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DATA ACCURACY AND UTILITY
• The information presented is based on evidence-based practice recommendations and substantial research 

evidence supporting the use of PBIS-based approaches and ABA applied to acquisition of skills, academic goals, 
and student engagement.

• References are provided at the end of the presentation, or within select slides as applicable. Additional references 
are available from the author upon request.

• These recommendations may be applicable to school districts and clinicians supporting students with special 
needs in their school programs.

DIVERSITY, EQUITY, AND INCLUSION
• Disciplinary practices have been shown to be applied inequitably to minority students in some studies. In addition, 

academic achievement is disproportionately low in some minority groups. The use of evidence-based practices as 
described in this presentation have been shown to be helpful in mitigating some of these inequities.

SEE: McIntosh et al. (2021). An equity-focused PBIS approach reduces racial inequities in school discipline: A randomized 

controlled trial. School Psychology, 36(6), 433-444.

SEE: James et al. (2019). Longitudinal disciplinary and achievement outcomes associated with school‐wide PBIS 

implementation level. Psychology in the Schools, 56(9), 1512-1521.



 ED/behavior support BEH

 National Agenda for SED

 Positive Behavioral Interventions and Supports

 Better Behavior: Better Schools

 National TA Centers

 Focus Group on ED outcomes

 Now is the Time

 Supporting and Responding to School Behavior

 School Climate Transformation Grants

 Commission of School Safety

Behavior through the Years





PBIS is Applied Behavior Analysis at Scale 
(Horner & Sugai, 2015; Putnam & Kincaid, 2015; Putnam & Knoster, 2015)

• What do we mean by that? PBIS and ABA…
• Use evidenced-based practices and interventions
• Strong emphasis on 

oa function-based approach 
odata-based decision-making to improve effectiveness and 

efficiencies

ofidelity of interventions essential to outcomes

• More similarities than differences, more need for both, 
and more benefits of uniting
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Prioritize equity. 

OUTCOMES

SYSTEMS

EQUITY

Use the MTSS framework to 

differentiate supports & 

monitor to ensure equity.

MTSS is for all students, 

families, and educators. 

Make student growth and 

benefit central to all decisions. 

Implement a small number of 

evidence-based, culturally-
relevant practices well.

Integrate & align practices to 

support social, emotional, and 
behavioral wellbeing.

Use data to inform all 

decisions (screening, progress 

monitoring, equitable 

outcomes, & fidelity).

Continue to invest in systems 

to support high-fidelity 
implementation across time. 

Core Features & Guiding Principles of MTSS

Check out 
www.pbis.org

Brandi Simonson



Context: 
Focus on the Child/Fix the Environment

Provide the Conditions
Child

Teachers

School LeadersProtective

Risk
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We work within a Context

State
District
Community
School 
Classroom
Teachers and Staff
Students

Practices
     &
 People

systems

? Strengths and Challenges in your context?



Differentiate
Supports



This Photo by Unknown Author is licensed under CC BY-NC-ND

https://www.flickr.com/photos/catdonmit/2311757464/
https://creativecommons.org/licenses/by-nc-nd/3.0/




This Photo by Unknown Author is licensed under CC BY-NC-ND

This Photo by Unknown Author is licensed under CC BY-SA-NC

https://people-equation.com/boost-your-career-with-these-resources-for-attracting-high-level-sponsors/person-helping-another-climb-a-ladder/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://sansdosage.blogspot.com/2011/04/asking-for-help.html
https://creativecommons.org/licenses/by-nc-sa/3.0/


Oxford is moving into 3rd year following incident



The challenge of balancing: what are your blocks?

r



Trauma and academic performance

• Trauma can undermine skills crucial for learning, 

• Development of language and communication skills, the ability to 

organize and remember new information, and reading comprehension. 

• Students coping with trauma may experience intrusive thoughts or 

flashbacks 

• Interferes with attention in class, studying, or focusing during timed 

assignments. 

• School-related trauma often leads to school avoidance

• Leaving students in most vulnerable situations to be behind 

academically. 

• Trauma also negatively impacts young people’s sense of self

• Making it difficult for those students to feel motivated, proud, and 

engaged in their learning.



Resilience: What is it?

● Adapting well when faced with adversity or stress
● Complex and dynamic process, teachable

● Most common positive factor – 
○ relationship with a stable committed adult

● Social connections – positive, supportive, family, friends, peers
● Consistency – know expectations feel sense of safety
● Confidence – regulate, coping, self talk87
● Sense of purpose, goal orientation, service, agency/choice

Resilience: What is it?



● Recognize when students take risks and challenges
● Help students center on the present moment
● Help students label big scary emotions
● Help students set brave and achievable goals
● Validate & normalize student feelings
● Create and maintain a trusting school and classroom environment 
● Provide opportunities to practice resilience – stories and supported 

exercises exposing students to adversity or stress
● Be a role model for responding and reacting to adversity

Teachers Support Resilience by providing supports and 

positive experiences that disrupt the negative trajectory



Staff Wellness Considerations 

● Include all staff in return to school supports (bus drivers, cafeteria workers, 
custodians, paraprofessionals, etc) 

● Recognize that staff (like students) will have a range of responses to the incident. 
● Gather outside the building and reconnect with each other. 
● Return to the building together and spend time in community before returning to 

work
● Clearly communicate (in multiple formats) available supports and how to request 

support
● Emphasize the importance of self care and provide scheduling flexibility to 

accommodate a range of self-care needs 
● Provide time for staff check-ins and connections regularly throughout the first few 

weeks back. 
● Limit new professional development- focus on building confidence in existing 

skills 
● Regularly remind all staff members of their individual and collective strengths 



Reality

Dreams
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Resources



Medicaid Expansion to Support MH

• CMS and the U.S. Department of Education (ED) launched a joint 

effort to expand school-based health services: the Medicaid 

School-Based Services (SBS) Technical Assistance Center (TAC). 

• The TAC helps state Medicaid agencies (SMAs), state educational 

agencies (SEAs), local educational agencies (LEAs), and school-

based entities to expand their:

• SBS programs as a way to increase crucial health care access to children 

enrolled in Medicaid and Children’s Health Insurance Program (CHIP) 

and meet Early and Periodic Screening, Diagnostic, and Treatment 

(EPSDT) requirements

• Health care services to meet children where they are and deliver them in 

school where children spend a majority of their time

• Medicaid & School Based Services | Medicaid

https://www.medicaid.gov/resources-for-states/medicaid-state-technical-assistance/medicaid-and-school-based-services/index.html#awards


OESE Support for Prevention and Preparation

• The Office of Elementary and Secondary Education’s (OESE) Office of Safe 
and Supportive Schools (OSSS) manages grant programs and centers to 
support this work and engages in interagency collaborations

• Technical Assistance Centers:
• National Center on Positive Behavioral Interventions and Supports (PBIS)
• Readiness and Emergency Management Center (REMS)
• National Center on Safe and Supportive Learning Environments (NCSSLE)
• Title 4 Part A Technical Assistance Center (T4PA)
• These Centers work independently and as a collaborative to support SEAs, LEAs, and 

school level efforts to enhance prevention, preparation, response, and recovery.

• Cross-agency collaboration includes:
• SchoolSafety.gov, StopBullying.gov; Youth.gov
• HHS, DHS, DOJ

https://www.pbis.org/
https://rems.ed.gov/
https://safesupportivelearning.ed.gov/
https://t4pacenter.ed.gov/


Strategies 
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Goal: Improve data analysis to inform decision-making
Data Sources Needed Assessing equity in school discipline requires a data system that can 
disaggregate data by student groups, such as race/ethnicity and disability.

Necessary Features
• Consistent entry of office discipline referral (ODR) data and student race/ethnicity 
• School enrollment by race/ethnicity 
• Instantaneous access for school teams (not just district teams) 
• Capability to disaggregate ODRs and patterns by race/ethnicity 
• Capability to calculate risk indices, risk ratios, and rates by race/ethnicity 

Recommended Features 
• Standardized ODR forms and data entry 
• ODR forms with a range of fields (e.g., location, time of day) and standardized (i.e., fixed) 

response options 
• Clear operational definitions of unwanted behaviors 
• Clear guidance in discipline procedures (e.g., administrator vs. staff managed)
• Instantaneous graphing capability 
• Capability to disaggregate graphs by race/ethnicity  
• Automatic creation of graphs of risk indices, risk ratios, and rates by race/ethnicity

65370853b577b4a8a7c76eb5_Discipli
ne Disproportionality Problem 

Solving- A Data Guide for School 
Teams.pdf (website-files.com)

https://cdn.prod.website-files.com/5d3725188825e071f1670246/65370853b577b4a8a7c76eb5_Discipline%20Disproportionality%20Problem%20Solving-%20%20%20A%20Data%20Guide%20for%20School%20Teams.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/65370853b577b4a8a7c76eb5_Discipline%20Disproportionality%20Problem%20Solving-%20%20%20A%20Data%20Guide%20for%20School%20Teams.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/65370853b577b4a8a7c76eb5_Discipline%20Disproportionality%20Problem%20Solving-%20%20%20A%20Data%20Guide%20for%20School%20Teams.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/65370853b577b4a8a7c76eb5_Discipline%20Disproportionality%20Problem%20Solving-%20%20%20A%20Data%20Guide%20for%20School%20Teams.pdf
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Goal: Reduce rates of exclusionary discipline for CWDs

Focus On Function-based Teaching,  
Learning & Support

Students and young children benefit from 
function-based support—when educators 
consider the specific purpose or “function” of 
behavior when selecting, implementing, and 
adjusting practices to support students’ social, 
emotional, and behavioral (SEB) needs. 

Center on PBIS | Resource: Tier 3 Brief Functional Behavior Assessment (FBA) Guide

Pyramid Model Resource Collection: Addressing Exclusionary Discipline Practices - National Center for 
Pyramid Model Innovations (challengingbehavior.org)

Microsoft Word - Handout 16 Function-Based Intervention Strategies.docx (ufl.edu)

6.2-Menu-of-Function-Based-Options-for-Behavior-Intervention-Planning.pdf (pbismissouri.org)

IRIS | Page 9: Design a Function-Based Intervention (vanderbilt.edu)

https://www.pbis.org/resource/tier-3-brief-functional-behavior-assessment-fba-guide
https://challengingbehavior.org/document/pyramid-model-resource-collection-addressing-exclusionary-discipline-practices/
https://challengingbehavior.org/document/pyramid-model-resource-collection-addressing-exclusionary-discipline-practices/
https://ceedar.education.ufl.edu/wp-content/uploads/2014/09/Handout-16-Function-Based-Intervention-Strategies.pdf
https://pbismissouri.org/wp-content/uploads/2017/06/6.2-Menu-of-Function-Based-Options-for-Behavior-Intervention-Planning.pdf
https://iris.peabody.vanderbilt.edu/module/fba/cresource/q3/p09/
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Goal: Reduce rates of exclusionary discipline for CWDs

1. Design and Adapt The Physical Environment of the Classroom to Meet the 
Needs of All Students.

2. Develop and Explicitly Teach Predictable Classroom Routines to Maximize 
Students’ Ability to Independently Navigate the Classroom

3. Post, Define, and Teach 3-5 Positive Classroom Expectations
4. Promote Active Engagement with High Rates of Opportunities to Respond.
5. Provide Prompts, Pre-Corrections, and Other Reminders to Set Students Up for 

Success
6. Engage in Active Supervision to Monitor Student Behavior
7. Deliver Behavior Specific Praise and Other Strategies to Acknowledge Behavior 

That is Appropriate for the Context
8. Provide Behavior Specific Error Corrections and Other Strategies to Respond 

Instructionally to Behavior That is Inappropriate for the Context
9. Ensure Each Student Experiences a Favorable Ratio of Positive to Negative 

Interactions (e.g., Praise to Corrections)
10. Collect And Use Fidelity and Outcome Data to Guide Implementation and 

Differentiation of Practices
5f4ede9c0d2af7e672802ef7_Supporting Students with Disabilities in the Classroom within a PBIS 

Framework.pdf (website-files.com)

https://cdn.prod.website-files.com/5d3725188825e071f1670246/5f4ede9c0d2af7e672802ef7_Supporting%20Students%20with%20Disabilities%20%20in%20the%20Classroom%20within%20a%20PBIS%20Framework.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/5f4ede9c0d2af7e672802ef7_Supporting%20Students%20with%20Disabilities%20%20in%20the%20Classroom%20within%20a%20PBIS%20Framework.pdf


Strategies 

31

Goal: Reduce rates of exclusionary discipline for CWDs

1. Design and Adapt The Physical Environment of the Classroom to Meet the 
Needs of All Students. 

2. Develop and Explicitly Teach Predictable Classroom Routines to Maximize 
Students’ Ability to Independently Navigate the Classroom

3. Post, Define, and Teach 3-5 Positive Classroom Expectations
4. Promote Active Engagement with High Rates of Opportunities to Respond.
5. Provide Prompts, Pre-Corrections, and Other Reminders to Set Students Up for 

Success
6. Engage in Active Supervision to Monitor Student Behavior
7. Deliver Behavior Specific Praise and Other Strategies to Acknowledge Behavior 

That is Appropriate for the Context
8. Provide Behavior Specific Error Corrections and Other Strategies to Respond 

Instructionally to Behavior That is Inappropriate for the Context
9. Ensure Each Student Experiences a Favorable Ratio of Positive to Negative 

Interactions (e.g., Praise to Corrections)
10. Collect And Use Fidelity and Outcome Data to Guide Implementation and 

Differentiation of Practices

Pointing out
FOR BCBAs:

• Note the direct tie-in 
to your scope and 
competence

• These are all 
practices well-within 
BACB standards of 
practice
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Goal: Reduce rates of exclusionary discipline for CWDs

Inclusive Skill-Building Learning Approach (ISLA)

64bad4b995f68d205555a6dd_ISLA Guide.pdf (website-files.com)

https://cdn.prod.website-files.com/5d3725188825e071f1670246/64bad4b995f68d205555a6dd_ISLA%20Guide.pdf
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Goal: Support educators’ implementation of classroom MTSS/PBIS 
practices. 

63b86da10e8497d178fb888d_Supporting and Responding to Educators’ Classroom PBIS 
Implementation Needs.pdf (website-files.com)

Tiered Supports for Educators Implementing PBIS

https://cdn.prod.website-files.com/5d3725188825e071f1670246/63b86da10e8497d178fb888d_Supporting%20and%20Responding%20to%20Educators%E2%80%99%20Classroom%20PBIS%20Implementation%20Needs.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/63b86da10e8497d178fb888d_Supporting%20and%20Responding%20to%20Educators%E2%80%99%20Classroom%20PBIS%20Implementation%20Needs.pdf
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Goal: Support educators’ implementation of classroom MTSS/PBIS 
practices. 

Teaming & positive association with increased 
student attendance, academic achievement, 
decreased levels of misconduct. 

5 Common Elements That Drive Team Success
1. purpose, 
2. team membership and authority, 
3. team member roles and responsibilities, 
4. coordination, communication, and consistency, 
5. coaching. 
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Goal: To better understand and apply evidence-based practices to 
support students’ behavioral needs.

Use Functional Behavior Assessments (FBA) and 
Behavior Intervention Plans (BIP)

•  Tier 3 Brief Functional Behavior Assessment (FBA) Guide 

• Tier 3 Comprehensive Functional Behavioral Assessment (FBA) 
Guide 

•  Function-Based Support: An Overview 

• Basic FBA to BSP Trainer's Manual 
• Video Library on FBA/BSP

https://www.pbis.org/resource/tier-3-brief-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-comprehensive-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-comprehensive-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-comprehensive-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/considerations-for-conducting-virtual-functional-behavior-assessments-behavior-intervention-plans-fbas-bips
https://www.pbis.org/resource/function-based-support-an-overview
https://www.pbis.org/resource/basic-fba-to-bsp-trainers-manual
https://www.pbis.org/resource/basic-fba-to-bsp-trainers-manual
https://www.pbis.org/video-examples/video#fbabipbsp
https://www.pbis.org/video-examples/video#fbabipbsp
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