
PBIS in Sub-Separate 
Classrooms: Strategies 
and Tools to Promote 
Positive Outcomes

Alex Utley, PhD, BCBA, LABA 

May Institute 



Critical Features of PBIS

Agenda

01.

Why is this important?

Supporting Subseparate Settings 
through PBIS 

Tools and Resources 

02.

03.

04.



Who is here? 

General educator Special Educator Paraeducator BCBA

Counselor, Social 
Worker, School 
Psychologist

Administrator Other 



Critical Features 
of PBIS 



Key Elements of PBIS

5

Systems

PracticesData

Outcomes

Equity

Supporting Educators

Supporting Quality of Life 
and Prosocial Behavior

Supporting Student 
Behavior

Supporting Decision 
Making



Primary Prevention:

School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:

Specialized Group
Systems for Students with 

At-Risk Behavior

Continuum of School-Wide Positive Behavior Support

What do we do 
for ALL?

What do we do for 
the SOME needing 

more support?

What do we do for 
the FEW needing 

intensive support?

~80% of 
Students

~15%
~5%



PBIS Outcomes When Implemented With Fidelity Include...



What about 
students with 
disabilities?



When PBIS is 
implemented 
with Fidelity, 

SWD 
ĲǂƓĲƖŔĲŰĦĲв

иHigher levels of prosocial behavior
иImproved emotional regulation
иFewer internalizing and externalizing 

behaviors
иDecreased tardies 

Improved SEB Outcomes

иFewer ODRs 
иFewer suspensions 
иDecreased restraints and seclusions 

Improved disciplinary outcomes

Bradshaw et al., 2012; Center on PBIS, 2022; Farkas et al., 2012; Grasley-Boy et al., 
2021;  Lane et al., 2018  



Impact Brief (2024)
Students with Disabilities

ÅA high-needs school district in MA  
received technical assistance in the 
implementation of PBIS across all 
tiers with fidelity. 

ÅResults indicated that students with 
disabilities:
ÅWere more likely to be included in 

general education settings 
ÅHad reductions in ODRs across the 

year
ÅMade better progress on a mental 

health screening than students without 
disabilities 



District-wide PBIS 
implemented





Impact Brief (2024)
Out-of-District (ODP) Placement

ÅThis district showed a 
significantly decelerating ODP 
rate over the past three years
ÅIf all LEAs in the state had 

placed students at the same 
rate as this district:
ÅLEAs in MA would have saved 

approximately $2.5 billion and, 
over the last three years alone, 
almost $1.5 billion





Impact Briefs

https://www.mayinstitute.org/services -for-schools/pbis-briefs.html 

https://www.mayinstitute.org/services-for-schools/pbis-briefs.html


Impact Briefs With Full Implementation of 
PBIS with Fidelity 
Demonstrated that districts/schools can:
Å Save significant amounts of funds by reducing segregated out-of-

district placements and redirecting these funds to support in-district 
evidence-based social/emotional/behaviors and academic 
interventions. 

Å Improve
V inclusionary services for SWD and reduce ODRs for these students.
V mental health and wellness in aggregate across a district as measured by 

evidenced-based mental health screeners, particularly internalizing measures
V disproportional discipline  for students who are marginalized 
V the effectiveness of Tier 3 interventions reducing the time (weeks) devoted 

to handling exclusionary discipline. 



Why is this 
important? 

ÅDuring SY 22-23, 15% (or 7.5 
million) of public school students 
in the U.S. aged 3-21 received 
special education services

ÅAmong these students, 29% were 
educated outside of the general 
education setting for at least part 
of the school day  

National Center for Education Statistics, 2024



Why is this important? 
Percentage of students with disabilities (SWD) enrolled in school across the 

New England states during SY 22-23

MA CT RI VT ME NH

20% 17% 18% 18% 21% 18%

National Center for Education Statistics, 2024



Why is this important? 
Percentage of students with disabilities (SWD) educated outside of the general 

education classroom for at least part of the school day during SY 22-23 

MA CT RI VT ME NH

37% 31% 20% 4% 41% N/A



SWD often experience disproportionate levels 
of reactive and exclusionary discipline

ODRs Suspensions Expulsions 

Restraints Seclusions 
Referrals to 

law 
enforcement 

Fabelo et al., 2011; Meyer et al., 2021; OCR, 2021; Simonsen et al., 2020



How is your state/school doing?  

Å DESE (MA): https://profiles.doe.mass.edu/
Å Enter school in the search bar 
Å Select Students > Student Discipline 

Å Appleseed (MA): https://massappleseed.org/reports/   
Å Reports > School Discipline Data Dashboard 

Å Civil Rights Data Collection: https://civilrightsdata.ed.gov/  
Å Search by school, district, or state

 

https://profiles.doe.mass.edu/
https://massappleseed.org/reports/
https://civilrightsdata.ed.gov/


F|JºŻ´ º|X °³­MӃXªų

Universal supports are often not accessible to SWD

37$ ÏÆÔÅÎ ÄÏÎȭÔ ÈÁÖÅ ÆÕÌÌ ÁÃÃÅÓÓ ÔÏ 0")3 ÓÕÐÐÏÒÔȟ 
particularly those in separate settings

Misconceptions that special education is Tier 3 or students 
receiving special education only benefit from Tier 3 support 

Simonsen et al., 2020; Zagona et al., 2021



F|JºŻ´ º|X z­JӃų

Inclusion leads to more successful student outcomes for students with and 
without disabilities, including:

Higher academic 
achievement

Improved SEB 
skills  

More positive 
peer relationships

Higher rates of 
matriculation Better attendance 

Students with disabilities who are effectively supported are more likely to 
be successful in more inclusive settings 

Research supports that PBIS leads to a multitude of positive outcomes for 
students with disabilities 

Center on PBIS, 2022; Hehir et al., 2014; Hehir et al., 2016



Supporting Subseparate 
Settings through PBIS 



ALL

SOME

FEW

ALL means ALL! 

Equity is at the center of the work 

Differentiate supports for students and 
monitor to ensure equitable outcomes 

are observed



Meyer et al., 2021Center on PBIS | Why Implement 
Tier 1 PBIS for Students with 
Disabilities

Center on PBIS | Supporting SWD

https://files.eric.ed.gov/fulltext/EJ1317044.pdf
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework


Core Features of 
PBIS to support ALL 
Students 
(including SWD)

Invest in prevention 

Integrate Classroom 
Practices 

Tier 1 is for all 

All means all 

Simonsen et al., 2020



Invest In Prevention 

Emphasize positive and proactive practices 

Emphasize teaching and strengthening SEB skills 

Minimize exclusionary and reactive discipline practices 

Simonsen et al., 2020



Integrate Classroom Practices 

DESIGN AND DELIVER INSTRUCTION 
FOR BOTH ACADEMIC AND 

BEHAVIOR LESSONS

ADDRESS SEB CONTENT WITHIN 
ACADEMIC LESSONS

DIFFERENTIATE INSTRUCTION AND 
SUPPORT MATCHED TO STUDENT

PBIS, 2018



Tier 1 is for All 

Tier 1 should be designed and differentiated to meet 
the needs of the majority of learners 

When learners have more intensive needs, educators 
must intensify their Tier 1 practices 

Students who require addition supports (e.g., Tier 2/3), 
they should still continue to receive Tier 1 

Meyer et al., 2021; Simonsen et al., 2020; 



All means All 

Systems and practices cannot be considered 
effective until they are effective for all student 
groups

Engage students and families in designing key 
practices that consider cultural and contextual 
factors 

Simonsen et al., 2020



Implementing and 
Differentiating High 
Leverage Universal 

Supports 



Define and Teach Predictable Classroom 
Routines 
ÅEstablish a predictable  schedule 
ÅTeach, review, and re-teach routines explicitly 
ÅPost the schedule and review it daily 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Define and Teach Predictable Classroom Routines 
Differentiation and Intensification

Picture schedules 

Individual schedules 

Visual cues/prompts for routines 

Timers/transition warnings 

Meyer et al., 2021; Simonsen et al., 2020





Define and Teach Positive Expectations 

ÅDevelop 3-5 positive behavior expectations that are aligned with 
school-wide expectations 
ÅTeach expectations using examples and non-examples 
ÅProvide opportunities for students to practice with feedback 
ÅReview, prompt, and re-teach behavior expectations often 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Define and Teach Positive Expectations
Differentiation and Intensification 

Visual posters  
Review and re-

teach 
frequently  

Task analyses 

Visual cues 
Multimodal 
instruction

(e.g., photos, videos, social 
stories) 

Various forms of 
communication

Meyer et al., 2021; Simonsen et al., 2020





Effectively Design the Environment

ÅDesign the classroom in a way that facilitates student 
engagement in typical instructional activities (e.g., whole group, 
small group, centers)
ÅArrange furniture to allow for active monitoring and teacher 

proximity
ÅArrange furniture to allow for easy student and staff movement in, 

out, and around the classroom
ÅMinimize distractions
ÅPurposeful visual displays and décor 
ÅNeat, orderly materials 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Effectively Design 
the Environment

Differentiation and 
Intensification

Visual boundaries, such as dividers, furniture, 
and tape 

Visually label instructional spaces and 
materials 

Consideration of the health and physical needs 
of students, such as those with mobility 
challenges, wheelchairs, or visual impairments  

9ŸŰƚŔĬĲƖШƚƣƨĬĲŰƣƚќШƓőǃƚŔĦċũЯШĤĲőċƻŔŸƖċũЯШċŰĬШ
sensory needs when selecting furniture

Meyer et al., 2021; Simonsen et al., 2020





Promote Active Engagement

ÅEngage students in learning by providing a high rate of 
opportunities for students to respond (OTRs)
ÅOTRs are a teaching strategy where an instructor prompts 

students to actively participate or engage with the material by 
giving them a chance to respond to a question, prompt, or activity. 
ÅVary response opportunities to include: 
ÅIndividual, small-group, or whole group (e.g., chroal responding) 
ÅResponse types (e.g., vocal, written, response cards, gestures, 

movement)

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Promote Active Engagement
Differentiation and Intensification

Visual 
prompts/cueing 

Assistive 
technology 

Adaptive 
equipment Tactile responding 

Alternative 
physical/gestural 

movements 
Allow extra time Flexible response 

options 
Pre-teaching 

prompts/responses

ÅAdapt OTRs for disabled students with so that they may participate 
effectively
Å9ŸŰƚŔĬĲƖШƚƣƨĬĲŰƣƚќШƓőǃƚŔĦċũЯШĦŸůůƨŰŔĦċƣŔŸŰЯШċŰĬШƚĲŰƚŸƖǃШŰĲĲĬƚШƣŸШ

better enable them to participate in OTRs 

Meyer et al., 2021; Simonsen et al., 2020





Prompts, Precorrections, and Reminders

ÅReview classroom expectations and the routines at the beginning 
of each day.

ÅPrompt or remind students of key SEB skills or expectations 
before skills are expected (e.g., start of activity, transitions) to 
increase the likelihood that students use skills in the appropriate 
context

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Prompts, Precorrections, and Reminders
Differentiation and Intensification

Individualized 
prompts Visual prompts Gestural 

prompts

Modeling Physical 
assistance

Checklists/task 
analyses





Active Supervision

Use active supervision 
during all routines to prompt 

SEB and academic skills, 
provide timely specific 
feedback, and redirect 

contextually inappropriate 
behavior and incorrect 
academic responses

Move

ScanInteract 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Active Supervision
Differentiation and Intensification

ÅMore frequent check-ins with students 
ÅComment on work and effort 
ÅFind or create opportunities to acknowledge and encourage 

students
ÅInteract with students who may benefit from greater adult 

attention 

Meyer et al., 2021; Simonsen et al., 2020



Acknowledge and Reinforce Contextually 
Appropriate Behaviors
ÅProvide specific feedback to encourage SEB and academic skills
ÅEffective specific praise names the skill/behavior, provides 
ƚŔŰĦĲƖĲШƓŸƚŔƣŔƻĲШŉĲĲĬĤċĦťЯШċŰĬШůċƣĦőĲƚШƚƣƨĬĲŰƣƚќШƓƖĲŉĲƖĲŰĦĲƚ
ÅPraise is most effective when delivered immediately after the 

student exhibits the behavior 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



BSP Examples

"Nice hand raise!"

"Clear 
pronunciation. 

Well done."

"It was kind to 
help your friend 

like that!"

"You walked to 
get into line. 
Way to go!"

"You asked for help 
when you needed it! 

Terrific!"

"That was a hard 
problem and you 

stuck with it. 
Great job!



Acknowledge and Reinforce Contextually Appropriate Behaviors
Differentiation and Intensification

Meyer et al., 2021; Simonsen et al., 2020

Higher rates of acknowledgement and praise with varied intensity and style 

Incorporate visuals that allow students to see their progress (e.g., sticker chart)

Boost your praise with positive body language, gestures, and or touch (e.g., smiles, high 
fives, fist bumps)

Incorporate student interest and preferences 

Leverage group contingencies, or class-wide acknowledgement systems 

Utilize home-school communication, such as positive notes home 

Consider other types of rewards 



Correct Behavioral Errors

ÅProvide specific feedback to decrease contextually inappropriate 
behavior and behavioral errors
ÅSpecific error corrections signal an error, redirects to the 

contextually appropriate behavior/skill, ands provide an 
opportunity to practice and receive praise for the contextually 
appropriate behavior
ÅCorrections are best delivered in a privately in a calm, supportive 

manner 

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Specific Feedback Examples

άLƴǎǘŜŀŘ ƻŦ ǘŀƭƪƛƴƎ 
out, please raise 

your hand."

άLƴǎǘŜŀŘ ƻŦ 
putting your head 
down, please ask 
for help when you 

get stuck."

ά²Ŝ ŀǊŜ ƴƻǘ 
outside. Please 

use Volume Level 
мΦέ

άwǳƴƴƛƴƎ ƛƴ ǘƘŜ 
hallway is 

unsafe. Please 
use your 

ǿŀƭƪƛƴƎ ŦŜŜǘΦέ

ά²Ŝ ƴŜŜŘ ǘƻ ƪŜŜǇ ƻǳǊ 
hands to ourselves. 

Please use your words to 
ŀǎƪ ŦƻǊ ǎǇŀŎŜΦέ

άLƴǎǘŜŀŘ ƻŦ 
laughing, please 
help your friend 
ŎƭŜŀƴ ǘƘŜ ƳŜǎǎΦέ



Correct 
Behavioral 

Errors
Differentiation and 

Intensification

Meyer et al., 2021; Simonsen et al., 2020

Pair verbal corrections with visual supports

Include modeling and practice opportunities for 
replacement behaviors

Consider the function of the behavior

Link any individualized function-based consequence 
student behavior support plans to classroom plans





Praise-to-Correction Ratios

ÅReinforcement should occur frequently to ensure students 
receive more positive than corrective feedback.
ÅFor most students, a ratio of at least five praise statements for 

every correction is recommended to maintain a positive and 
engaging environment
ÅFor students who may receive more frequent corrections, 

intentionally increase praise to ensure each student experiences a 
positive ratio of positive to corrective feedback

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Praise-to-Correction Ratios
Differentiation and Intensification

Meyer et al., 2021; Simonsen et al., 2020



Tools and Resources for 
Supporting Classroom 
PBIS and SWD



Classroom Support System
Putnam & Handler, 2020 

ÅInterval recording that measures 
educator and student behavior 

ÅTeacher behavior includes 
ÅInstructional Activities
ÅOpportunities to Respond
ÅActive Monitoring 
ÅPraise 
ÅBehavior Corrections

ÅStudent behavior includes 
ÅOn-task/engagement 
ÅOff-task/non -engagement
 



Subseparate Classroom 
Assessment 

May Institute

Evaluates environmental supports, 
classroom management practices, 
and instructional activities, 
including: 
ÅSchedules/routines
ÅBehavior expectations
ÅVisual supports 
ÅTransitions
ÅPraise and feedback 
ÅOpportunities to respond
ÅInstructional and curriculum 
ÅSocial and communication 

skills 
ÅData collection



Classroom Management 
Observation Tool (CMOT)

Simonsen et al., 2020

Å-ÅÁÓÕÒÅÓ ÔÅÁÃÈÅÒÓȭ ÕÓÅ ÏÆ 
proactive classroom 
management practices: 
Åactive supervision
Åopportunities to respond
Åspecific praise,
Åpositive to corrective ratio

ÅChecks for evidence of other 
classroom management 
practices, such as: 
ÅBehavioral expectations 
ÅPhysical arrangement 
ÅSchedule and routines 



Classroom Management 
Self Assessment Ɖ 

Revised 
Simonsen et al., 2006

ÅMeasures the extent to which 
effective classroom management 
practices are in place

Å Includes space to develop an 
action plan to enhance/maintain 
practices 

ÅMay be completed as a self-
assessment or by an observer



SWIS





Practice Briefs

Center on PBIS | Supporting SWD Center on PBIS | Classroom Systems and Data

https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework
https://www.pbis.org/resource/supporting-and-responding-to-educators-classroom-pbis-implementation-needs-guide-to-classroom-systems-and-data


Practice Briefs

Center on PBIS | Centering Equity Center on PBIS | Supporting and 
Responding SEB

https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers


Take Home Message

All students benefit from 
effective implementation of 

empirically-supported practices 
within a PBIS framework.

When learners have more 
intensive needs, educators must 

intensify their practices 
 



CONNECT & FOLLOW:

Alex Utley, PhD, BCBA, LABA 

Assistant Program Director of School 
Consultation, May Institute 

Contact : autley@mayinstitute.org 

Thank you! 
Questions 

and 
Comments


