of Program

CICO routines

CICO DPR

How to accept feedback



STUDENT ORIENTATION PLAN

21

CICO Reward system

Teaching CICO routines



PARENT ORIENTATION PLAN

CICO goals

Length of Program

CICO routines

CICO Reward system

Do not punish if Daily point 

goal is not met !



TEACHER ORIENTATION PLAN

CICO good candidats

CICO routines

How to provide positive and 

corrective feedback 
CICO goals



TEACHER ORIENTATION PLAN

24

How to complete the DPR when 

the student received an ODR



CICO

DAILY CYCLE AND DPR 
(DAILY PROGRESS REPORT)
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ROUTINE - FACILITATOR

CHECK-IN

• Greet student positively (smile, tone of voice, etc.).

• Collect student’s DPR from previous day signed by parents.

• Give student new DPR for the day and ensure it’s complete (name,

date).

• Remind students behavioral expectations and encourage to reach

daily goal.

• Ensure student has all material for today’s classes.

• Wish student a good day.

INFORMATION TO BE  INCLUDED IN CICO DATA 

SHEET

• Student’s presence or absence.

• Did student hand in DPR form previous day signed by a parent.

26

Adapted from Missouri School-Wide Positive Behavior Support, 2019



CICO DATA SHEET



CICO DATA SHEET



ROUTINE - FACILITATOR

CHECK-OUT

• Greet student positively (smile, tone of voice, etc.).

• Add student’s points from the DPR, convert in percentage and

establish if student met his daily goal.

• Verbally recognize students' efforts and give tangible reward if goal

was met. If goal was not met, remind expectations, praise efforts

and encourage for the next day.

• Remind student to have his DPR signed by parents after school.

INFORMATION TO BE  INCLUDED IN CICO DATA 

SHEET

• Student’s presence or absence.

• Document number of teacher feedback noted on DPR.

• Document daily percentage for all students.

29

Adapted from Missouri School-Wide Positive Behavior Support, 2019



STUDENT ROUTINE

CHECK-IN

• I first go to my locker to pick up my school supplies and then

go directly to the Check-In room.

• I calmly wait for my turn.

• I then go to the Check-In table as soon as the school staff

directs me to.

• At the Check-In table:

✓I get a new DPR and I sit down.

✓I put my name and other needed information on my 

DPR.

✓I give staff my DPR from the day before signed by my 

parent.

✓I show staff the school supplies I need for the day.

✓I listen to and apply all directions from staff.

• I go directly to class from the Check-In room.

30

Adapted from Crone, Hawken & Horner, 2010



CHECK-OUT

• I go to the Check-Out room at the end pf the day.

• I calmly wait for my turn.

• I then go to the Check-Out table as soon as the school staff

directs me to.

• At the Check-Out table :

✓ I sit down and add up my DPR points for the day.

✓ I double check my total with the CICO staff.

✓ I remain calm and accept the points given to me during 

the day.

✓ I bring my DPR home and get my parent to sign it.

✓I listen to and apply all directions from staff.

• At the sound of the bell, I leave immediately for home, the

bus or the day care service.
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STUDENT ROUTINE
Adapted from Crone, Hawken & Horner, 2010



STUDENT ROUTINE EXAMPLE

32



STUDENT ROUTINE EXAMPLE
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DAILY PROGRESS REPORT
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DAILY PROGRESS REPORT
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DAILY PROGRESS REPORT
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DAILY PROGRESS REPORT
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➢ Brief

❑ teacher quickly explain their choice of rating to the 

student at the end of each period (30 sec.-1min.).

➢ Positive 

❑ teacher use theses opportunities to provide 

positive examples of appropriate behavior. 

➢ Corrective 
❑ teacher use theses opportunities to provide

examples of inappropriate behavior.

❑ teacher remind the student what he or she needs

to work on.

POSITIVE AND CORRECTIVE FEEDBACK 

38

Adapted from Crone, Hawken & Horner, 2010 and Everett, Sugai, Fallon, 

Simonsen & O’Keefe, 2011



Student earn all his points during a class relating to one

of the values and expected behaviors (ex. 3) :

Example :

« For the value of Engagement: “I listen to explanations

and participate actively” and “I apply myself in my

schoolwork”, you have earned a 3! You really applied

yourself doing this morning’s schoolwork. You completed all

the work that was handed out and you started to work as

soon as you were asked to! Great job! »

CICO - POSITIVE FEEDBACK 

39

Adapted from Crone, Hawken & Horner, 2010 



Student does not earn all his points during a class

relating to one of the values and expected behaviors

(ex. 2, 1) :

Example :

« For the value of Responsibility: “I respond to directions

rapidly”, you have earned a 1. You worked well but you did

chat a lot with Richard at the end of the period when I asked

you to stay quiet. Next time, try reading your book when

your work is done instead of chatting. Keep working on this,

I have confidence that you can do it! We’ll work on these
things next period.»

CICO - CORRECTIVE FEEDBACK 

40

Adapted from Crone, Hawken & Horner, 2010 



CICO  

REINFORCEMENT SYSTEM

41



REINFORCEMENT SYSTEM

Daily point goal:

❑ student receive 1 point when they meet their

daily point goal (60%, 70%, 80%);

❑ student can save their points on a point card;

❑ student can use their points to receive smaller

reinforcers or they can save their points to

earn larger, long term reinforcers.

42

Adapted from Crone, Hawken & Horner, 2010



POINT CARD (EXAMPLE)
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POINT CARD (EXAMPLE)
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REINFORCERS MENU
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COLLECTING AND SHARING 

PERFORMANCE AND 

FIDELITY DATA
46



COLLECTING PERFORMANCE AND 
FIDELITY DATA



SHARING PERFORMANCE 

AND FIDELITY DATA

48

Staff:
• once per grading period;

• fidelity and intervention outcome data;

• PowerPoint presentation (brief).

Teachers:
• once per month;

• send student graph (paper or email).

Parents:
• once per week or once per month;

• send the student graph (paper or email);

• parents must sign the graph and return it.

Adapted from Crone, Hawken & Horner, 2010



CICO

SOCIAL VALIDITY DATA 49



SOCIAL VALIDITY DATA

50

• What ?
Social validity data typically provides a picture of the

extent to which stakeholder groups (i.e., students,

families, and teachers) value an identified practice

or program.

• How ?
Social validity data is commonly gathered through

use of a survey or asking personnel to respond to

items on a brief questionnaire.

• When?
At the end of the first year of implementation.

Adapted from Missouri School-Wide Positive Behavior Support, 2019



SOCIAL VALIDITY - QUESTIONNAIRES
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SOCIAL VALIDITY - TEACHER

52

1- Problem behaviors have decreased since the implementation of CICO.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

0 0 1 8 11 3

2- Academic performance have improved as a result of the implementation of CICO.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

0 1 1 15 6 0

3- Participation in implementing CICO for this student was worth the time and effort.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

0 0 0 2 15 6

4- My participation in the implementation of CICO was relatively easy (evaluation, feedback).

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

0 0 0 1 12 9

5- I would suggest the use of this intervention to other teachers.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

0 0 0 1 16 5



SOCIAL VALIDITY - TEACHER

53

❑Do you think that some aspects of the CICO

program would benefit from being improved or

changed ?

Yes No 

❑If you responded YES, what should be improved ?

Adapted from Missouri School-Wide Positive Behavior Support, 2019



SOCIAL VALIDITY - STUDENT

54

1- My behavior has improved since the implementation of CICO.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

1 4 8 8

2-My academic performance has improved as a result of my participation in CICO.

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

2 1 1 8 4 4

3- My participation in CICO was worth the time and effort .

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

2 1 1 4 8 5

4- My participation in CICO was relatively easy.
Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

2 0 0 4 4 11

5- I would suggest the use of this intervention to other student.
Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree

2 0 0 0 7 12

Adapted from Missouri School-Wide Positive Behavior Support, 2019



❑What aspect of the CICO program did you like the

most ?

❑Do you think some aspects of the CICO program

should be improved upon ?

Yes No

❑If you answered YES, what aspects should be

improved ?

SOCIAL VALIDITY - STUDENT

55

Adapted from Missouri School-Wide Positive Behavior Support, 2019



SAIG  INTRODUCTION 56



PROGRAM

2. SAIG

a) Introduction

b) Lesson plans and Materials

c) Student identification system

d) Orientation system

e) DPR and skills generalization

f) Reinforcements system

g) Collecting / sharing performance and 

fidelity data

57



~80%

~15% 

~5% 

Universal interventions

•Targets all students

•Whole school approach

•Preventative and proactive 

Targeted group interventions

•Few at risk students

•Efficient intervention

•Quick reaction time

Individualized and intensive 

interventions

•Focused on one student

•Based on functional evaluation

•Multisystemic intervention

Check-In, Check-Out

PBIS AND SOCIAL SKILLS

SAIG

Adapted from Midwest PBIS Network, 2018



PROGRAM OUTLINE

❑ Which student can be offered SAIG:
• Youth age 8 to 12;

• Students not responding positively to CICO;

• Student with high amount of ODR in the existing

school data or a referral from a stakeholder may

create direct entry into a group without having

participated in CICO.

❑3 types of groups offered to students:
• Externalized behavioral difficulties;

• Internalized behavioral difficulties;

• Academic engagement difficulties.

59

Adapted from Sheridan, 2010; Midwest PBIS Network, 2018



PROGRAM OUTLINE

❑Open groups comprised of 4 to 6 students

presenting similar challenges.

✓accessible continuously

❑Curriculum of 6 to 8 skills delivered over 6

to 8 weeks.

❑Students participating in a SAIG group

continue to be involved in the CICO

program.

60

Adapted from Midwest PBIS Network, 2018



GROUP – EXTERNALIZED 

BEHAVIORAL DIFFICULTIES

1. Recognizing and expressing feeling

2. Showing understanding of another’s feeling

3. Following direction

4. Solving argument

5. Accepting no for an answer

6. Accepting consequences

7. Dealing with an accusation

8. Dealing with teasing

9. Apologizing

10.Saying thank you

11.Giving a compliment

12.Asking a question or making a request of an adult

13.Playing Cooperatively

61

Adapted from Midwest PBIS Network, 2018; McGinnis, & Goldstein, 1997



GROUPS – INTERNALIZED 

BEHAVIORAL DIFFICULTIES 

1. Starting a conversation

2. Having a conversation

3. Joining In

4. Playing Cooperatively

5. Offering help

6. Suggesting an activity

7. Giving a compliment

8. Apologizing

9. Dealing with teasing

10.Recognizing and expressing feeling

11.Showing understanding of another’s feeling

62

Adapted from Midwest PBIS Network, 2018; McGinnis, & Goldstein, 1997.



GROUPS – ACADEMIC 

ENGAGEMENT DIFFICULTIES

1.Bringing materials to class

2.Completing assignment*

3.Listening*

4. Ignoring distractions

5.Participate in a discussion

6.Asking a question or making a request of

an adult*

7.Following direction*

8.Completing homework

63

Adapted from Midwest PBIS Network, 2018; McGinnis & Goldstein, 1997.



PROGRAM OUTLINE

❑Session length:

• 60-70 minutes

• 1 session per week

❑Sessions’ process:

1.Review of challenge (homework)

2.Skill presentation

3.Modeling

4.Roleplays and feedback

5.Challenge (homework)

64

Adapted from Sheridan, 2010; McGinnis, &Goldstein, 1997



PROGRAM OUTLINE

❑Generalization strategies:
• Adapted Daily Progress Report: positive

feedback regarding social skills practiced at the

end of each class

• Challenge: Practice skill learned during the week

• Other: Precorrection and specific positive

feedback

❑Student identification system, student

orientation system, reward system and

fading process:
• uses systems similar to those used in the CICO

program.

65

Adapted from Midwest PBIS Network, 2018
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SAIG

Typical Implementation Timeline



NEEDS PRIORIZATION

QUESTONNAIRE

67

Question 1   

Using numbers 1, 2 and 3, please establish, in order of priority, the type of 

problematic behaviors which should be addressed first, second and third for 

students from grade 3 to 6 (Tier 2).



QUESTIONNAIRE

SUMMARY

68



NEEDS PRIORIZATION

QUESTONNAIRE

69

Question 2 

For each skills’ group, check 6 skills you deem to be very important to 

teach participating students. 



70

QUESTIONNAIRE

SUMMARY



SAIG  LESSON PLANS AND 

MATERIALS
71

Adapted from Sheridan, 2010; McGinnis & Goldstein,1997; Rhode, Jenson &

Rheavis, 2010.
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PROGRAM DELIVERY TOOLS

❑ PowerPoint / Interactive Board 

Presentation:

✓See example : Respecter les 

consignes et les demandes. 

79



SAIG  STUDENT 

IDENTIFICATION PROCESS 80



STUDENT IDENTIFICATION

❑SAIG groups can be offered to students whose

difficulties persist while receiving CICO services.

❑It is nonetheless possible for students to be referred

directly to SAIG groups without having been

involved in CICO services trough a referral form

or data analysis.

➢ Students selected in this way must benefit from

the same support offered in CICO. The support

system will facilitate follow-up and increase

student success (high number of specific

positive feedback).

81

Adapted from Midwest PBIS Network, 2018



TEACHER NOMINATION FORM- SAIG
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SAIG ORIENTATION 

PROCESS

83



SAIG - ORIENTATION 

PROCESS

Students Parents Teachers

• Meet with 

student to offer 

SAIG program 

and obtain his 

consent.

• Contact 

parents to 

explain and 

offer SAIG 

program.

• Inform 

teachers when 

a student 

starts the 

program.

Adapted from Midwest PBIS Network, 2018

Orientation plans similar to CICO



SAIG DPR AND SKILLS 

GENERALIZATION
85



❑Precorrections

✓All day by all staff.

✓Point out or remind students of situations during

which they can practice learned skills.

✓Remind students of skills and steps learned.

❑Specific Positive Feedback

✓ In classroom as well as all other school areas:

o verbal

o verbal + tangible

o adapted Daily Progress Report

SKILLS GENERALIZATION

86

Helps teachers to give positive and corrective

feedback specific to skills learned at the end of each

period.

Adapted from Midwest PBIS Network, 2018; Sheridan, 2010



SAIG - DAILY PROGRESS REPORT
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SAIG - DAILY PROGRESS REPORT
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SAIG - DAILY PROGRESS REPORT
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SAIG - DAILY PROGRESS REPORT

90



Student earns all his points for a value during a

period (ex. 3) :

❑ Teacher give positive, brief and specific

feedback;

❑ Give more specific feedback to student if you

observed the identified skill having been used

during the period.

SAIG - POSITIVE FEEDBACK

91

Adapted from Midwest PBIS Network, 2018



SAIG - POSITIVE FEEDBACK

92

Examples :

«For the value of Respect: “I raise my hand», “I follow

directions” and “I respect others”, you earned a 3. Good job!

You stopped talking as soon as I asked, and you took your

school supplies out as soon as I asked during class today.

These are 2 great examples of the skill Following direction

which you are currently working on during group. Great job !

«For the value of Engagement: “I produce good quality work”,

“I listen and actively participate” and “I bring all necessary

material to class», you earned a 3. You worked hard and made

headway during class today! This is a great example of the skill

Complete assigned work which you are currently working on

during group. Good job!



SAIG - CORRECTIVE FEEDBACK

93

Student does not earn all his points during 

class (ex. 2, 1) :

❑ Teacher gives a corrective, brief and specific

feedback;

❑ Let student know if the observed behavior

difficulty is linked with the skill being practiced

this week.

Adapted from Midwest PBIS Network, 2018



CORRECTIVE FEEDBACK

94

Examples :

«For the value of Respect: «I raise my hand», «I follow

directions» and «I respect others», you earned a 2. You did chat

a lot with Ben and I had to remind you the expectation of being

quiet a few times. It would have been a good time for you to

practice the skill Following directions. You did, however think

of raising your hand! Keep trying, it will get better!»

«For the value of Respect: «I raise my hand», «I follow

directions» and «I respect others», you earned a 1. You had a

negative reaction when I previously told that you could not go

drink water. Next time avoid getting into an argument and calmly

go back to your seat. This is a situation during which you could

have practiced the skill Accepting no for an answer. Keep

trying and you’ll be successful, I believe in you!



SAIG REINFORCEMENT 

SYSTEM 95



REINFORCEMENT SYSTEM

❑Two reinforcement system are being used to

recognize students’ efforts and achievements

in the SAIG groups:

1.Meeting Daily point goal

Use the CICO reward system.

2.Meeting the challenge

Give bonus points when student meets

successfully his challenge. Use the CICO point

card to keep track of earned points.

96

Adapted from Midwest PBIS Network, 2018



SAIG

COLLECTING AND SHARING 

PERFORMANCE AND 

FIDELITY DATA
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SAIG DATA SHEET
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SAIG DATA SHEET
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SAIG - FIDELITY CHECKLIST

100

Adapted from McGinnis & Goldstein, 1997
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CONCLUSION

A FRAMEWORK FOR 

INTEGRATING CICO AND 

SAIG 

101



A FRAMEWORK FOR INTEGRATING 
CICO AND SAIG WITHIN TIER 2 

• Student in SAIG are also supported by CICO:

➢ Check-in and Check out still take place (more

specific precorrection);

➢ Adapted DPR increased opportunity for more

specific feedback throughout the day;

➢ Use CICO reinforcement system (efficiency);

➢ Use same Excel Spreadsheet (fidelity of

intervention, student’s progress);

➢ Coordinate by same tier 2 team structure;

➢ Identification and orientation systems like those

used in CICO.

102

Adapted from Midwest PBIS Network, 2018
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