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Who Is here?

General educato | Paraeducator

Counselor, Socia
Worker, School Administrator
Psychologist




Critical Features
of PBIS
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Key Elements of PBIS

Supporting Educators

Supporting Decision
Making

TE

Outcomes

Supporting Student
Behavior

Supporting Quality of Life
and Prosocial Behavior

Maylnstitute



Continuum of School-Wide Positive Behavior Support

What do we do fo
the FEWheeding

~5% . .
What do we do intensive support”

for ALL?

What do we do for
the SOMEneeding
more support?
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PBIS Outcomes When Implemented With Fidelity Include...

-

Improved Student Reduced Improved Teacher
Outcomes Exclusionary Outcomes
Discipline

o Academic Achievement » Teacher Efficacy

» Prosocial Behavior « Office Discipline Referrals and Well-Being
- Attendance . Suspensions » Teacher-Student
. ' j Relationshi
Emotional Regulation . Restraint and Seclusion elationships
» Reduced Bullying « Student Engagement and

Racial Inequities

and Harrasment Instructional Time

+ Reduced Alcohol and » School Culture and
Other Drug Use Evidence for each outcome available at Organizational Health
+ Improved Outcomes for posiﬁff_‘ﬁfﬁiiif;i‘f:;;zﬁ_ﬁm‘““d"‘ » Climate and Safety

evidence-based-practice

Y stitute

Students With Disabilities



What about
students with
disabilities?

Improved Student
Outcomes

Academic Achievement
Prosocial Behavior
Attendance

Emotional Regulation

Reduced Bullying
and Harrasment

Reduced Alcohol and
Other Drug Use

» Improved Outcomes for
Students With Disabilities




When PBIS Is

Implemented

with Fidelity
SWD
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Improved SEB Outcomes

n Higher levels of prosocial behavior
n Improved emotional regulation

n Fewer internalizing and externalizing
behaviors

n Decreased tardies

n Fewer ODRs
n Fewer suspensions
n Decreased restraints and seclusions

Bradshaw et al., 2012; Center on PBIS, 2022; Farkas et al., 20GG2asley-Boy et al.,
2021; Lane et al., 2018



Impact Brief (2024)

Students with Disabilities

AA highneeds school district in MA
received technical assistance in the
Implementation of PBIS across all
tiers with fidelity.

AResults indicated that students with
disabllities:
A Were more likely to be included in
general education settings

A Had reductions in ODRs across the
year

A Made better progress on a mental
health screening than students without
disabilities
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PBIS SUPPORTS STUDENTS WITH DISABILITIES

IMPROVED OUTCOMES FOR STUDENTS WITH DISABILITIES

When schools smpiement a PEIS framewark with fideiey, students with dscbiltes (SWD) experience’

Improved Sodal/Emotional/Behavioral Outcomes fleduced Exclusionary Disclpline

* Higher levels of prosocial behavior
* Fewer concentration problems’ * Fewer suspensions” ™

* Decreased unexcused tardies’ * Decreased restraints and seciusions in alternate
* Fewer internalizing and externalizing behaviors** settings®

* Fewer office discipline referrois™

Recently, a high-needs school district in Massachusetts received technical assistance in the implementation of PES
ocross af tiers with fidelty

Results of this PBES technicd assistance found that SWD

* Were more kkely to be included in general education seetings for increased cmoure of time
* Had reductions in office discipline referrals across the yoor
* Maode bester progress on a mencal health soreening todl on an annudlized basis than students without dsabilties

PESCENTASE OF SWD Fesiy snciunso (>80%) PER MONTH FOR ALL EWD 18 A HIEH NEXDE SCHOOL
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PERCENTAGE OF SWD FULLY INCLUDED (>80%) MAJOR ORDS PER MONTH FOR ALL SWD IN A HIGH NEEDS SCHOOL
District-wide PBIS

implemented \ PBES implemented in
High-needs Datrict
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Students Receiving Full Inclusion K-21
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Impact Brief (2024)

Out-of-District (ODP) Placement

AThis district showed a
significantly decelerating ODP
rate over the past three years

Alf all LEASs in the state had
placed students at the same
rate as this district:

ALEAs in MA would have saved
approximately $2.5 billion and,
over the last three years alone,
almost $1.5 billion

Maglnstitute

CAM L TR G L

STUDENT AND FAMILY SUPPORT THROUGH

PBIS CAN SAVE BILLIONS OF LEA DOLLARS
IN MASSACHUSETTS

IMPROVED OUTCOMES FOR ALL STUDENTS g
The mplemenmton of MTSSPES with Adelty! has been shown © smpmwe aducational /
arcomes? par scularly for students with dsabises (SWD)? when comparng schodls that

achiewed fidelity to those thathave net. In addton, PRIS 5 the only approach documened

n e hdvduals with Desabeities in Sdumton Act (DEA) and ts amendmens for reducng FRACTEER
excluzon, smproving edumtonal owmeme 5, and addressing behavior support needs of SWD.

SIGNIFICANT FINANCIAL SAVINGS

Muitiple andly ses have shown that PBIS saves money* in ane study, for every dolar spert on PES implenemation,
Siere was $105 n sawngs fom educed schod dropout®

MASSACHUSETTS OUT-OF-DISTRICT PLACEMENT REDUCTIONS

For the past 10 years, a high neads school dsict in Massachusetts receved technil asssmnce (TA) on preventing
arofdstrict placements O0F). Over the past three years (see Figure), the distict prortaed the full mplemenmtaton
of MTSSP815 acoss al tiers, measured by a waidaed fidelity tool. The ras of ssudems placed in ODP Fomthe detict
was compamd o the average mteof ODPs Fom all LEAs acrass the =ate.

Ths districz showed a sgnficantly decelerasng ODP rape averthe past fime years. Addtonally, when comparng the
amauntof sme and federal grant funds used o provide TA to this dsice, t was found that for every dollar spent on
PBIS technicd assistance, the district retined opproximately $20 in funds

Fal LEAs n the maee had placed sudents atthesame raee as ths dstree, LEAs in Massachusetts would have
saved approximately $2 5 billion and, over the last three years done, almost $i.5bilion. These resuls are smilar
© fhase found in a study by Putam etal 2o ¢

implementation of PBIS also showed an increase in inclusion, improvement in overall student behavioral health
status, including students with intemalizing disorders, and improved staff retention.

PAERCNTAGE CFATUSENTA WITH DIMEIUTIEE IN S FARATE ARANEGATID FLACEM AN ™

PUG srpisorersed | n Migh-owads Clar ik
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Impact Briefs
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STUDENT AND FAMILY SUPPORT THROUGH

PBIS CAN SAVE BILLIONS OF LEA DOLLARS
IN MASSACHUSETTS

IMPROVED OUTCOMES FOR ALL STUDENTS g
The mplemenmiton of MTSSPRS with fidelty! has been shown 1o improve educaional

parscularly di C hat
achiewed fidelity to those that have nce. In additon, PRIS & the ony approach documenied
n e ndviduds with Disabities in Educson Act (DEA) and &5 amendmens for reducing pAcTIEs
excusion, nd support needs of SWD.

SIGNIFICANT FINANCIAL SAVINGS

Mudtiple andly ses have shown that PBIS saves money* in one Zudy, for every dolar spem on PRI implememaion,
#ere was $105 in sawngs from mduced schodl dropout®

MASSACHUSETTS OUT-OF-DISTRICT PLACEMENT REDUCTIONS

For the past 10 yoars, a high needs n (T&) on preventing
arof darict placements ODF). Over the past three years (see Figure), the distict priortiasd the full mplementazon
o MTS§/7855 acrom al tiers, measwred bya vaidatd fideity o0l The raz of: placed in ODP Fomthe d

d 1 the averoge mateof ODPs Fom all LEAS acrass the zae
Thsdizric d oe past ime years when comparng
tof grare funds ued 1 provide TA disict, & was found that for every doflar spent on
i i the district rewi ;i $20in funds

ol LEAs n e meee had placed students atthesame raee as this ditrct, LEAS in Massachusetts would have
saved approximately $2.5 billion and, over the kst three years dlone, almast $1.5billion. These resuls are smiar
© fiose fund ina 2udy by Aumam etal 20 ¢

implementation of PBIS also showed anis in inclusion, i E
2atus, including ithis disord: C staff remntion.

PAAGINTAGS ©F STUSENTA WITH SUALSILITINS N S PARATE SEANESATIS L ACHM N TS
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PBIS IMPROVES STUDENT AND ADULT
MENTAL HEALTH AND WELLBEING

IMPROVED OUTCOMES FOR STUDENTS AND EDUCATORS
The implementation of MTSS/PBIS with fidefty has been shown to improve educational outcomes. Research> shows
thee impleme nting PBIS:

* Improves achievement, attendance, emaotional regulation, and school climate

* Decreases disruptive behavior, bullying, peer exclusion, and substance misuse

® Decreases educator stress and burn-out

* Allows LEAs to retain funds thae can be diocated to behaviord health needs of ol students*
HOW DOES PBIS IMPROVE MENTAL HEALTH OUTCOMES?
When schodls integrate mental health within a PBIS framework, students experience:

Greater access to targeted and intensive support

Less exclusionary discipline®*

improved social, , ond skills, and

Recently, a Migh-needs school district in Massachusetts received technicd assistance in the implementation of PRIS
with ingegroted behavior health interventions across oll tiers with fidedty,

Results of this PRIS technicd assktonce Included:

 Fewer students needed to be ploced in segr £d freeing up over six milkon dolars
that were renvested in odditional mentd health and behavier wpport st

* A 40% reduction in office discipline referrals, reduding the amount of time required by the adminktration and
behavioral heatth s2aff to manoge these students, and increasing time dedicated to providing greoter 0ccess to
torgeted and intensive SUppOAts.

* Increased integroted, team-based, dota-based
decision making using evidence-based practices
to improve the effidency and effec tveness of
behavioral heath services. .

* In aggregate, all students from K-12 showed . —
improvemeres in their mentol hedlth stotus 00 o
standardized mental heakth screencr.

* Students with dsobiliies showed the most
Improvemere on this screene.

PERCENTASES OF W TERNALITING SEMAVIORS SEPORTES

o181 wha mere reported 10 have

Magmstitutc

PBIS SUPPORTS STUDENTS WITH DISABILITIES

IMPROVYED OUTCOMES FOR STUDENTS WITH DISABILITIES
When schools implement a PRIS framewark with fidelity, students with disabilties (SWD) experience:’

b Reduced Exchutionary Discipline

* Higher levels of prosocial behavior
* Fewer concentration problems?
* Decreased unexcused tardies’

* Fewer office discipline referrals™
* Fewer suspensions®™
. and

P Bl Posive Bedavieral
Iaterventions & Sugports

* Fewer and

9 settings®

Recently, o high-needs school district in Massachusetts received technical assistance in the implementation of PEIS

ocross ol tiers with fidelity,
Results of this PBIS technicdl assistonce found that SWD:

* Were more Mty to be Induded In generdl education settings for increased amount of time
* Had reductions In office discipline referrals ocross the year

* Made better progress on a mental heakh screening tool on an annualized basis than students without diabiities
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Key Findings from Research

SEB cutcomen. exchaionary dicolne

ONYH FOR ALL SWE W A HIGH WEESS SEWOOL

proved SEB Outcome

prosocl behavior - emotional regulstion

Positive Benaverd beterwrtiorn & Scport (PG
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https://www.mayinstitute.org/services-for-schools/pbis-briefs.html

Impact Briefs With Full Implementation of
PBIS with Fidelity

Demonstrated that districts/schools can:

A Save significant amounts of funds by reducing segregated outof-
district placements and redirecting these funds to support in-district
evidence-based social/emotional/behaviors and academic

Interventions.
A Improve

V

V
V
V

Inclusionary services for SWD and reduce ODRs for these students.

mental health and wellness in aggregate across a district as measured by
evidenced-based mental health screeners, particularly internalizing measures

disproportional discipline for students who are marginalized

the effectiveness of Tier 3 interventions reducing the time (weeks) devoted
to handling exclusionary discipline.
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Why Is this
Important?

ADuring SY 2223, 15% (or 7.5
million) of public school students
In the U.S. aged 31 received
special education services

AAmong these students, 29% were
educated outside of the general
education setting for at least part
of the school day

National Center for Education Statistics, 2024



Why Is this important?

Percentage of students with disabilities (SWD) enrolled in school across the
New England states during SY 223

- m b T 4 4

AR

2000 1/% 18% 18% 21% 18%

National Center for Education Statistics, 2024 Mﬁg IVIStltMte
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Why Is this important?

Percentage of students with disabilities (SWD) educated outside of the general
education classroom for at least part of the school day during SY-23

- m b T 4 4

AR

37% 31% 20% 4% 41% N/A
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SWD often experience disproportionate levels
of reactive and exclusionary discipline

Suspensions@ Expulsions

Referrals to
Restraints Seclusions law

enforcement

Fabeloet al., 2011; Meyer et al., 2021; OCR, 2021; Simonsen et al., 2020



How Is your state/school doing?

A DESE (MA):https://profiles.doe.mass.edu/

A Enter school in the search bar
A Select Students > Student Discipline

A Appleseed (MA): https://massappleseed.org/reports/
A Reports > School Discipline Data Dashboard

A Civil Rights Data Collection: https://civilrightsdata.ed.gov/

A Search by school, district, or state


https://profiles.doe.mass.edu/
https://massappleseed.org/reports/
https://civilrightsdata.ed.gov/

F| J°Z~ ©°| X °3 - MKXay

Universal supports are often not accessible to SWD

37% | AOAT Al 160 EAOA £

particularly those in separate settings

Misconceptions that special education is Tier 3 or students
receiving special education only benefit from Tier 3 support

Simonsen et al., 20207agonaet al., 2021 Maylnst(_tute
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Research supports that PBIS leads to a multitude of positive outcomes fo
students with disabilities

Students with disabilities who are effectively supported are more likely to
be successful in more inclusive settings

Inclusion leads to more successful student outcomes for students with and
without disabilities, including:

Higher academic Improved SEB More positive Higher rates of
achievement skills peer relationships matriculation

Better attendance

Center on PBIS, 2022; Hehir et al., 2014: Hehir et al., 2016



Supporting Subseparate
Settings through PBIS




Equity is at the center of the work

Differentiate supports for students and

monitor to ensure equitable outcomes
are observed ALL means ALL!
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SUPPORTING
STUDENTS WITH
DISABILITIES IN
THE CLASSROOM
WITHIN A PBIS
FRAMEWORK

Bark

September 2020

Center on PBIS | Supporting SWD

i PBIS Positive Behavioral
5 Intarventions & Supports Ocisber 18, 2003

Key Findings from Research

In general

when schools implement PEIS with fidelity, stu

Center on PBIS | Why Implement

Tier 1 PBIS for Students with

Disabilities

HABMILL INSTITUTE

Artick ON DISANILITIES
Supporting Students With Disabilities %’ﬂgiﬁhtlm

With Positive Behavioral Interventions s mum

DOk 1017717415682 1 1021801

and Supports in the Classroom: Lessons M;mm
Learned From Research and Practice

Katherine Meyer, PhD,'"", Sandra Sears, MA', Robert Putnam, PhD?,
Crystal Phelan, DPT’, Alicia Burnett, MEd", Susannah Warden, BA'
and Brandi Simonsen, PhD'

Abstract

Posicive behavioral Incerventions and supports (PBIS) Is 2 widaly adopted framework to support the sacla, ematianal
nd befavioral growth of al students. This article addresses two ey questions related to Supporthg students with
disabifes through PBIS: () Why focus on universal clasroom PBIS practices!—without sugpart, students with disebilries
experience poor outcomes—and (b) How do you Implement PBIS n classrooms tha: support allstudents!—dfferentiate

nd Intensify supports.

Keywords
disorders/disabilie, posicive befavioral supports, schaolicassraom management, school/cassroom enviranments

Meyer et al., 2021



https://files.eric.ed.gov/fulltext/EJ1317044.pdf
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/why-implement-tier-1-pbis-for-students-with-disabilities-what-does-research-say#:~:text=This%20brief%20summarizes%20empirical%20research%20on%20the%20effects,discipline%20%28i.e.%2C%20office%20discipline%20referrals%2C%20suspensions%2C%20restraint%2C%20seclusion%29.
https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework
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Core Features of
PBIS to support AL

Students
(including SWD)

o ® o o
o ®

Invest in prevention

Integrate Classroom
Practices

Tier 1 1s for all

All means all

Institute
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Invest In Prevention

\/ Emphasize positive and proactive practices
‘,'j Emphasize teaching and strengthening SEB skills

A Minimize exclusionary and reactive discipline practices

Simonsenetal., 2020 T e rerunes. oo s,



Integrate Classroom Practices

3] S v

DESIGN AND DELIVER INSTRUCTION ADDRESS SEB CONTENT WITHIN DIFFERENTIATE INSTRUCTION AND
FOR BOTH ACADEMIC AND ACADEMIC LESSONS SUPPORT MATCHED TO STUDENT
BEHAVIOR LESSONS

PBIS, 2018 Maglnstitute
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Tier 1 1s for All

Tier 1 should be designed and differentiated to meet
the needs of the majority of learners

When learners have more intensive needs, educators
must intensify their Tier 1 practices

Students who require addition supports (e.g., Tier 2/3)
they should still continue to receive Tier 1

Meyer et al., 2021; Simonsen et al., 2020; Maglnstitute
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All means All

Systems and practices cannot be considered
effective until they are effective forall student
groups

Engage students and families in designing key
practices that consider cultural and contextual
factors

Simonsen et al., 2020



Implementing and
Differentiating High
Leverage Universal
Supports



Define and Teach Predictable Classroom
Routines

AEstablish a predictable schedule
ATeach, review, and reteach routines explicitly
APost the schedule and review it daily

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Define and Teach Predictable Classroom Routines
Differentiation and Intensification

Picture schedules

Individual schedules

Visual cues/prompts for routines

Timers/transition warnings

Meyer et al., 2021; Simonsen et al., 2020
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Define and Teach Positive Expectations

ADevelop 35 positive behavior expectations that are aligned with
school-wide expectations

ATeach expectations using examples and noexamples
AProvide opportunities for students to practice with feedback
AReview, prompt, and reteach behavior expectations often

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Define and Teach Positive Expectations
Differentiation and Intensification

Review and re
Visual posters teach Task analyses
frequently

Multimodal
Visual cues Instruction

(e.g., photos, videos, social
stories)

Various forms of
communication

Meyer et al., 2021; Simonsen et al., 2020
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Effectively Design the Environment

ADesign the classroom in a way that facilitates student
engagement in typical instructional activities (e.g., whole group,
small group, centers)

AArrange furniture to allow for active monitoring and teacher
proximity

AArrange furniture to allow for easy student and staff movement in,
out, and around the classroom

AMinimize distractions
APurposeful visual displays and décor
ANeat, orderly materials

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Visual boundaries, such as dividers, furniture,
and tape

Effectively Desig ol Visually label instructional spaces and

_ materials
| the Environment

Differentiation and Consideration of the health and physical needs
g : of students, such as those with mobility
Intensification challenges, wheelchairs, or visual impairments

OYUt RI JI Wt gqel JUqt K WGGE !
sensory needs when selecting furniture

Meyer et al., 2021; Simonsen et al., 2020
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Promote Active Engagement

AEngage students in learning by providing a high rate of
opportunities for students to respond (OTRS)

AOTRs are a teaching strategy where an instructor prompts
students to actively participate or engage with the material by
giving them a chance to respond to a question, prompt, or activity.

AVary response opportunities to include:
AlIndividual, small-group, or whole group (e.g.chroal responding)

AResponse types (e.g., vocal, written, response cards, gestures,
movement)

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Promote Active Engagement
Differentiation and Intensification

A Adapt OTRs for disabled students with so that they may participate
effectively

A9YUt RIT JI W gqel WOt KWGE! + RAcCGAWHAY A0 2 URT
better enable them to participate in OTRs

Visual Assistive Adaptive

prompts/cueing technology equipment Tactile responding

Alternative
physical/gestural Allow extra time
movements

Flexible response Pre-teaching
options prompts/responses

Meyer et al., 2021; Simonsen et al., 2020
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Prompts, Precorrections, and Reminders

AReview classroom expectations and the routines at the beginning
of each day.

APrompt or remind students of key SEB skills or expectations
before skills are expected (e.g., start of activity, transitions) to
Increase the likelihood that students use skills in the appropriate
context

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Prompts, Precorrections, and Reminders
Differentiation and Intensification

Gestural
prompts

Individualized

Drompts Visual prompts

Checklists/task
analyses

Physical
assistance

Modeling
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Active Supervision

Use active supervision
during all routines to prompt
SEB and academic skills,
provide timely specific
feedback, and redirect
contextually inappropriate
behavior and incorrect
academic responses

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Active Supervision
Differentiation and Intensification

AMore frequent checkins with students
AComment on work and effort

AFind or create opportunities to acknowledge and encourage
students

Alnteract with students who may benefit from greater adult
attention

Meyer et al., 2021; Simonsen et al., 2020



Acknowledge and Reinforce Contextually

Appropriate

Behaviors

AProvide specific feedback to encourage SEB and academic skills

AEffective specific
I RUHDI I

APraise is most effective when delivered immediately after the

GYt RagR21J

student exhibits the behavior

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020

oraise names the skill/behavior, provides
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BSP Examples

"That was a hard
problem and you

stuck with it.
Great job!

"You walked to
get into line.

"Nice hand raise!"

Way to go!"

"Clear
pronunciation.
Well done."

"You asked for help
when you needed it!
Terrific!"

"It was kind to
help your friend
like that!"



Acknowledge and Reinforce Contextually Appropriate Behaviors
Differentiation and Intensification

|l Higher rates of acknowledgement and praise with varied intensity and style

Incorporate visuals that allow students to see their progress (e.g., sticker chart)

Boost your praise with positive body language, gestures, and or touch (e.g., smiles, high
fives, fist bumps

Incorporate student interest and preferences

Leverage group contingencies, or classvide acknowledgement systems

Utilize home-school communication, such as positive notes home

Consider other types of rewards
Meyer et al., 2021; Simonsen et al., 202



Correct Behavioral Errors

AProvide specific feedback to decrease contextually inappropriate
behavior and behavioral errors

ASpecific error corrections signal an error, redirects to the
contextually appropriate behavior/skill, ands provide an
opportunity to practice and receive praise for the contextually

appropriate behavior

ACorrections are best delivered in a privately in a calm, supportive
manner

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Specific Feedback Examples

aLyaast
laughing, please

awdzyy A
hallway is
unsafe. Please
use your

GFt1AY

GLYAUOSIR) 2
out, please raise
your hand"

help your friend
Of Sy K|S

X<

2 T

G2S YySSR I
hands to ourselves.

y 2| Please use your words to
Fa1 F2NJ 3L

putting your head
down, dease ask
for help when you
K."

d2S |
outside. Please

use Volume Leve
M DE




‘ Pair verbal corrections with visual supports

Correct Include modeling and practice opportunities for
Behavioral replacement behaviors
Errors
D|fferent_|c'_;1t|0|_’1 and Consider the function of the behavior
Intensification

Link any individualized functionbased consequence
student behavior support plans to classroom plans

Meyer et al., 2021; Simonsen et al., 2020



Calm Down

\

—

Sit on chair

f_
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Fold hands
o) §
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Take 3 deep
breaths
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Voice Levels
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Ouvtside

®

Teacher Voice

2

Gfoup Vonce

Whispef

@

No Talking




Praiseto-Correction Ratios

AReinforcement should occur frequently to ensure students
receive more positive than corrective feedback.

AFor most students, a ratio of at least five praise statements for
every correction is recommended to maintain a positive and
engaging environment

AFor students who may receive more frequent corrections,
Intentionally increase praise to ensure each student experiences a
positive ratio of positive to corrective feedback

Center on PBIS, 2024 ; Meyer et al., 2021; Simonsen et al., 2020



Praiseto-Correction Ratios
Differentiation and Intensification

* I[ncrease the ratio!

* Aratio of nine praise statements
for every correction is
recommended for students with
disabilities

* SWD may be particularly sensitive
to praise and corrective feedback

* SWD tend to receive less teacher
praise and more reprimand than
other students

Meyer et al., 2021; Simonsen et al., 2020



Tools and Resources for
Supporting Classroom
PBIS and SWD
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Classroom Support System
Putnam & Handler, 2020

A Interval recording that measures
educator and student behavior

A Teacher behavior includes
A Instructional Activities
A Opportunities to Respond
A Active Monitoring
A Praise
A Behavior Corrections

A Student behavior includes
A On-task/engagement
A Off-task/non -engagement

SUMMARY of CLASSROOM OBSERVATION

Classroom Teacher:

(Handler & Putnam, 2020)

Target Student:

(if applicable)
Grade: Date:

laterval Teacher Behaviors loe Student Behaviors Not

0:00 R oo = 0:15 On-task Off aask
Prasing Behavior Corection =+ - L IR

0:30 R o < 0:45 Ou-task Off aask
Praiung Bebavior Comrection =+ - e R
lestroction Manitonng -

1:00 Y 1:15 On-task : Off qask
Prassing Bebavior Comrection 9 + 8 IR
Instroctaon Maatocing

1:30 3 1:45 x-task Offaask
Praising Behavior Comrecton 9 + e IR
Instrocton Maontonng

2:00 . 15 xa-task Off aask
Prasing Behavior Comrection 9 + ane OIR
lestrocton Maontoning

2-30 ; .45 x-task ( o
Passng Bebavior Comrection 9 + e ®
Instroction Manitoring

3:00 . 3:15 sk Offaask
Praasing Behavior Correction = + 2 R
lastrocton M tonng

3:30 . 3-45 n-task o S
Prasing Behavior Comrection = + W TR
Instrocton Maoatoang

4:00 £ 415 sk Offask
Prusing Bebavior Comrection & + PAS IR
lastrocton Maontong

4:30 s 4:45 n-task Off ask
Prasing Behavior Corectxnn &+ - e ®

Student Behaviors

# of Intervals /

the Behavior
was Observed

On-task
Off-task

Opportunities to Respond (OTR)

Total#of x 100 =
Intervals
Observed

% of Intervals

x 100 =

x 100 =

x 100 =




Subseparate Classroom

Assessment
May Institute

Evaluates environmental supports,
classroom management practices,
and instructional activities,
Including:

A Schedules/routines

A Behavior expectations

A Visual supports

A Transitions

A Praise and feedback

A Opportunities to respond

A Instructional and curriculum

A Social and communication

skills
A Data collection

Sub-separate Classroom Assessment Form

Teacher's Name: School:

Type of Classroom: Mumber of students:

Grade:

Completed By: Date: Start time: End Time:

0 = Not in Place (not present or present but not implemented)

1 = Partially In Place {May be presant but not fully implemented or implamentation is intermittent/inconsistent,

2 = In Place {Present and consistently implemented)

Designing the Instructional Environment
Environmental Supports: Predict Events and Activities

Are the students’ leaming environments predictable (e.g. activity schedules available, use of socizl stories)? ] 2| N

Are visual supports such as socizl stories or similar devices (2.0, comic strips) ussd to teach zppropriste and | 0 2| N

inapprogpriate behavior and responses in different situations? Are opportunities provided to review the visual

supports on & regular basis?

Dioes the room arrangement have cearly defined visual boundaries tor specitic activities, allow for supervision | 0 2| N

of all students at all times and prevent/minimize interfering behavior?

E;-E E‘-‘at&ﬁalg and furniture age-appropriate (2.0, student’s fest touch ground when seated, materizls at eye (1] 2N
al)?

Are educator schedules posted and do they indicate which student{s) each adult should be working with and ] 2| N

winich skills should be targeted?

Are daily schedule and routines displayed visually in the classroom in a dewslopmentally approprizte manner? | 0 2| N

Are schedules and other visual supports used consistently in the classroom? ] 2 W

Are routines taught, reviewed and reinforced throughout the year? ] 2 W

Environmental Supports: Anticipate Change and Support Transitions

Is there vocal acknowledgement when students transition from one adult to another? ] 2 W

Is I:htnla |5:Itl.|dent provided notice of when the schedule will change (e.g. verbal warning or use of 3 special ] 2| N

syrnioal |7

Is thers a process in place to assist with transitions from one activity/ place to the next activity/ place? ] 2| N

Is the student provided with a waming before a task ends? ] 2 W

Is support provided to promote student independence with transitions (e.g. prompts delivered in form of ] 2| N

rmiastinns rathar than dirertives. nnn-vnra!l nmmnes 1sad in nlaee af tzlkinn the sadent threainh the dheind?




Classroom Management
] | serva_tmn _Ite;'[_ls | _
O b S e rV atl O n TO O I (C I\/I OT) Assess implementation of positive and proactive classroom management practices.

) Positive and Proactive Classroom Management Practices 1= = 4=
Sl monsen et al .y 2 02 O Flease complete this portion of the CMA after observing an Disagree  Disagree ‘ Agree
educator for a minimum of 15 minutes of instruction. strongly  Somewhat Somewhat strongly
NN A ~ - AN O headucfor &fectively MReaghd irfactive sijpervigien of
A = A A O O O A O O A A A E tu’ﬁt!ﬁh@lmssruuﬁﬁuﬁg scanrfing, m 1 2 3 4
interacting).2

p ro aCtlve CI aSS rOO m 2. The educator effectively provided most/all students with

apportunities to respond and participate during 1 2 3 4

management praCtlceS: instruction.b

3. The educator effectively provided specific praise to

A aCtlve S u pe rVIS I O n acknowledge appropriate student academic and social 1 2 3 4

behavior.s
" 4. The educator provided more frequent acknowledgement
A OppOrtunltleS tO respond for appropriate behaviors than inappropriate behaviors (+ 1 2 3 4

to - ratio].

A S p e C Ifl C p ral Se y * Effective active supervision includes systematic scanning, unpredictable movement, and interactions spread across students.

b Eftective DTRs provide opportunities to various numbers of students using various opportunity and response modalities. )

A p OS itive to CO rre Ctive rati O ¢ Effective specific praise names the behavior and is contingent, genuine, and contextually fculturally appropriate.
CMOT Checklist

Periodically, check for evidence of the following effective classroom management practices.

A C h e C kS for eV| d e n Ce Of Oth e r Check for Evidence of Classroom Structure and Expectations

1. The educator posted schedule for the day and for class activity. O Yes O No

C I aSS ro O m m an ag e m e nt 2. The educator posted 3-5 positively stated behavioral expectations in the classroom. O Yes O No
. 3. The physical arrangement of the room was appropriate for the activity.4 O Yes O No

p raCtl CeS , S u Ch aS 4. The educator developed routines for the day and/or class activity.® O Yes O No

5. The educator taught! and prompted: 3-5 positively stated behavioral expectations. O Yes O No

A Be h aV| O ral expectatl O nS 6. The educator selected and implemented additional consequence strategies, if [ Yes O No

appropriate, to support student behavior. b

1 dPhysical i i F i g .| is desi d imi d minimize di o,
A Physical arrangement e e e
A Schedule and routines




Classroom Management
Self Assessmentb
Revised

Simonsen et al., 2006

A Measures the extent to which
effective classroom management
practices are in place

A Includes space to develop an
action plan to enhance/maintain
practices

A May be completed as a self
assessment or by an observer

Classroom Management: Self-Assessment”

Teacher Rater Date
Instructional Activity Tirme Start
Tirme End
Tally each Positive Student Contacts Total # Tally =ach Negative Student Contacts Total #
Rafio” of Positives to Megatives: to 1
Classroom Management Practice Rating
1. | have srranged my classroom fo minimize crowding and disoracdon Yes Mo
2. | have maximized soucture and predictability in my classmom (e g, explicit Yes Mo
classroom routines, specific direcfions, efc.).
3. 1 have posfed, fsught reviewed, and reinforced 5-5 positvely stared Yes Mo
expeciations {or rules).
4. | prowided more freguent acknow!edgement for sppropriste behsviors than Yes Mo
inappropriate behawviors [See fop of page).
3. | prowided esch sfudent with multple opportunites o respond and parficigate ¥ N
during instruction == Mo
4. My insfruction acawely engaged stwdents i aobsenable ways (e.g., witing, ¥ N
verbalizing) == .
7. | acawely supervised my classroom (=g, mowing, scanning) dunng inshuction. Yes Mo
& lignored or provided quick, direct, explicit reprimandsiredirections in responses y H
fo mapprogrste behawior. &= e
3. | have muldple srraregiessystems in place fo achknowledge spproprsfe . N
behavior fe.g., class point systems, praise, efc ). &s o
10 in general, | have prowvided specific feedback in response o socisl and scademic Yes Mo

behsvior errors and correct FresPONSES.

Owerall classroom mansgement score;
10-8 “yes" = “Super”

#'es

-5 “yes™ = "So0-50°

=¥ “yes” = Tmprovemen: Neaeded”




SWIS
A\SWISSuite

SWIS . cICO : I-SWIS

Schoolwide Systems Check-In Check-Ourt Indiwidual SYWIS

Reports @& SWIS Demo ¢
| @ Oper

SWIS - Core Reports ~ | | SWIS - Additional Reports ~| CICO - Reports ~ || S5Saved Reports ~

|ﬁ | B Average Referrals - Multi-Year

] Location - Multi-Year

T “ Behavior - Multi-Year

SWIS Reports
| 4ls staff
Core REPGI"':S _f@ Suspension/Expulsion
| ©]= Equity
A scnooisy
i AL Triangle

| ﬁ Year-End Report |
B [ W ] B 0 ) 4 i

Average Referrals Location Behavior Time Student Day Of Week




Risk Ratio ﬁ PRIS A
All Referrals by IEP Status, 2024-25 i

Comparzon Group: All Other Students
4 -

Reports
Generate Reset ™ Print |
, - 286
School Year”*
2024-25 hd =
Outcome™
All Referrals s
. el
Student Group™
IEP Status % 034
Show Values on the Graph ¢ 444‘ €0
Only Show Active Items ﬁp*?? &
O Display Composition Reports e Risk Ratio - Interpretations
'_ Graph Options od + Students without an |[EP have 0,34 times the risk of receiving at |least one

referral as all other students.

» Students with an |EP have 2,86 times the risk of receiving at least one referral
as all other students,




Practice Briefs

Positive Behaviorad
Interventions & Supports

SUPPORTING AND
RESPONDING

TO EDUCATORS’
CLASSROOM PBIS
IMPLEMENTATION
NEEDS:

Guide to Classroom
Systems and Data

SUPPORTING

STUDENTS WITH
DISABILITIES IN
THE CLASSROOM
WITHIN A PBIS
FRAMEWORK

January 2023

September 2020

Center on PBIS | Supporting SWD Center on PBIS | Classroom Systems and Data



https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework
https://www.pbis.org/resource/supporting-and-responding-to-educators-classroom-pbis-implementation-needs-guide-to-classroom-systems-and-data

Practice Briefs

oA -
Positive Behavioms| = -
PBIs Interventions & Supports rb‘“"‘ B';f;n&mnl e

SUPPORTING AND

RESPONDING TO
STUDENTS' SOCIAL,
EMOTIONAL, AND
BEHAVIORAL NEEDS:
Evidence-Based Practices

CENTERING EQUITY WITHIN
THE PBIS FRAMEWORK:
OVERVIEW AND EVIDENCE
OF EFFECTIVENESS

for Educators

July 2022

Center on PBIS | Centering Equity Center on PBIS | Supporting and
Responding SEB



https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers

Take Home Message

Whe e more
Intensive n ucators must
Intensify tieir practices




Thank you! _
Questions

and
Comments



